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Introduction

The rapid growth of the information-communication technology gave the
modern man the tools for revolutionize the two basic social processes —
communication and access to information. Internet forms of communication
and unlimited information resources became the direct stimulant for
changes increasingly visible in the globalizing society. The development of
the individual scientific branches and changes in the job and private human
activities are visible the strongest in the labour market, but conditioned the
most by the process of education, which decides on the range and speed of
growth of each society.

The hyper-textual and episodic information transfer and the specification
of virtual space invariably change the modern reality in a constant way, and
the transformations affect nearly all aspects of human life: the information
became a commodity, driving civilisation growth'; the autonomy of institu-
tions and individuals, characteristic for globalisation processes, translates into
the progressing individualisation and the obligation of constant progress in
the Baumann understanding?, which directly implicates the change in the
lifestyle; in the informative society the priority role is played by the conditional
knowledge and defined through the key and job competences acquired and
developed through the constant education, among which information
competences have become necessary for functioning in the new conditions;
the economic conditions deciding on the local and global labour market
change in an unexpected pace - new occupations appear and old ones gain
anew meaning and relate to new conditions; in the globalizing reality saturated
with new media the only constant is change, so the labour stability and social
activity are conditioned by gaining new and developing the already present
competences constantly through the whole life, and the most desired key
competence turns out to be elastic adaptation to the dynamically changing
conditions. Going ahead of these challenges, the European concept of constant
education gives equal rights to competences acquired by formal, extra-formal

! M. Golka, Czym jest spoleczenstwo informacyjne?, Ruch Prawniczy, Ekonomicz-
ny i Socjologiczny, rok LXVII, vol. 4, 2005, p. 254.

* According to Z. Baumann, progress is nowadays understood individually, not - as
before — collectively In Z. Bauman: Plynna nowoczesno$¢, Wydawnictwo Literackie,
Krakéw 2006, p. 209.



and non-formal education, which is why the extra-school forms of vocational
training become increasingly important, and the national centres for certifying
competences acquired in an extra-formal form have the right to certify
competences acquired in the self-learning non-formal process. The dynamic
information-communication technology development definitely favours the
increase in meaning and interest of non-formal training, which, thanks to the
more and more advanced technologies, can in an increasingly broadening sense
take the form of hybrid and remote learning. Users of these forms may widely
decide on the place, time and range of their learning, thus taking the burden of
responsibility for its effects. The awareness of own educational predispositions
and needs definitely favours the aware constant human development, which
is a necessity today, highly priced by the employers on the ever shifting labour
market.

The texts included in this bilingual publication include the international
perspective on the issues which are constantly a subject of scientific studies
and discussions, the aim of the education authorities’ actions and care of
institutions responsible for the efficiency of current education on a global,
regional and local level. The diversity of issues discussed by the authors; studies,
conditioning discussions, interpretation of achieved results or didactic-
upbringing reflexion, confirms the global character of the phenomenon,
however complexly conditioned by tendencies of the local labour market and
different priorities of man’s personal development throughout their lives.

Many authors agree that in the face of the changes taking place constantly
- in the offer of the more and more advanced information-communication
devices changes, within individual scientific branches and specialisations,
and within the multi-aspect vocational and social activity, it has become an
indispensable condition of human development to constantly update their
key and vocational competences, which are also the most effective form
of protection from digital, vocational or social exclusion. After finishing
the formal education, everyone is individually responsible for their own
development, its direction and forms of realization. Self-education, or other
activities within non-formal education, require determination, consistency
and self-discipline in realising the consciously prepared path of individual
development. It is definitely easier to use the ever increasing offer of courses,
trainings, workshops or seminars within the extra-formal education, or as
some prefer — extra-school education. The wide range of the issue and forms
of learning makes the choice easier; especially that modern information-
communication tools, which enable learning in any place at any time, are
increasingly more helpful and available in this field.

The authors discussing these issues in their texts have tried to point out that
there are diverse conditionings of a successful extra-school education through
inter alia referring to specific solutions in neighbouring or extra-European
countries (Ukraine, Poland, United States) in the field of:



- A comparative analysis of system solutions, or

- Extra-formal vocational education and training in specific occupations
(e.g. train traffic specialist, philologist, literature specialist, agricultural
technician).

The presented examples are a necessary reference point for the discussed
theories, proposed solutions or diverse local conditions, deciding on the spe-
cialist educational offer, enabling, according to the assumption of the Euro-
pean concept of constant learning, development for every man - regardless
of age, sex, location, occupation, interests, predispositions or needs.

On behalf of myself and the entire Editorial Board, I would like to thank
the Reviewers for the time spent on analysing the texts — prof. Nadiezda Lucan
for in-depth and very detailed references to each text and Assistant Professor
Jozet Bednarek for politely pointing out the most important message included
in the published texts.

Barbara Kedzierska
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Abstract

Focusing on the relation between Education in general and Citizenship Education in
particular some key questions come to the surface: Which kinds of new trends in learn-
ing are compatible for citizenship education? Which knowledge, skills and attitudes
must be protected? How can teachers and students obtain the label * good work’? How
can we avoid a dualistic approach and promote a more holistic way to link reason and
emotion, personal and social development? How can we empower the relationship of
education to a dramatically different world view?

In the last decade the European Commission launched the Long life learning process.
Not only for students and teachers to go on mobility but also other stakeholders like
entrepreneurs. New skills for new jobs became the adagio. Also industry had an impact
on the educational system. More and more models of quality assurance came into the
school gate and breathed the industrial spirit of a linear. Pupils are so much more than
products waiting to be shaped; teachers are so much more than instructors; each are
complex adaptive thinkers who need the freedom to grow their own minds'.

The third annual Education and Training Monitor (2014) charts the evolution of educa-
tional systems across Europe. The strategic message for Member states is clear: we need
to strengthen our investment in education and training systems if we want them to
fully contribute to productivity, competitiveness and innovation in Europe. These goals
require quality education that is both relevant and inclusive (European Commission
2014). The modernization of education systems is an important element of the Europe
2020 strategy, reflected by its education headline target. The early school leaving rate is
12% and still above the Europe 2020 headline target of 10% or less. The more than five
million early school leavers across Europe face an unemployment rate of 41% and are
at a higher risk of poverty and social exclusion . The Monitor encourages the further
professional development of teachers, exploit the potential of innovative pedagogies
and digital learning and better address the importance of early childhood education.

Our approach will be strongly inspired by the innovated vision of the American cog-

' P. Verhaeghe, Neoliberale waanzin: Efficiént, flexibel en gestoord, Uitgeverij
Aspekt, Soesterberg 2012.

8



Susana Gongalves, Hugo Verkest
nitive psychologist Howard Gardner: the five minds for the future. His school poli-
cy model will be explained and compared with other taxonomies. Arguments will be
given reinforcing the idea that all the five minds are needed within a school policy
for the future. They give us a good profile of what an active citizen might look like in
complex, interconnected, multi- and trans-cultural societies. Innovative educational
models challenge the conventional frontal teaching and row - by - row learning and
the hierarchic teaching. ‘Sage on the stage to guide on the side’? is not an easy switch
and is based on constructivist theory of learning. Interactive teaching in combination
with cooperative learning and peer — questioning create a new dynamic in the class-
room. Putting the classroom desks in a horseshoe shape create a forum for dialogue
and debate. Maybe there will be less silence, but the noise will be full of thoughts’.
Once the conceptual background is established, we'll present an enquiry conducted
with a group of international students (some of them participated in the Erasmus +
program) who have been asked what are their ideas regarding work, character, inter-
personal relations, values and mindsets. This will help us to recommend a number of
pedagogical ideas to encourage students’ active citizenship.

Key words: competences, education

New trends of Learning

Changesin societies and environments foster changes in human beings. This
is a world with unprecedented dimensions: digital markets, immigration flows,
the emergence of more and more global cities and the rapid transformation of
social, ethnical and cultural networks. A transition from the linear growth of
human knowledge to the exponential growth of human knowledge has taken
place. Also the radicalization in combination with terror and violence infected
our educational thoughts and actions®. In order to survive and adapt to the
new circumstances of life some basic processes of adaptation are paralyzed.
Learning, the very basis of adaptation to the environment, needs to be critically
reshaped by social and environmental (r)evolutions. All the controversial
issues require an approach and sensibility that transcend a strictly marked-
oriented one®.

In his stimulating article on learning, Natriello® identifies twelve trends of
present modes and processes of learning and the implications of such trends

2 A. King, From Sage on the Stage to Guide on the Side, “College Teaching” 1993,
vol. 41, no. 1, p. 30-35. Available from http://www.jstor.org/stable/27558571.

* H. Verkest, Actors and factors for learning in 21st Century, In D. Ilisko (eds),
How do children learn best? Tutkun, Ankara 2010.

4 B. de Wachter, Borderline Times. Het einde van de normaliteit, Lannoo Cam-
pus, Tielt 2012.

* P. Verhaeghe, op. cit.

¢ G. Natriello, Irmagining, seeking, inventing: the future of learning and the emerging
discovery networks. “Learn Inq” 2007, 1.
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for the future. After an extensive analysis of data and references the author
identifies the trends as follows:

Trend1 - learning is becoming more diverse.

Trend2 - learning is becoming more contextual.

Trend 3 - learning is becoming less discipline-bound.

Trend4 - learning is moving outside of institutional settings.

Trend5 - learning is coming to span professional and institutional
sectors.

Trend 6 - learning is moving beyond and between nation states.

Trend7 - learning is moving online.

Trend 8 - learning is moving beyond humans to machines.

Trend9 - learning is moving to machine/human blends.

Trend 10 - learning is becoming less solitary and more interactive.

Trend 11 learning is becoming less concentrated and more distributed.

Trend 12 - our understanding of learning is becoming more biologically

connected.

All together the 12 trends suggest the need to rethink learning within
society and its organizations. In the society of knowledge and information,
these must be reconfigured and their roles substantially changed, namely
schools that are now competing with a much wider, expanded, transversal and
informal learning context than in the near past. A deep change in the processes
of learning implies a deep change in the processes of teaching:

the standards for effective learning will rise as learners position themselves in
more powerful learning conditions. This means that there will be a good deal of
negotiation and experimentation to determine when teaching is most necessary
and under which conditions it can be most effective. [...] So what are the
dimensions of a reshaped role for teaching? The 12 trends in learning provide
a good starting point. The new teacher will need to manage more diverse learning
styles with more diverse teaching strategies. The new teacher will need to function
outside institutional settings and disciplinary boundaries and orchestrate learning
in contexts more relevant to learners and learning tasks. The new teacher will
need to span professional and institutional sectors, reach beyond national
boundaries (Luke, 2004), and operate in face-to-face and online modes. The new
teacher will need to manage combinations of human and machine learning as
well as learning that is generated through more extensive interactions across
more widely distributed settings and rooted in a sound understanding biological
processes. [...]. The role of the new teacher will be dramatically different from
those of current teachers’.

The same can be said about the learner, the other side of the coin. The
developments in contemporary societies demand new profiles of competencies
for individuals to be effective, to be able to adapt and keep a sense of purpose,
self-fulfillment and worth. Because of the complexity of modern world and

7 Ibidem.

10



Susana Gongalves, Hugo Verkest

extreme velocity at which information is produced, distributed/ dispatched
and surpassed/expired, becoming obsolete, the profiles of competencies valued
and valuable in past times, the ones possessed and shown by excelling people
and professionals in different fields and individuals/citizens in daily lives, can
be now incomplete and inefficient.

The English educationalist John Abbott expressed his fear that there is a
generation of very able young men and women coming into teaching who do
not embrace breadth because they have picked up a message that the function
of being a teacher is to deliver measurable goals®.

The crucial set of competences for the present and the near future is lifelong
learning, as agreed on by scholars, pedagogues, policy makers and politicians.
We are going to mention just a few taxonomies of great educational influence
nowadays: the EU framework for Lifelong learning, the Tuning process, and
Gardner’s concept of five minds for the future. This will clarify how the ideal
profile of individuals, citizens and professionals is envisaged and how to turn
these insights into educational principles and practices.

Competencies for Lifelong learning: the framework for European Union

The recommendation of the European Parliament and of the Council,
of 18 December 2006, on key competences for lifelong learning [Official
Journal L 394 of 30.12.2006] states that key competences for lifelong learning
are a combination of knowledge, skills and attitudes: “In accordance with
international studies, competence is defined here as a combination of
knowledge, skills and attitudes appropriate to a particular situation. Key
competences are those that support personal fulfillment, social inclusion,
active citizenship and employment”. This recommendation aims to ensure
that these key competences are integrated by each Member State into their
education and training policies.

The key competencies are seen also as a necessity in a society of knowledge
and information, allowing for individuals to adapt more quickly to sudden
changes in an increasingly interconnected world. Eight key competencies,
of a transversal nature, have been listed and presented as essential tools for
personal development, social inclusion and cohesion, active citizenship
and employment. They are seen as a major factor in innovation, quality,
productivity and competitiveness. Table 1 shows these competencies and the
related knowledge, skills and attitudes. These competencies are simultaneously
technical, strategic, personal and behavioral and they are the very basis
to further intellectual, emotional and social development and the ability to
contribute positively to the development of society.

8 J. Abbott, Overschooled but undereducated. How the crisis in education is jeopar-
dizing ouradolescents, Continuum, London 2010.
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The Legacy of Lifelong Learning: Competences in Active Citizenship

According to the recommendation, these key competences have a trans-

versal nature and they are all interdependent. They should be approached
from a perspective focused on critical thinking, creativity, initiative, problem
solving, risk assessment, decision taking, and constructive management of
feelings. This is the set of competencies that all young people should have
acquired through the basic level of education, the one that European states
agreed to be the state concern, mandatory for all children in the country.

Tab. 1. The eight key competencies and the related knowledge, skills and attitudes

1.

Communication in the mother tongue which is the ability to express and
interpret concepts, thoughts, feelings, facts and opinions in both oral and written
form (listening, speaking, reading and writing), and to interact linguistically in
an appropriate and creative way in a full range of societal and cultural contexts.

. Communication in foreign languages which involves, in addition to the

main skill dimensions of communication in the mother tongue, mediation and
intercultural understanding. The level of proficiency depends on several factors
and the capacity for listening, speaking, reading and writing.

. Mathematical competence and basic competences in science and technology.

Mathematical competence is the ability to develop and apply mathematical
thinking in order to solve a range of problems in everyday situations, with the
emphasis being placed on process, activity and knowledge. Basic competences in
science and technology refer to the mastery, use and application of knowledge and
methodologies which explain the natural world. These involve an understanding
of the changes caused by human activity and the responsibility of each individual
as a citizen.

. Digital competence involves the confident and critical use of information

society technology (IST) and thus basic skills in information and communication
technology (ICT).

. Learning to learn is related to learning, the ability to pursue and organise one’s

own learning, either individually or in groups, in accordance with one’s own needs,
and awareness of methods and opportunities.

. Social and civic competences. Social competence refers to personal, interpersonal

and intercultural competence and all forms of behaviour that equip individuals to
participate in an effective and constructive way in social and working life. It is
linked to personal and social well-being. An understanding of codes of conduct
and customs in the different environments in which individuals operate is
essential. Civic competence, and particularly knowledge of social and political
concepts and structures (democracy, justice, equality, citizenship and civil rights)
equips individuals to engage in active and democratic participation.

12
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7. Sense of initiative and entrepreneurship is the ability to turn ideas into action.
It involves creativity, innovation and risk-taking, as well as the ability to plan
and manage projects in order to achieve objectives. The individual is aware of
the context of their work and is able to seize opportunities which arise. It is the
foundation for acquiring more specific skills and knowledge needed by those
establishing or contributing to social or commercial activity. This should include
awareness of ethical values and promote good governance.

8. Cultural awareness and expression which involves appreciation of the importance
of the creative expression of ideas, experiences and emotions in a range of media
(music, performing arts, literature, and the visual arts).

Source: Taken from the European Union portal: http://europa.eu/legislation_summaries/
education_training_youth/lifelong_learning/c11090_en.htm)

Tuning and the transversal competencies expected
for university graduate students

The Bologna process and the project Tuning are intertwined. Both rely on
the concept of competence as a basis for higher education: the focus is the
student and the process of learning.

Europe requires its people to be culturally and intellectually equipped in ways ap-
propriate both for their present and for their future. Only thus will they be able
to lead meaningful and satisfying lives, personally and collectively. Institutions of
higher education have a key role in developing appropriate strategies. It is the re-
sponsibility of higher education institutions to prepare their students, in a lifelong
learning perspective, for a productive career and for citizenship. Universities and
other higher education institutions increasingly have come to realize that theirs is
a moving target, and that their leadership in the field of the elaboration and trans-
mission of knowledge and understanding implies a new sensitivity towards devel-
opments in society. They increasingly look to consultation with their stakeholders
on a regular basis. Education inspires progress in society, but at the same time it
must respond, with foresight, to society, preparing adequate strategies for future
programs of studies’.

Tuning' is a landmark in the pursuit of a European space of higher
education. Its basilar concepts are learning outcomes (formulated by
academics) and competences. These represent a combination of knowledge,
understanding, skills and abilities that are developed during the process
of learning by the student. Tuning efforts were to identify the set of crucial
(thematic/ specific) competencies (related to the profession) and the
transversal, generic competencies that every graduate should have acquired.

° The Tuning Project, http://tuning.unideusto.org.

12 J. Gonzalez, R. Wagenaar, Tuning Educational Structures in Europe, University
of Deusto, Bilbao 2003. Available from the Tuning portal: http://tuning.unideusto.org/
tuningeu.

13
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After extensive research (including consultation with employers, academics
and graduates in several disciplines and professional fields), the Tuning
Project identified several generic competencies and these were classified into
three types (systemic, interpersonal and instrumental) (cf. Table 2).

Raising awareness about the great relevance of generic competencies, both for
employment and success at work and for citizenship, is a great achievement of

the Tuning process, with important consequences in curriculums Europe wide.

Tab. 2. Tuning Generic Competences

Systemic
competences:
abilities and
skills concerning
whole systems
(combination of
understanding,
sensibility and
knowledge; prior
acquisition of
instrumental and

Entrepreneurship

14. Capacity for generating new ideas
(creativity)
27. Initiative and entrepreneurial spirit

Organization skills

9. Research skills

25. Ability to work autonomously
26. Project design and management
29. Concern for quality

Leadership

19. Leadership

Skills for success

2. Capacity for applying knowledge in practice
10. Capacity to learn

individual abilities
like social skills

(social interaction
and co-operation)

interpersonal 13. Capacity to adapt to new situations
competences 24. Understanding of cultures and customs
required) of other countries

30. Will to succeed
Interpersonal Individual abilities | 12. Critical and self-critical abilities
competences: 22. Appreciation of diversity and

multiculturality
28. Ethical commitment

Social skills

17. Teamwork

18. Interpersonal skills

20. Ability to work in an interdisciplinary team
21. Ability to communicate with non-experts
(in the field)

23. Ability to work in an international context

Instrumental
competences:
cognitive abilities,
methodological
abilities,
technological
abilities and
linguistic abilities

Cognitive skills

1. Capacity for analysis and synthesis

3. Planning and time management

4. Basic general knowledge in the field of study
5. Grounding in basic knowledge of the
profession in practice

Methodological 15. Problem solving

skills 16. Decision-making

Technological 8. Elementary computing skills

abilities 11. Information management skills (ability
to retrieve and analyse information from
different sources)

Language skills 6. Oral and written communication in your

native language
7. Knowledge of a second language

Note. The number represents the ranking of these competencies, taking into consideration the
enquiry to employers, academics and graduates.

Source: J. Gonzalez, R. Wagenaar, Tuning Educational Structures in Europe, University of
Deusto, Bilbao 2003. Available from the Tuning portal: http://tuning.unideusto.org/tuningeu
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The results of the Tuning survey show that there’s a high correlation be-
tween the importance attributed to each competence by employers and grad-
uates. They value on the top of the ranking the systematic and instrumental
competences: Capacity for analysis and synthesis, Capacity to learn, Problem
solving, Capacity for applying knowledge in practice, Capacity to adapt to new
situations or Concern for quality. And on the bottom of the ranking the com-
petences of a more intercultural and international scope, such as ‘understand-
ing of cultures and customs of other countries, ‘appreciation of diversity and
multiculturality’, ability to work in an international context’ and ‘knowledge
of a second language’.

We could speculate that this means a trend to envisage the world of labor
and professions as the sole ground for economic success and a rather asocial
or amoral ambiance. If this speculation is right, it could be the result of the
neoliberal scenario of western societies, where individual needs, success and
freedom is beyond or at least separated from the social welfare and needs of
communities.

The prospectus of Howard Gardner, the five minds for the future, is
somehow an alert against the danger of preparing professionals mainly
concerned with success, their minds guided by the mechanistic, amoral,
individualist motto “first you save yourself, then you save the world”.

The five minds for the future

Howard Gardner is worldwide known and viewed as one of the most
influential contemporary education scientist and philosopher. Gardner
is worried about the same environmental transformations mentioned by
Natriello' and speculates about a future transformed by a genetic revolution,
mega cities, global economies, virtual realities and machines replacing human
beings in tasks and decisions. His “five minds” is less a psychological or
philosophical concept and more an educational policy' and an educational
vision for the expected future. The five minds are nothing but a selection of
competencies of crucial relevance for people’s adaptation and sustainable
societies. Gardner elects the following: disciplined mind, synthesis, creativity,
respect and ethical behavior.

" G. Natriello, op. cit., p. 7-18.

12 H. Gardner, Five Minds for the Future. Paper given as an oral presentation at the
Ecolint Meeting in Geneva 2008. Available December 22, 2010 from the web: www.
howardgardner.com.

15



The Legacy of Lifelong Learning: Competences in Active Citizenship

o history

like experts i
the ars_() P OLE“'-""’! to
o

£,
3
Fd >
o d
255t2en i terms °;OFulﬁlling F%Pﬂﬂ![bility

job o O
OModelsof W*& Kilue diversit

FOR THE
FUTURE

Figure 1. A mindmap of the Five Minds"
Source: http://isaiahlim.wordpress.com/2006/10/15/five-minds-for-the-future

The Disciplined Mind values knowledge and informed and rigorous
thought. The approach is multi-perspective, scientificand rational and behavior
is informed and guided by accurate information and strategic thinking.

When I use the term disciplinary thinking I am playing on three connotations of
the English word discipline. Firstly, what our grand-parents knew - you should
work regularly and steadily on things and eventually you will get better. Indeed, any
practice will build up disciplinary muscle.

The second - is the heart of what happens in middle and secondary school - is
mastering the major ways of thinking. Before university, they are Science, History,
Mathematics, and one or more art forms. I make a very sharp distinction between
discipline (a powerful but typically non-intuitive way of thinking) and subject mat-
ter (facts, information).

The third connotation, which is so important if we want our children to be gainful-
ly employed and have a full life is becoming an expert in at least one thing. Because
if you are not an expert, you will not be able to work in the world of the future, or
you will work for somebody else who is an expert. And that is so different from two
hundred years ago during agricultural times and a hundred years ago during indu-
strial times. Now, we are really in a knowledge era, and expertise is the only thing
which will take forward real value'.

3 H. Gardner, Five Minds for the Future. Paper given as an oral presentation at the
Ecolint Meeting in Geneva 2008. Available December 22, 2010 from the web: www.
howardgardner.com

' Ibidem, p. 5.
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The Synthesizing Mind controls chaos and disorder by extracting principles
from cases and extracting meaning from intricate and intriguing situations.
Understanding and explaining reality depend on such intellectual gift. This
is the mind able to manage complexity (theorizes, conceptualizes, makes
taxonomies, sets rules and principles, is conformable with metaphors, images,
general scenarios, visual and wordless narratives).

A great example of a synthesizer is Charles Darwin. He travelled for five years abo-
ard the Beagle, and collected a huge amount of information about the flora and
fauna of the world. He did his own experiments and observations of the world,
corresponded with everybody who was a naturalist, and then twenty years later put
forth one of the great intellectual syntheses “On the Origin of the Species”

The Synthesizing Mind realizes that nowadays, we are all inundated with infor-
mation. If you looked up the word “evolution” on your search engine, you could
spend the rest of your life just reading secondary sources. Many of them are of
questionable value and you need criteria for deciding what to pay attention to and
what to ignore. Additionally, to synthesize for yourself, you have to put information
together in ways which cohere, which make sense for you. And if you are involved
in communication, as every teacher, parent, and professional is, the synthesis has to
be transmittable to other people’.

The Creating Mind plays with complexity and excels, by renovating the
shape of events, thought and feelings. It destabilizes, dissents, intrigues; it is not
concerned with superficial fame and celebrity, it really influences and changes
whatever it touches. This mind can be inside the individual and inside the
group (the wisdom of crowds) and examples can be seen in collective achieving
and recommendations where the progression and improvement results from
collective efforts (Wikipedia, Amazon or eBay list of reccommendations...).

I believe that you cannot be creative unless you have mastered at least one discipli-
ne, art or craft. And cognitive science teaches us that on the average, it takes about
ten years to master a craft. So, Mozart was writing great music when he was fifteen
and sixteen, but that is because he started when he was four or five. Same story, with
the prodigious Picasso. Creativity is always called “thinking outside the box.” But I
order my quintet of minds in the way that I do because you can’t think outside of
the box unless you have a box.

As a psychologist, I thought that creativity was mostly an issue of how good your
mental computers were. But my own studies and those of others have convinced me
of two other things. First, personality and temperament are at least as important as
cognitive powers. People who are judged creative take chances, take risks, are not
afraid to fall down, and pick themselves up, they say “what can I learn from this?”
and they go on'®.

15 Ibidem, p. 8-9.
'¢ Ibidem, p. 10-11.
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The Respectful Mind is the excelling mind in what regards peace keeping
and preserving social wellbeing and sustainable interrelations. This is both
inspired by principles of justice and caring. This is an empathic mind, it
goes beyond personal views because it is skilled enough to view multiple
perspectives: it puts on the other’s shoes.

The respectful mind is no more or no less than what gave rise to the League of
Nations and the United Nations. It is recognizing that the world is composed of
people who look different, think differently, have different belief and value systems,
and that we can no longer be hermits and live in complete isolation. Therefore, our
initial choices are to make war, (which is what we did in a tribal society), or to hold
our nose and tolerate others. But we can be more ambitious'’.

The Ethical Mind envisages a co-responsible, active and committed
citizenship. The interest of community is above the interest of a few privileged.
State of right becomes a pillar of political action, but the responsibility is not
addressed only to political powers and structural, institutional organizations
and structures, is a matter of concern for every individual. Ethical concerns
are beyond the obvious and aspects such as preserving nature and ecological,
cultural and genetic heritage are seen as essential. Bio diversity and cultural
diversity can be understood not only as beautiful ideas but as a need of
all the peoples and a duty to be respected, preserved and valued. For the
professionals, ethics is a basic concern in work decisions - these are the ones
who excel and who do good work (the work that is simultaneously efficacious
and responsible)®.

The ethical mind is guided by the 3M": mission (a sense of purpose and
dedication to a valuable cause), models (an inspiration taken from the example
of life of excelling models in the given area of activity), and mirror (the mirror
test: to ask oneself “did I do what I should today? Am I proud for what I've
done? Was it good work? Did it benefit the others?”).

The work that I have done has been in collaboration with many scholars, particu-
larly William Damon and Mihaly Csikszentmihalyi. It is called “The Good Work”
project. We define good work as a work that embodies three Es: excellence in
a technical way; engagement—that people are meaningfully involved with what
they are doing and they find it motivating. They look forward to Monday and are
even willing to come to the meetings on Saturday! And ethical, behaving respon-
sibly in your world as a worker. I think of these three Es as a triple helix. And

'7 Ibidem, p. 12-13.

'8 http://www.goodworkproject.org; H. Gardner, M. Csikszentmihalyi, W. Damon,
Good work: When excellence and ethics meet, Basic Books, New York 2001.

¥ H. Gardner, M. Csikszentmihalyi, W. Damon, op. cit.; H. Gardner, The tipping
point between success and failure: A psychologist’s view, 2002. Available December 26,
2002 from the World Wide Web: http://www.pz.harvard.edu/PIs/HG_nexos.pdf.
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interestingly these three Es don’t necessarily coexist. You could be excellent but not
ethical. You could be ethical but not engaged.
The challenge of good work is to intertwine those three Es.

Gardner conceptions are aligned with the perspective of positive
psychology*, which is concerned with the potential for development and
improvement possessed by human beings, the virtues, strengths and positive
aspects of human condition (cf. Table 3). Personal strengths and virtues include
the following: increasing love/social, hoping/optimism, better relationships,
talent, wisdom, altruism, tolerance, spirituality, values, cognitive restructuring,
meditation, relaxation, flow, intuition, creativity, fulfillment and success. This
is undoubtedly a revolutionary perspective, at least in western psychology
(of personality), which has for decades been concerned mainly with fragility,
aberration and abnormality.

For a long time, psychology was trapped in a rationalist paradigm and
spiritual, mentalist or subjective terms such as wisdom, altruism, meditation,
relaxation, and intuition didn’t have enough dignity to be taken as objects
of scientific study or to be seen in a taxonomy of human virtues. So Positive
Psychology shifted a paradigm in Psychology. This is an effect of a progressive
attraction of western modes of thought (in science, spirituality, art and lifestyles)
to eastern concepts and a more spiritual and integral view of human creatures.

Gardner’s five minds prospectus entails a holistic perspective such as this.
The educational philosopher (after the Psychology scientist) synthesizes and
balances the multidimensionality of human character: simultaneously rational
and spiritual, cognitive and emotive, strong and feeble. He brings together
knowledge and ethics, the box of disciplines and the creative gaze outside
the box, autonomy and responsibility. He also considers as equally relevant
the four categories of values: ethics (e.g. right versus wrong), aesthetics
(e.g. beautiful versus ugly), doctrinal (e.g. political orientation, ideology,
religious and social beliefs) and innate values/inborn (e.g., values regarding
reproduction or survival). This integration is especially important in times of
globalization. Somehow, it entails what Turner® calls the cosmopolitan virtue:

one can suggest that the components of cosmopolitan virtue are as follows: irony,
both as a cultural method and as a contemporary mentality in order to achieve
some emotional distance from our own local culture; reflexivity with respect to

» H. Gardner, Five Minds for the Future, op. cit., p. 14.

21 M. E. P. Seligman, Positive psychology network concept paper, Philadelphia 1998.
Available January 10, 2010 from the World Wide Web: http://www.psych.upenn.edu/
seligman/ppgranthtml; M. E. P. Seligman, M. Csikszentmihalyi, Positive psycholo-
gy: An introduction. “American Psychologist” 2000, 55; K. Sheldon, B. Frederickson,
K. Rathunde, M. Csikszentmihalyi, Positive psychology manifesto (Rev. ed.). Philadel-
phia 2000. Available January 10, 2010 from the World Wide Web: http://www.psych.
upenn.edu/seligman/akumalmanifesto.htm

22 B. R. Turner, Cosmopolitan Virtue: On Religion in a Global Age, “European Jour-
nal of Social Theory” 2001, 4(2).
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other cultural values; skepticism towards the grand narratives of modern ideolo-

gies; care for other cultures, especially aboriginal cultures, arising from an aware-

ness of their precarious condition and hence acceptance of cultural hybridization;

and an ecumenical commitment to dialogue with other cultures, especially religio-

us cultures. Cosmopolitan irony is generally incompatible with nostalgia, because it

recognizes that our modern dilemmas cannot be solved simply by a naive return to

origins. Cosmopolitanism is specifically a product of globalization and modernity,

but it also shares much in common with Stoical cosmopolitanism that, among other

things, attempted to come to terms with the cultural diversity of classical times?.

Tab.3. The VIA Classification of Character Strengths*

The six virtues

The 24 Strengths

Wisdom and
Knowledge -
Cognitive strengths
that entail the
acquisition and use of
knowledge

. Creativity [originality, ingenuity]: Thinking of novel and

productive ways to conceptualize and do things; includes
artistic achievement but is not limited to it.

. Curiosity [interest, novelty-seeking, openness to expe-

rience]: Taking an interest in ongoing experience for its
own sake; finding subjects and topics fascinating; explo-
ring and discovering.

. Judgment & Open-Mindedness [critical thinking]:

Thinking things through and examining them from all
sides; not jumping to conclusions; being able to change
one’s mind in light of evidence; weighing all evidence fa-
irly.

. Love of Learning: Mastering new skills, topics, and bo-

dies of knowledge, whether on one’s own or formally;
obviously related to the strength of curiosity but goes
beyond it to describe the tendency to add systematically
to what one knows.

. Perspective [wisdom]: Being able to provide wise co-

unsel to others; having ways of looking at the world that
make sense to oneself and to other people.

# Ibidem, p. 150.

* VIA is an acronym to “Values in Action”. VIA Institute on Character was founded
by Martin Seligman and Neal Mayerson to advance the science and practice of char-
acter development. The VIA Institute supported the creation of the VIA Classification
of Character Strengths. The VIA Classification and Survey are used by researchers,
clinicians, consultants, coaches and educators in the field of positive psychology and
strengths (cf. http://www.viacharacter.org/www). This VIA Classification of Character
Strengths is an updated classification (2008) that results from research using The VIA
Survey of Character (or VIA Inventory of Strengths, VIA-IS), a scientifically validated
tool for measuring character strengths. The classification was first described by Chris
Peterson and Martin Seligman in their well-known book “Character Strengths and Vir-
tues, the Handbook and Classification”.
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Courage - Emotional
strengths that involve
the exercise of will to
accomplish goals in
the face of opposition,
external or internal

. Bravery [valor]: Not shrinking from threat, challenge,

. Perseverance [persistence, industriousness]: Finishing

. Honesty [authenticity, integrity]: Speaking the truth but

. Zest [vitality, enthusiasm, vigor, energy]: Approaching

difficulty, or pain; speaking up for what is right even if
there is opposition; acting on convictions even if unpo-
pular; includes physical bravery but is not limited to it.

what one starts; persisting in a course of action in spite
of obstacles; “getting it out the door”; taking pleasure in
completing tasks.

more broadly presenting oneself in a genuine way and
acting in a sincere way; being without pretense; taking
responsibility for one’s feelings and actions.

life with excitement and energy; not doing things halfway
or halfheartedly; living life as an adventure; feeling alive
and activated.

Humanity -
Interpersonal
strengths that
involve tending and
befriending others

10.

11.

12.

Capacity to Love and Be Loved: Valuing close relations
with others, in particular those in which sharing and ca-
ring are reciprocated; being close to people.

Kindness [generosity, nurturance, care, compassion, al-
truistic love, “niceness”]: Doing favors and good deeds
for others; helping them; taking care of them.

Social Intelligence [emotional intelligence, personal in-
telligence]: Being aware of the motives and feelings of
other people and oneself; knowing what to do to fit into
different social situations; knowing what makes other
people tick.

Justice - Civic
strengths that
underlie healthy
community life

13.

14.

15.

Teamwork [citizenship, social responsibility, loyalty]:
Working well as a member of a group or team; being
loyal to the group; doing one’s share.

Fairness: Treating all people the same according to
notions of fairness and justice; not letting personal
feelings bias decisions about others; giving everyone
a fair chance.

Leadership: Encouraging a group of which one isa mem-
ber to get things done and at the time maintain time
good relations within the group; organizing group acti-
vities and seeing that they happen.

21



The Legacy of Lifelong Learning: Competences in Active Citizenship

Temperance - 16. Forgiveness & Mercy: Forgiving those who have done
Strengths that protect wrong; accepting the shortcomings of others; giving pe-
against excess ople a second chance; not being vengeful

17. Modesty & Humility: Letting one’s accomplishments
speak for themselves; not regarding oneself as more spe-
cial than one is

18. Prudence: Being careful about one’s choices; not taking
undue risks; not saying or doing things that might later
be regretted

19. Self-Regulation [self-control]: Regulating what one
feels and does; being disciplined; controlling one’s appe-
tites and emotions

Transcendence - 20. Appreciation of Beauty and Excellence [awe, wonder,
Strengths that forge elevation]: Noticing and appreciating beauty, excellence,
connections to the and/or skilled performance in various domains of life,

larger universe and

: ¢ from nature to art to mathematics to science to everyday
provide meaning

experience

21. Gratitude: Being aware of and thankful for the good
things that happen; taking time to express thanks

22. Hope [optimism, future-mindedness, future orienta-
tion]: Expecting the best in the future and working to
achieve it; believing that a good future is something that
can be brought about

23. Humor [playfulness]: Liking to laugh and tease; brin-
ging smiles to other people; seeing the light side; making
(not necessarily telling) jokes

24. Religiousness & Spirituality [faith, purpose]: Having
coherent beliefs about the higher purpose and meaning
of the universe; knowing where one fits within the lar-
ger scheme; having beliefs about the meaning of life that
shape conduct and provide comfort

Source: Via Institute on Character. Available from http://www.viacharacter.org/www.

In fact, people need all these talents and skills for the sake of adaptation,
survival and wellbeing. Society also needs people who are lifelong learners and
who aspire to play a positive role in the world, even if this is not to be played
in the arena of great historical events and famous events. Eastern philosophies
have long foreseen the interconnections of all the elements in the universe.
Each one of our actions somehow transforms and shapes our environment
(natural and social). Being conscientious of this, being able to respect the spirit
of the place, to protect motherland, to find the solution to daily lives problems
and to prevent suffering, damage or insecurity is already a great achievement
in an instable and complex world. This can make a difference; the world
doesn’t need a horde of heroes and titans. Educated, active, skilled and ethical
citizens are enough to keep society sustainable and Earth a good place to live.
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With reason, Gardner considers the Synthesizing Mind and the Ethical
Mind the “less familiar”, and also “more enigmatic and thus more energizing
to explore”. In our opinion, these two minds have a lot to do with the
perfect marriage of reason and heart. Stupidity and wickedness results
in barbarian destruction; stupidity and goodness is a feeble combination
and easily manipulated; intelligence and wickedness is dangerous and
destructive; intelligence and goodness is the only alliance that, under favorable
circumstances, may turn a common person into a hero. This means behavior
guided by the sense of justice and caring, moral principles and compassion,
a thoughtful and critical mind allied with a strongly empathic and unselfish
heart.

The 3M model, the five minds, the six virtues, the eight key competences
for lifelong learning, the twenty four human strengths, the thirty generic
competences for professional work — whatever the chosen model or the magic
number there’s a very simple and global true of modern times: citizenship for
complex and multicultural societies requires complex minds and intercultural
competences. For a long time education of character and the models of virtues
have been put apart with a label of indoctrination (thus, non-scientific, non-
democratic, and authoritarian).

However, education and educators have always been asked by society to take
on their hands the role of teaching the young generation how to cope with their
present times and how to prepare themselves for the future. Old generations
try to keep the patrimony of knowledge the wisdom of old generations alive.
Education (in schools, at home, in any of the community institutions) is the
guardian of this heritage and also the headlight that illuminates the path to
a hopefully valuable future. Although many abuses happen (and are a reality
in authoritarian regimes, contexts and minds), education for citizenship will
prevail.

These five minds of the future promote an open-minded society and sti-
mulate critical and creative thinking. Gardner’s approach could be an antidote
for forms of fundamentalism in education. Fundamentalism kills critical and
alternative ways of thinking. Emancipation of the individual member and mi-
norities is no longer a priority if fear takes over the engine of our thinking?.
Fear leads to one-sided teaching. It is important to be aware of crises and insta-
bilities induced by fear to avoid borderline times?.

» K. Armstrong, Fields of Blood: Religion and the History of Violence, Knopf, To-
ronto 2014.

2 D. de Wachter, op. cit.
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Students’voices, minds and hearts

Learning is essentially a reflective activity that enables us to draw upon
past experience to understand and evaluate the present, so as to formulate
deeper understanding and to shape our future far more effectively. The
5 minds of the future are also useful tools for a better understanding of the
policy in the classroom. Gardner declared in an interview with A.T. Lockwood
that “diversity is clearly with us, but it is actually fairly difficult to determine
whether we have substantially more diversity now or whether the diversity is
more noticeable and more attention is paid to it. In the last analysis, the basic
idea of multiple intelligences boils down to the fact that kids are different from
one another, they have different kinds of minds [...] then perhaps schools
should do something else [...] We would have to look at a particular kind of
school to see which minds are being well - served and which minds be served
much better [...]”.

Our strategy to explore these minds was based on the vision of constructivism
in which we progress from curiosity and inquisitiveness to new information
and knowledge. The condition sine qua non of constructivism is that learning
never starts from a position of total ignorance, since we build new ideas on
top of earlier ideas which may well be changed in the process. It is through
building questions that we construct knowledge®.

We presented a mind map based on the book of Gardner to 16
undergraduate students in their second year of our Flemish teacher training
college. The multiple intelligences of Howard Gardner and the 7 routes of
the TO-GATHER project created by Dutch historian Wim Kratsborn were
given as an introduction to this mind map. During a two hours sessions we
collected the students’ questions and remarks in relation to the mind map.
The only restriction was that the students had to link the branches of the map
with their own educational experiences as trainees in the classroom. So this
survey is very fragmental but will be a first step in a long—term process. In the
discussion there were even references to the pathological or excessive form
of the minds. In this contribution we haven’t explored these thoughts. If we
go further in this project the next step will be that we train students in their
final year to work more consciously on this approach after reading the book
of Gardner. The results will be presented on the website of To — Gather. We
followed the advice of Gardner that after starting with the disciplined mind it
is better to move to the synthesis mind and go on with the creative one. We
based our session on the English version of the book. We followed the same
structure: first some questions based on the branches and sub branches, then
some remarks and last but not least some references (made by themselves or
their mentors) to their practice.

77 ]. Abbott, op. cit.
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The disciplined mind

What is the meaning of discipline? Is it the same as a subject? Or has
discipline to do with drill and work faithfully or dutifully? Is regime a synonym
for discipline? Has it to do with mastery? Are the pronounced subjects the basic
ones? What about the technical or vocational subject matters like technology
or wood crafting?

A disciplined mind asks for experts. What is the profile of an expert? Is it
possible that not only the teachers but also the pupils or external bodies can
become experts? How can we label someone as an expert? Does it mean that
you must not only have excellent knowledge but also the best skills to become
an expert? Is ‘learning to think’ a skill in this mind? Does the discipline art
contain languages, philosophy and social sciences? Are the selected disciplines
gateways to other technical disciplines?

Referring to their evaluation of their practice students said that their
mentors told them that they have a backpack with enough knowledge to work
out a project. Another one said that the teachers said that it is important to
compare several textbooks to find creative ideas or activities. One said that
being a leader in a youth movement with children with special needs gave him
more security and confidence when he was working with SEN pupils. One
said that the commitments he made with the group about working in the ICT
room were appreciated by the teachers. One said that he has still difficulties
with working out a good lesson scheme for a smart board or an old fashion
blackboard.

The group of students immediately agreed that this mind doesn’t focus only
on the content of facts and figures but must look for structures and processes.
“Knowing some taxonomies will be important for filling in this mind”, one of
the students said.

I had the task to work out extra worksheets for talented pupils based on some text-
books. It was for me a hard work to understand the exercises (Sarah 21, Belgian
student).

My background is a technical one and I have problems to work in the third stage (K
6) lesson plans of mathematic and language. The text books don’t give the informa-
tion that I need (Maxime 22, Belgian student).

(reating mind

Is creating the same as inventing or innovating? Where do we find examples
of creative ideas and action? Through observation, reading, discussion? Is
co-operative working not the best way to develop creative ideas and actions?
Is it a condition that this kind of mind must be supported by solidarity and
dialogues? Are teachers able to express their actions and behaviors? What is the
difference between actions and behaviors? When can we speak about creative
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ideas? How can we develop this mind when we teach math and language? Do
we need a critical mind at the same time?

Is there only one model to express the creative mind? What are “novel”
approaches? What are good questions in relation to go beyond the knowledge?
Are there open questions, Critical questions? Do they clarify something? What
about the answers? What is the meaning of new in relation to questions? Does
it mean ‘innovative’?

One linked the creative mind with the introduction of the smart board. She
said this kind of hi-tech teaching that the teachable moments are “constant and
instant”. You can save the information and come back to it at every moment
and you have instant information when a question comes. The questions
about extra information can be found instantly. We need more observation
and questionnaires to talk about creative ideas. These ideas must come up in
relation to subjects that children express as boring.

Some students noticed that this mind must have links with like Picture,
logic, nature and music smarts. One student remarks that differentiation is
important in cultivating this mind: we reach more pupils, because some learn
better through stories, others through a philosophical talk about a piece of art, or
through identification with a skilled practitioner.

We notice that the head teacher told us about the dress code in the school and the
way we can contact the teachers. Some teachers gave us the responsibility to work
out a project with people of an environmental organization. We learned how to
negotiate with them (Alex 20, Belgian student).

After my placement in Africa my creative mind was more shaped. I learned how to
teach ‘more with less’ and coming back Ilearned my pupils to have more respect for
the material in the classroom (Julie 22, Belgian student).

With recycling material I worked out several activities for this class. The children
could make their own choice. First they expressed their feelings and ideas. They
found brilliant solutions and the creative results for mother day were amazing
(Martin 21, Belgian student).

There are so many books and websites to find ideas for doing some activities in
relation to Mother Day. It is for the school a very important moment and the whole
school worked at it. The teacher said that I failed in realization an ‘attractive’ and
‘innovated’ present (Chris 22, Belgian student).

Synthesizing mind

As moderator we pronounced that multiple ways of thinking about a topic
are also essential for the synthesizing and the creative minds. Stepping to the
second minds one student came up with the question: does synthesizing mean
to look for connections after doing first a kind of analysis or diagnosis? All
agreed that a set of tools must be available for making a synthesis . Can we
use digital technology like “mind mapping” to work out the synthesis? What
about the contribution of search engines like “wonder wheel” in working out
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synthesis? What are the criteria of deciding? Why do we ignore contents,
emotions, skills, and attitude? How to decide what is important, the focus?
How can we evaluate this mind? How can we express our decisions? Must we
tell our pupils, audience explicitly about our focus, our preference? Do feelings
play an important role in this mind? Does synthesis also mean selections? How
will it tell us that the mind is “correct” or “right”?

Talking about the qualities of a good synthesis they used the adverbs:
transparent, original, essential, substantial, logic and useful. The first remark
about the respectful mind was that relation to others is too “narrow” and that
we must put in the pictures: ourselves (self-esteem) and material and nature.

When can we do this “putting it all together”? Does it mean that you can do
it by your one? Does it mean that we must co-operate with others to realize this
mind? Are the criteria that it must make sense for yourself and/or the others?
How do you express this synthesizing mind? Can you evaluate this mind?

I can ‘survive as a teacher in the future if I find at least one colleague who want to
collaborate with me and looking what is the ‘essence’ of our teaching and how can
give pupils ° a file rouge” about a subject. With internet access and a library card,
a person can look up just about anything. The problem is that many pupils don’t
know how to process the massive amount of information they encounter. Learning
how to synthesize this knowledge (i.e. combine it in a way that makes sense) can
help you find meaning and see the big picture in your profession and life in general
(Teresa 22, Spain, Erasmus student 2013).

It is a fact that there are tons of information around the world, and now, it is much
more easy to access by internet, TV etc. Instead of overloading, we should proceed
step by step. In this process it is better to make the new information permanent by
making it attractive and useful. For example, instead of giving the course of dra-
wing to children under the title of “lesson”, we can do it more like a game. So doing
we can help them synthesize the information (Alena 22, Czech Republic Erasmus
student 2014).

Respectful mind

We were looking if we could find some synonyms for respectful mind. Some
mentioned: open mind, critical mind or intercultural mind. Also here some
students made a reference to the smarts of Gardner like ‘interpersonal smart
and nature smart’. Is there not a need for value unity instead of value diversity?
How can we promote value diversity? Is respect the same as tolerance? Can
you measure tolerance if you said ‘more or less tolerance’? Does tolerance also
mean acceptance? Are their norms and rules in this mind? Has respect to do
with awareness and well - being? When do we forget this mind? How can we
promote it? Who are the others and the differences?

One student referred to the vision of Belgian researcher Anouk Depuydt
who mentioned 5 respectful relations (to our body, the others, the material
world, the community, and the cosmos). For the students the differences that
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they linked with the respected mind were gender, sexuality, races, beliefs,
customs, rituals and ideologies.

It is good that you use the golden feather for the one who worked very intensively.
You may refer to the 4 bears of Meichelbaum to stress the four steps they must fol-
low in realizing their tasks (Loulou 21, Belgian student).

It was a good idea to use the round table so that you see all the pupils and see what
they have done good or wrong (Laura 20, Belgian student).

I have difficulties to spread my attention to the different groups (Shirley 19 Belgian
student).

Children have difficulties to express their feelings. Funny and unknown exercises
with photos and music were good ice-breakers. Good that you evaluate these exer-
cises with the pupils (Bram 19, Belgian student).

Unfortunately, schools often have the effect of squelching creativity in favour of
route learning and conformity. However the creative mind is an extremely valuable
asset both in one’s professional and personal life. If you have a creative mind, you
can think of ways to change your own circumstance into the better and contribute
cures, ideas, and products to global society. People who can create, have the ability
to change the world (Ebru 23 Turkey, Erasmus student 2014).

This is what we are lacking: being creative and teaching to be creative to the lear-
ners. At first, teachers should have a creative mind, in order to reveal the one that
the learners have. So, it requires trying to have knowledge about everything we can
reach, reading more, being busy with visual works, being busy with fine arts, music.
I believe that these all can help a person look at the world and people from different
point of views (Damian 22, Poland, Erasmus student 2013).

The ethical mind

“Is there no overlapping with respectful mind”, asked a student? Does the
ethical mind express itself only in responsibility? What kind of ethics do we
promote? Is it the ethics of Aristotle, Kant or Levinas? How can we promote
responsibility? If you have no professions and you are not recognized as
full citizen do you have an ethical mind? Does it mean that ethical mind in
a profession has to do with a code and a deontology? Is this not a hidden mind
or a mind under the surface? What is good work? Is it the same as volunteer
work? Introducing the minds in our policy is promoting at the same time an
inclusive approach. Learning is no longer purposeless or meaningless but
linked and meaningful.

We must ask our mentor to tell us more about the way he gave a sanction to some
bad behavior. I made adapted commitments for the lessons of music, philoso-
phy and drama so that I can ‘survive. I asked even some pupils to repeat these
agreements. I told them about the punishment too. They were very silent. There
was a good atmosphere during these sessions (Ruth 21, Belgian student).

One of the most disturbing things that we can lose in life is perspective. To lose per-
spective is to experience everything as negative and not to know how we get out of
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it. I believe that ‘using the five minds’ we will regain our perspective. Once regained,
we might look back and see what we had lost.

We need to ensure that our pupils really do know that we are indeed an extra-
ordinarily ingenious species, although the confusion about our moral values also
makes us extremely dangerous. Human beings are so ingenious that they have the
knowledge to blast our part of the universe to pieces. We have become so charmed
with immediate gratification, and the so-called rights of the individual, that we are
forever marginalizing the most vulnerable group in society - the children (Moniek
23, The Netherlands, Erasmus student 2015)

I learnt to be a more responsible person in my job, as a citizen. It was very impor-
tant to have an ethical mind during my Erasmus stay. For example 1f I promised
somebody to go somewhere, I went there on time but some people promised me
but they released so I was very angry with them (Teresa, Erasmus 2015).

Conclusions from students voices and recommendations

We see the five minds for the future as a kind of antidote to endless
overdoses of behaviorism. This approach asserts that learning has always to
be under control of the teacher, as has the learning environment. The human
mind is better equipped to gather information about the world by operating
within it than by reading about it, hearing lecturer on it, or studying abstract
models of it. We need to find ways to enable students and pupils to see their
lives in a wider context that gives life a broader meaning. The promotion
of these minds give people a quick sense of self-importance that produces
a high feel - good factor and are therefore the ideal expression of modern
understandings of happiness. In the future we need a less ritualistic, more
deeply internalized form of discipline. Such a disciplined individual continues
to learn, but not because she or he has been programmed to spend two hours a
night hitting the books. She or he has become passionate about the process of
learning about the world. The platonic expression is still useful in this context:
through education we need to help students find pleasure in what they have to
learn. One of the most disturbing things that we can lose in life is perspective.
To lose perspective is to experience everything as negative and not to know
how we get out of it. I believe that “using the five minds” we will regain our
perspective. Once regained, we might look back and see what we had lost*.

After this art of questioning we look to what are the most important
challenges for our trainees. The disciplined mind was the one that could
manage. Responsibility was for them more a value that would be important
in their daily life and work. They want to learn more about models of good
work. Also the respectful mind was rather a challenge. They had to think more
consciousness about this mind.

The two must underestimated minds for the surveyed students were the
synthesizing mind and the creating mind. For both minds they asked for

2 ]. Jamison, Finding happiness. Monastic steps for a fulfilling life, Phoenix, London
2009.
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more training sessions and good examples. For both minds they said that
cooperative learning would be a good way to practice these minds. The creative
mind means that they received some “problems or case studies” to reflect on
it. They want to see that creative means talents, changes, giving life an extra
dimensions. They want to empower their creative minds. It is a personal and
common challenge to find another way by using these minds of reframing the
problems.

The MI theory and the five minds encourages schools to pluralize the
forms of assessment and evaluation and to avoid formatted thinking. If
teachers believe in just one kind of intelligence and head teachers in one kind
of mind, what would follow from that? Would it mean that teachers would
have to treat everyone the same? What would be gained and would be lost in
doing that? Once schools have recognized different kind of intelligence and
minds, teachers are selectively driven to try to personalize education as much
as possible.

The vision of Gardner is perfect for teaching literature, which brings a lot of useful
knowledge about life, experiences and human behaviour in different situations. I
would use Gardner’s theory after discussing a piece of writing with my students,
confronting them with different assignments. Students with the synthesizing mind
would have to write a summary of a book, they would have to decide what is the
focus and put all the pieces together. The students with the creating mind could, on
the basis of actions or behaviours, write a story or a poem, maybe asking questions
to the characters. The ethical mind would take the novel to the level of the ethical
problems, meaningful for society. And the disciplined mind would think about it
like a scientist. However I fear that this method could be hard to apply to all kinds
of novels (Anna 22, Polish student Erasmus 2014).

Final thoughts

We hope that teachers, advisers, educational policy makers, teacher trainers
and educational researchers will study the five minds for the future and develop
elegant modes of teaching that empower children and young adults as learners.
The competences of LLL in combination with the vision of Gardner represent
a powerful initial repertoire for teachers and even trainees in most situations.
Education is a lifetime’s experience which should constantly remind us what
fun, stimulation and satisfaction can be gained from having an inquisitive and
enquiring mind. A lot of educators remind us that schooling is just a part of the
educational process. The inability to act or think constructively, creatively and
indeed intelligently is for them a consequence of an educational system which
values compliance, passive imitation and the stifling of imagination®. It has
become common in education to highlight cognitive learning of factual know-

¥ H. Verkest, Actors and factors for learning in 21st Century. In D. Ilisko (eds) How
do children learn best? Tutkun, Ankara 2010.
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ledge from the very early age, but culture includes also arts, self —expression,
and social relationships. Neglecting them erodes culture and makes children
less able to confront the uncertainties in the future®.

The voices of the trainees learned that a systematic model of learning is at
the same time a tool for teaching and touchstone of reflection. Last but not
least we argued strongly that excellence in learning (and teaching) transcends
the dichotomy between whole class - teaching and individual instruction
and introduce a holistic and cooperative model of learning and teaching. It
is important to remind that Gardner’s approach and the other taxonomies
shortly in this paper, are not only mirrors of reflections but more than ever
windows to inquire and rethinking controversial issues.

We like to end with a suggestion of John Abbott® about active citizenship
within an educational setting. If our pupils are to become qualified to act
as stewards of our humanity then we need a curriculum that ‘joins things
together’ rather than splits them apart. A curriculum that values synthesis as
much as analysis. A curriculum that honors emotion, individual experience,
and spiritual values.
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Abstract

The article is devoted to the state and perfection of non-formal education in Ukraine.
The represented by theoretical and methodical aspects of developing the non-formal
education. It was fixed that applying of the competency approach promotes the devel-
opment of effective methodology in non-formal education in modern conditions.

Key words: non-formal education, out-of-school educational institution, system of
non-formal education, method of non-formal education, competency.

Introduction

The significant social, economical and political changes, which are taking
place in Ukraine, as well as the country’s integrating into the European and
world educational space caused the out-of-school activities to transform into
the non-formal education as well as to confirm its new legal status as a com-
pound of the educational system.

The non-formal education in Ukraine is an integrated part of permanent
education system, the task-oriented process and result of education, of teach-
ing, development and socializing of a person during the leisure time in the
out-of-school and other educational establishments. It became possible due to
education being transformed in 90s of the XX century and due to those results,
which were achieved, i.e.:

- creation of multi-level educational system,

- classification of circles, groups and other creative associations into three lev-
els: primary, basic, high,

- expanding the directions of non-formal education and of the net of non-for-
mal educational institutions, creating new establishments, their profiling,

- modernization of educational process in the non-formal educational insti-
tutions,

- putting the educational process out of any ideology,

- diversification of financing sources for non-formal education at the cost of
auxiliary sources, approved by legislation.
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The main points

System-making factor of non-formal education in Ukraine is the educa-
tional activity during the leisure time. The structural components of non-for-
mal education are:

- organizational: normative and legal, administrative, personnel, scientific,
methodical, financial and technical,

- factual: nature, society, culture, engineering, sports,

- methodical: objective, contents, forms, methods, resources,

- processual: education, teaching, development, socializing,

— functional: leisure time, cognition, creativity,

— actual: artistical and aesthetical, scientific and technical, environmental and
natural, tourist and local historical, humanitarian, physical culture, sports,
etc.,

- institutional: educational establishments, institutes of culture, of sports, fa-
mily, organizations.

The non-formal education resulted in getting to be a component of ed-
ucational system in Ukraine according to the legislation and to be a part of
educational structure, which nowadays is comprised of: preschool education;
general secondary education; non-formal education; special professional edu-
cation; high education; post-graduation education; post-graduate course; doc-
toral candidacy; self-education.

The efficient functioning of the non-formal education in Ukraine is related
to the normative and legal, organizational, personnel, scientific and methodical,
financial and technical provision.

The normative and legal provision of non-formal education in Ukraine is
a system of organizational measures, which supposes the availability of the
necessary legal documents.

One should admit that more than 70 legal acts in non-formal education
were developed and approved in Ukraine that contributes to its effective func-
tioning, developing and providing the children and adolescents leisure time
organization.

The legal basis for every citizen to get the non-formal education in Ukraine
is the Constitution of Ukraine (1996) (ukr. Koncturyuis Ykpainn)'.

The following laws define the state policy in the non-formal education,
its legal, social-economical, organizational, educational principles. They are
the Law of Ukraine “About Education” (1991) (ukr. 3akon Yxpaiun “IIpo
ocBiry”)?, The Law of Ukraine “About the Non-formal Education” (2000) (ukr.

! Koncruryuis YkpalHu : npuiiHsaTa Ha ICATill cecii BepxoBHol Pagu Ykpaium,
28 weprHs 1996 p. - K., 2004. - c. 87.

* 3akoH Ykpainu “IIpo ocsity” // OcBira YkpaiHu : HOpPMaTHBHO-IIPABOBI JOKY-
MeHTH : 30. HOpMaT. ToK. / ronoB. pef. B. I. Kpemens. - K. : Mineniym, 2001. - c. 11-38.
(HopMarnBHO-IIPaBOBi JOKyMEHTN).
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3akoH Ykpainn “TIpo mosamkinbHy ocsity”)’, The Law of Ukraine “About the
General Secondary Education” (1999) (ukr. 3akon Ykpainu “IIpo saranbhy
cepennio ocBity”)?, The Law of Ukraine “About Care of Childhood” (2001)
(ukr. 3axoH Ykpaiun “IIpo oxopoHy suTuHCTBa)°.

The Law of Ukraine “About the Non-formal Education™ considers the le-
gal, social-economical, organizational, educational and teaching principles of
non-formal education. This law is the law of direct action, which regulates the
functioning and development of non-formal education and the non-formal
educational institutions.

Thus, the solid normative and legal base regulating the problems of non-for-
mal education was created in Ukraine, which supports its effective functioning
and development. The non-formal education and non-formal educational in-
stitutions got the legally fixed status of the structural compounds of the na-
tional system of education. Its feature is the permanent process of perfection
of legal base for non-formal education, rights and protection of children.

Organizational and administrative provision of non-formal education in
Ukraine - is an organizational structure of non-formal education, which pro-
vides its effective functioning and development.

The organization of non-formal education in Ukraine is realized in three
levels — national, regional and local. Thus, on the first, the national level, the
creation of state policy in non-formal education is being carried out. It is fixed
in the laws, orders, instructions, programs, regulations and other normative
documents. These problems are in the competence of President of Ukraine,
the Verkhovna Rada of Ukraine, Cabinet of Ministry of Ukraine, and as well as
of different ministries, departments, committees and commissions.

The following ministries are occupied immediately in solving the prob-
lems of non-formal education. They are: Ministry of Education and Science
of Ukraine, Ministry of Ukraine in the Affairs of Family, Youth and Sports,
Ministry of Culture and Tourism of Ukraine, and others. Herewith, every
ministry and department has in its disposition the profile departments. In the
Ministry of Education and Science of Ukraine, the Department of Non-formal
education, Educational Activities and Protection of Children is occupied in
the problems of non-formal education.

* 3akoH Ykpaiun ,IIpo mosamkinbHy ocsity” // Ocira YkpaiHu : HOpMaTyB-
HO-IIPaBOBi JOKyMeHTH : 36. HOpMaT. oK. / ronoB. pef. B. I. Kpemens. - K. : Mineniym,
2001. - c. 229-251. (HopMaTuBHO-IIPaBOBi JOKYMEHTN).

* 3akoH Ykpainu ,IIpo 3arambHy cepenHio ocBity” // Ocita Ykpaiuu : HOpMaTuB-
HO-TIPaBOBi JOKyMeHTH : 36. HOpMaT. IoK. / TonoB. pex. B. I. Kpemens. — K. : Mineniym,
2001. - ¢c. 103-127. (HopmaTuBHO-IIpaBOBi JOKYMEHTH).

* 3akoH Ykpainu ,IIpo oxopony murtusctBa’ [EnekrpoHHumit pecypc]. — Pexxum
pocrymy : http://zakon4.rada.gov.ua/laws/show/2402-14.

¢ 3akoH Ykpainu ,IIpo mosamkinpay ocsity” // Ocpira YkpaiHu : HOpMaTuB-
HO-IIPaBOBi JOKyMeHTH : 36. HOpMaT. oK. / ronoB. pef. B. I. Kpemens. - K. : Mineniym,
2001. - c. 229-251. (HopMaTuBHO-IIpaBOBi JOKYMEHTN).
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On the second, regional level, the coordination of state policy in non-for-
mal education is being realized. On this level, solution of the problems is in
competence of local state administrations and local organs, to which the ad-
ministrations, departments and other structural units are subdued, which co-
ordinate the non-formal education immediately on the regional level. They in-
clude the administrations of education and science, family, youth and sports,
culture and tourism, centers of social services and so on.

On this level, important functions are being fulfilled by the regional non-for-
mal educational establishments, which coordinate the activity in directions of
non-formal education, i.e.: regional scientific and technical, environmental and
natural, tourist and local historical centres, palaces of children and youth and
$O on.

On the third, local, level the immediate realizing of the state policy in
non-formal education by various institutions takes place. In the practice, the
non-formal education is being provided by the establishments of education,
culture, arts, physical culture and sports and so on. A particular place is occu-
pied by non-formal educational institutions. They can quickly be mobilized to
react to the changes of social order on the part of children, parents, state; they
can also give wide and non-traditional opportunities of amending the quality
of life and creating intensively the positive attitude to it.

The non-formal educational institutions are the basis of organizational
structure of non-formal education of Ukraine. Their number was 1477 in the
beginning of 2008 according to the data of Ministry of Education and Science
of Ukraine.

The developed wide net of non-formal educational establishments contrib-
utes to the effective involving of these children in these establishments and or-
ganizing their leisure time. The number of children involved in the non-formal
education resulted in growing quickly in Ukraine, their interests develop. Thus,
according the data of Ministry of Education and Science of Ukraine, the number
of children in non-formal education establishments in the beginning of 2008
amounted up to over 1 million 198 thousands of persons in Ukraine.

Thus, for the beginning of 2008, the number of children in Ukraine, who
were involved in the non-formal education was 32,9% of the total number of
schoolchildren.

Various kinds of non-formal educational institutions function in Ukraine:
palaces, centres, houses, studios, and schools, children’s resort establishments,
academies, libraries, parks, museums, theatres, stadiums, courses and so on.

The non-formal educational institutions in Ukraine are divided in complex
and profile ones. The complex educational non-formal educational institu-
tions organize their activity with pupil in different directions of out-of-school
activities, while the profile ones organize their activity only in the definite di-
rections.

The organization of children’s leisure time in non-formal educational in-
stitutions in Ukraine is being carried out in 11 directions of non-formal edu-
cation, i.e.: artistical and aesthetical (ukr. xymoxxubo-ecTeTnuHmMI), scientific
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and technical (ukr. HaykoBo-TexHiyHMI1), environmental and naturalistic (ukr.
eKO0JIOro-HaTypamicTuunmit), tourist and local historical (ukr. Typucrcpko-
KpaesHaBunmii), physical culture and sportive (ukr. diskynbpTypHO-ciOpTHBHMIT
abo croptusHuit), research and experimental (ukr. gocnigHuIbKO-eKCIEPK-
MeHTa/nbHMIT), military and patriotic (ukr. BiiicbkoBo-maTpioTnanmit), libr-ar-
ian and bibliographical (ukr. 6i6mioreuno-6i6miorpagiunmii), social and re-
habitalitational (ukr. conianpao-peabinitauiiiumit), health promotional (ukr.
o3popoBumit), humanitarian (ukr. rymanitapumii).

The key role in providing the qualitative non-formal education appertains
to the teachers of non-formal educational establishments. It depends on their
professionalism, competency whether a child comes and stays to study there.

Personnel provision of non-formal education in Ukraine is a system of or-
ganizational measures, which supposes the availability of necessary number of
qualified teachers and other employees of proper qualification for non-formal
educational establishments and other social institutions.

Nowadays, in Ukraine, more than 24 thousands of teachers have their main
job position in the non-formal educational establishments.

The problem of getting the completed high education by the teachers of
non-formal educational establishments is still actual. Thus, in the beginning of
2008, the number of teachers, who had the high education, was 15539 or 64%,
the number of those, who had the uncompleted high education, was 1256 or
5%, the number of teachers of non-formal educational institutions, who had
secondary special education, was 6023 or 25%, while the number of those, who
had the general secondary education, was 1493 or 6%.

The National Pedagogical M.P. Dragomanov University began the
task-oriented professional training of teachers for the system of non-formal
education. Thus, on September 1, 2008, the task-oriented method in special-
ty “Non-formal education” was implemented, the program was elaborated
and the teaching of new subject “The Basics of Non-formal education” was
launched. The agreements on cooperation with non-formal educational insti-
tutions of Ukraine also are being concluded, the pedagogical practical training
was organized in the non-formal educational institutions, teaching and me-
thodical accompanying and preparing of manuals, the mass events are being
organized. Special attention is being paid to common researches on the wide
range of actual problems of non-formal education.

Scientific and methodical provision of non-formal education in Ukraine is
a system of organizational measures, which supposes the availability of neces-
sary scientific and methodical materials. Scientific and methodical provision is
considered as the unity of scientific and methodical components.

Scientific and methodic provision of non-formal education in Ukraine in-
cludes such directions: firstly, teaching the teachers, perfection of their profes-
sional competency; secondly, increasing the efficiency of educational process
in non-formal educational institutions in the way of its scientific reasoning
and proper methodic provision.
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The basic forms of scientific and methodic provision of non-formal educa-
tion are the educational and scientific issues including: curriculums, manuals,
studying books, methodic recommendations and so on.

Financial, material and technical provision of non-formal education in
Ukraine is the system of organizational measures supposing the availability of
necessary means and materials.

In Ukraine, the non-formal educational institutions as the parts of non-for-
mal education are being financed by their founders (owners). Therefore, the
state non-formal educational institutions are being financed from the state
budget, the communal establishments from the corresponding budgets, the
private establishments are financed by the founders (owners). Herewith, the
non-formal educational institutions can also be financed from the auxiliary
funds, which are legally permitted in Ukraine.

Therefore, the successful functioning of non-formal education system and
improvement of its quality bases on its normative and legal, organizational
andmanaging, personnel, scientific and methodical, financial and technical
provision.

Non-formal education of Ukraine functions as a dynamical system in as-
sociation with other components, where the development is defined by social
and economical factors, by valuable orientations of society, by necessities and
orders of children and parents. Herewith, the relation between the system of
non-formal education and social ambient has the opened character and is re-
vealed with changes both of ambient and of the whole system.

A special role in the development of system of non-formal education in
Ukraine belongs to elaboration and implementation of contents and methods
of non-formal education in accordance with modern requirements, to defin-
ing such forms, means, which would contribute to solving the problems of ed-
ucation, teaching, development, socializing of a person in his leisure time in
non-formal educational establishments and in other social institutions (Fig. 1)".

While defining and elaborating the effective methods of non-formal edu-
cation under modern conditions, it is quite useful to apply the competency ap-
proach, which allows the due quality of non-formal education to be provided,
the teaching process to be organized and managed according to the installed
criteria®.

Competency approach in the non-formal education in Ukraine is an ap-
proach, which is based on involving and considering the competency of a per-
son into the tasks, objectives, contents, forms and methods of non-formal
education. Hereby, the competency is being considered by us as a personal
characteristic of a man, who completely realizes himself in his life, while hav-
ing the proper knowledge, skills, experience and culture.

7 buxoscbka O. B. ITosamikinpHa ocBiTa: TEOPETHKO-METOANYHI OCHOBM : MOHOTP.
- K. : IBII AJIKOH, 2008. - c. 336.

8 Cymenko T. I. TlosamkinpHa meparorika : Had. moci6. / T. I. Cymjenko. —
K.:ICHO, 1996. - c. 144.

39



The state and perfection of non-formal education in Ukraine

Purpose
of non-

formal
education \
Forms
» of non-

Contents

of non-
formal / formal
education Fducational ’ education
in leisure

Methods
of non-
formal

education

education

Fig. 1. Methodic system of non-formal education in Ukraine

Source: bukoscbka O. B. TlosamkinbHa OCBiTa: TeOPETMKO-METORUYHI OCHOBM : MOHOTp. —
K. : IBII AJIKOH, 2008. - c. 167.

In the structure of competencies, which make the basis of realizing the
competency approach in the non-formal education in Ukraine, the following
points could be underlined:

1. Cognitive competency is a competency for mastering the knowledge about
culture, nature, engineering and society.

2. Practical competency is a competency for forming the practical skills of
a person.

3. Creative competency is a competency destined to develop the creative ac-
tivities, capabilities, talents and imagination of a person.

4. Social competency is a competency, which supposes the general culture of
a person, ability of cooperating, self-realizing and self-definition.

The objectives of the methods of non-formal education towards these com-
petencies development provides the person’s mastering the concepts, knowl-
edge, expansion of world outlook, formation of practical skills; development
of capabilities, talents, skills, mastership, imagination, creativity; expands the
general culture of a person, his politeness, abilities of cooperation and making
decisions.

To make the methods of non-formal education on the basis of competency
approach more effective, the principle directions of non-formal education in
Ukraine are systemized in corresponding specialized profiles of teaching:

— artistic and aesthetical direction (choreography, theatric, artistic profiles

of teaching),

- scientific and technical direction (scientific and technical, sportive and
technical, subjective and technical, informative and technical, artistic and
technical, productive and technical profiles of teaching),

- environmental and naturalistic direction (ecological, biological, agricul-
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-tural, forestry, medical, chemical profiles of teaching),

— tourist and local historical direction (local history, tourist, sportive pro-

files of teaching),

- humanitarian direction (public sciences, philosophical, social profiles of

teaching).

Realization of the non-formal education contents on the basis of compe-
tency approach is carried out in group, individual forms as well as in the form
of their combination.

The best pedagogical effect during the competencies formation is given by
the application of forms and methods systemized in four stages: the first stage
- cognitive, second - practical, third - creative, forth - socializing®.

The first stage relies on forming the cognitive activities of pupils, on pupils
mastering the ideas, information, studying materials in directions of non-for-
mal education. The most rational way is the application of such forms and
methods of work as stories, explanations, talks, demonstrations, lectures, meet-
ings with folk’s masters, outstanding scientists, social functionaries, artists, ex-
cursions to the fairs, expositions of culture, arts, engineering and so on.

During the second stage, the practical competency is being formed; the or-
ganizational forms and methods aimed at practical skills being used. There are
practical activities, laboratory works, exercises, instructions, rehearsals, exper-
iments and observations in the nature, with the technical objects, exercises on
organizing the working place, applying the materials and tools, orchestra and
dancing rehearsals, vocal rehearsals, workshops.

The third stage supposes activation of creative activity of students, forma-
tion of their creative competency. This stage can be realized effectively, when
the leader of a circle can not only detect the possible problem but also solves it,
filtering the amounted facts.

On this level, it is useful to apply the forms and methods, which could
deepen and expand the knowledge, contribute to development of creative ac-
tivities. For example, there are collective creative activities, projects, business
games, trainings, problem situations.

The fourth stage is featured by the students carrying out the tasks inde-
pendently, solving the problems independently, without any assistance of
teacher. It is rationally to apply such organizational forms and methods as
the independent work, self-education, and self-control, self-analyze, self-
-observation, debates, discussions, disputes, various final measures, actions.

Conclusions

Therefore|urak|, under the modern conditions in Ukraine, the completive
increasing of role and quality of non-formal education as a multi-aspect social
phenomenon, which contains social, psychological and pedagogical, econom-
ical and other characteristics, is being carried out.

° TlosauikinpHa ocBita B YKpaiHi : HaBd. moci6. / 3a pex. O. B. BukoBcbkoi. —
K. : IBII AJIKOH, 2006. - c. 224.
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It is recommendable to base the definition and elaboration of effective
methods of non-formal education in the non-formal educational establish-
ments on application of the competency approach. It is stipulated by the fact
that the orientation of education to new results needs new approaches to
provide the quality of non-formal education, new criteria of its evaluation,
to organize the education and teaching process, as well as to administrate it.
This orientation finds the most adequate reflection exactly in the competency
approach.
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Abstract

THE ARTICLE draws attention to issues of school education in the United States. The
author presents the historical and pedagogical overview of informal and afterschool
education of the United States, highlighting the chronological stages of school educa-
tion and by searching the types and forms of informal and afterschool education and
the process of identification. Special attention is paid to the analysis of the impact of
historical, political and social conditions in the country on the purposes and forms
of after-school educational institutions. A separate analysis of the role of government,
community and business in the development and transformation of extracurricular
activities in America is provided.

Key words: school education, informal education, extracurricular activities, after-
-school institutions in the USA.

Introduction

Analysis of historical sources suggests that the first rudiments of infor-
mal training is the Indian tribes’ teaching the British colonialists, residents
of Jamestown in 1607-1608, and the first settlers of America - pilgrims from
England, the passengers of the ship “Mayflower” in 1620, the basics of growing
corn. That knowledge helped them survive the first year. George Tyndall in
his book “History of America” wrote that the primary task of survival has led
to “self-sufficiency” of family farms and colonists who have not only grown
foods produced tools, furniture and other things, teaching and raising chil-
dren: “parents taught their children to cultivate the land, to hunt, to fish ...
mothers teach girls housekeeping”. It should be noted that many of these skills
colonists owe to the Indians, who taught them well, new methods of hunting,

»]

fishing, “tan skin, tinkering canoe, get paint from trees”'.

' Tinpman JI. B. Icropia Amepukn : HayyHoe usganue / [I. b. Tinpgan, [I. E. [ait. -
6-e Bup. — JIpBiB : Jlitonnc, 2010. - ¢c. 76.
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The main points

Education was of great importance for the English colonists, as indicated
by the law of the colony of Massachusetts Bay, an act which bound to create
a grammar school in a settlement with more than 50 families®. However, only
large cities were able to maintain the school. For example, in New York, the
New York Public School Society launched in 1805, established a free school
system, which was later supported at the state level. But such cases were rare,
because children were taught at home, in church or private “ladies’” schools”.
Wealthier colonists sent their children to study in England or hired private
teachers’. But it is worth noting that the “fathers of the nation” considered
public education of great importance in the spread and intensification of na-
tional sentiment and thought that public schools supported by the state will
give children the best “moral and civic education”, in which they, in addition
to literacy, “learn to put the public good above any private interest™.

In particular, “Bill of Dissemination of Knowledge” of Thomas Jefferson
in 1779 was one of the original plans for school funding at the state level. But
the resistance of wealthy parents pushed this initiative to a later period, while
at the same time there existed already such famous colleges now as one of the
first schools of Harvard, the College of William and Mary, Yale College, Col-
lege of New Jersey (later Princeton University) and others institutions mostly
founded by religious communities.

It should be noted that school education received a boost during the devel-
opment of the factory system in the 1820s, in particular Lowell factory where
lecture halls and libraries were established, which, in the statement of owners
had to “enhance public system”.

Later, women, as the majority of factory employee were women, created
study groups and began to produce literary magazine.

Thus, on the basis of the resources, we can conclude that school educa-
tion in the United States originates from the beginning of active colonization
of America, covers children and adult population, the topic of education has
received much attention and was very important for the fathers of the nation;
and can underline the active role of community and church in establishing
educational initiatives and institutions. As in Ukraine, the US after-school
was developed and modified according to historical, economic and political
changes and challenges, social expectations and needs of the society.

The issue of the historical experience of adult education in the United States
was focuses of research for various scholars, among them are: Robert Halpern
(University of Chicago), Joseph L. Mahoney (University of California), Mary
E. Steamed (University of California) and Edward F. Ziegler (Yale Universi-

2 Tbidem.

* Tingan [. B. Ictopia Amepukn : HayaHoe nsganue / [I. B. Tingan, . E. Ilait. -
6-e Buj. — JIpBiB : Jlitonnc, 2010. - ¢. 904.
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ty). The Professor of Erickson Institute of Postgraduate Studies in the Field of
Child Development in Chicago Robert Halpern identifies nine stages in the
history of American after-school, namely: the first stage — the 1870-1892, the
second phase — 1920-1950, the third stage - 1960-1990, the fourth stage — in
1994, the fifth stage - 1998, the sixth — 1998-2001, the seventh stage — 2001,
the eighth — 2002, the ninth stage — 2009 present®.

However, in our opinion, chronological stages of historical development
of afterschool should be consolidated with the extension of its frames and es-
tablishing of periods : first stage — 1850-1920 ; second stage — 1921-1959, in-
cluding the following periods: 1921-1928; 1929-1939; 1940-1945, 1946-1954,
1955-1959; third stage — 1960-1990; fourth stage — 1991-2008, including the
following periods: 1991-1997, 1998-2001, 2002-2008; the fifth phase — 2009
to the present.

It was found that the first stage, which began in 1850 and lasted until 1920,
was characterized by the opening and development of the first school educa-
tional institutions.

The first after-school institutions were “clubs for boys” (“boys’ clubs”),
which emerged in the early XIX century through church efforts. Robert
Halpern points out that first institutions served evangelization purposes were
conducted by mostly volunteers with no special education, there were no spe-
cific programs; they were flexible in working with children, giving them more
freedom®. Clubs for boys were initially focused more on the guys, worked with
a large number of children, which has steadily increased, which resulted in
their expansion and increase in facilities and programs. It is found that clubs
were created mainly for children from families of workers, and then for the
children of immigrants aimed at reducing the rate of adolescent delinquency.
America realized that it is important to work with children and youth, as crime
prevention is more effective than punitive measures. Then “settlements” ap-
peared. One of the first American settlements is the Hudson Guild Settlement
in Manhattan (from the English. Hudson Guild Settlement), which was found-
ed by John Elliott. The Ukrainian scientist Olena Bykovska in her monograph
“School Education: Theoretical and Methodological Foundations” refers to
the use of the US experience in creating of Shatsky and Zelenko’s settlements
in Ukraine’. These organizations were based on the idea of creating conditions
that help children live emotional and mental life and stressed the importance
of mastering the relevant knowledge for children.

However, American settlements were somewhat different from American
clubs for boys and Shatsky and Zelenko’s settlements. American settlements

> You for Youth //Afterschool Timeline /About 21st Century Community Learning
Centers. - p. 1-3.

¢ Halpern R. A Different Kind of Child Development Institution: The History of
After-School Programs for Low-Income Children / R. Halpern. - Teachers College
Record, vol.104, no. 2, March 2002. - p. 178-211.

7 Buxoscpka O. B. [To3amkinpHa 0CBiTa: TeOPETUKO-METOLMYHI OCHOBY : MOHOTP.
- K. : IBII AJIKOH, 2008. - c. 167.
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were more compact, family type, practiced an individual approach, working
with fewer children smaller groups, believing that “it is better to know well
fewer children than to know more superficially”®. However, they were more
closed and exclusive compared to clubs for guys who have worked with more
diverse population and ethnic groups. It is worth noting that the US settle-
ments worked with both boys and girls. During this period, the number of
after-school educational institution increases due to urbanization, economic
boom during the First World War and the reduction of child labor due to state
laws on education, prohibiting the employment of children and their primary
purposes were to organize free time of children after school, take them from
the “street” while parents worked.

The second stage of afterschool education in the US lasted from 1921 till
1959. Taking into account manifolds changes taking place within it’s frame-
work we offer such periods within the stage: 1921-1928, 1929-1939, 1940-
1945, 1946-1954, and 1955-1959.

During the second phase the need to involve children of immigrants of
different ethnic groups and races increases to meet the need of urgency of
the education and involvement of children of immigrants to American values
and it varies depending from different waves of immigration and social-demo-
graphic changes in the neighborhoods where the after-school institutions were
located. Some extracurricular educational institutions, mostly clubs for boys,
particularly in New York, began working with African-Americans.

It is found that at the beginning of the second phase of the first period,
which dates back to the 1921 and lasts until 1928, after-school educational in-
stitutions and the programs already have some experience and achievements.
In particular, after-school educational institutions in the form of after-school
clubs and classes 5 days a week with summer break, with some working during
the calendar year; sports clubs as a form of adult education have developed
at this time in the United States; the curricula of after-school programs was
tailored to the age and interests, or even ethnicity or nationality; kids clubs
established their own rules, defined projects and events and sometimes even
had the right to choose its members. Robert Halpern points out that girls at-
tended such classes as sewing, embroidery, etiquette, home improvement,
“small club of mothers™. The boys were taught skills to work with wood and
metal, repairing radio and electrical appliances, wireless telegraphy, the basics
of photography, publishing newspapers, hairdressing skills, etc., and learned
the basics of parliamentary law. Both boys and girls could attend driving skills,
debate, drawing, making posters, hygiene, cooking, making pottery, dance,
choir, orchestra, making hammocks, music lessons and theater. Thus, the cur-
ricular of afterschool classes in 1921-1928 was aimed at children acquiring
practical knowledge and skills and developing social competence. It should
be noted that at that time scouting, travel and tour clubs appeared as well as

¥ Woods and Kennedy. - 1922. - p. 73.
° R. Halpern, op. cit., p. 178-211.
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rooms where children can do their homework or read a book. Analysis of the
teaching staff shows that it comprised of primarily volunteers and a part-time
staff: college graduates for whom work with children in extracurricular school
is an opportunity to gain experience and an internship and members of youth
organizations to gain work experiences.

The second period during the second phase — the 1929-1939 - is char-
acterized by a large decline in the economy and a decrease in activity in the
extracurricular activities of universities. The lower border of this period — 1929
coincides with the “Great Depression” that caused the crash on the stock mar-
ket when “many people lost all their savings, and one out of four Americans
was unemployed”™. Of course, this socio-economic changes impacted the
non-school institutions and as a result, many clubs and classes were closed
due to a lack of funding and facilities needed to engage in fundraising and
again work with sponsors and explain the need and importance of after-school
programs (ASPs).

During this period, school educational institutions dealt with emotion-
al sphere of children and with the impact of depression on the psychologi-
cal health of families and children. However, institutions also provided hot
food and sometimes medical examinations. As children felt and reflected such
adults’ emotions as apathy, frustration, anger, different fears according to
Tindall and D. E. Shay, “extracurricular institutions tried to provide children
with shelter, an island of stability, an atmosphere of acceptance and under-
standing”™'. It is important to use that U.S. afterschool experience of providing
acceptance, empathy and psychological support, food in Ukraine in a current
situation in work with children - IDPs and those who are still at the ATO
(warzone area).

At that time the government started to allocate state funding for af-
ter-school. The funds were allocated in the form of wages through such
programs as Employment Administration (Works Progress Administration
WPA), the Federal Theatre Project (The Federal Arts Project), the Nation-
al Youth Administration (The National Youth Administration, NYA) which
created millions of jobs. A U.S. President Franklin Roosevelt believed that sup-
port in the form of employment will be much better than direct payments, as
they are “like a drug, gradually destroying the human spirit”, and the work
raising a “habit of self-respect and rely on themselves™2 It is found that the
National Youth Administration is (The National Youth Administration NYA)
to support unemployed young people, particularly students, provided the sal-
aries of more than 10,000 young people who worked in the school educational
institutions. Furthermore, this program has helped to create a club for boys

1 Tcropin Crnonydenux Illraris : Hapuc. — IndopmariitHe arenctBo CrionydeHnx
IIraris.
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in African-American district Birmingham and has resumed private clubs for
boys.

The third period of the second stage of the American afterschool - 1940
and 1945 - took place in the Second World War when Japan’s attack on Pearl
Harbor defined the American entry into the war". It was found that at this
time a concept of “extended day” appeared as the newly government program
known as a Lanhom Act which provided assistance to start new groups, curric-
ulum and teaching materials at schools. These groups were conducted by col-
lege or high school students and were popular among children and supported
by local communities, parents and local school districts. State supported af-
ter-school in this period also through newly created defense committees of
health and child care and recreation. But in general, there was a lot of criticism
of its limitations.

During the war a mass relocation of Americans occurred, including a re-
location of a large number of black people in the western states, where they
worked at the defense companies. Accordingly, it had an impact on demo-
graphics and social life of the state and schools and after-school educational
institutions had to consider that in their work. Therefore, school educational
institutions implemented a policy of “strengthening American values in times
of external threat”, and the content of their activities aimed at ensuring that
children “sang patriotic songs, recited the oath, discussing democracy and tol-
erance in society with racial diversity”'*.

Next, the second stage of the fourth period includes 1946-1954, a post-
war period. Unlike other countries America comes from the war as victori-
ous, leading country with improved economic situation. Tindall and David
E. Shay in their book “History of America” wrote that “military mobilization
stimulated the phenomenal growth of productivity and eliminated unemploy-
ment, what ended the Great Depression and built the foundation for a new era
of unprecedented prosperity”. Thus, this period is characterized by the “Great
American boom” which was characterized by improvement of economic de-
velopment, crime reduction, optimism and confidence in the future and devel-
opment of the “baby boom”. In particular, between 1946 and 1960 the num-
ber of America’s population increased by 30 million. By the way, according to
Tindall and David E. Shay, America after 1940 is the story of a baby boomer
generation®.

Extracurricular education at this time was trying to debug their normal
work, which they did before the war. However, in this period, after-school
educational institutions are more gender-oriented; include more girls so that
their number was equal with the guys.

3 Ibidem.
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The fifth period of the second stage includes American afterschool in 1955-
1959 and is characterized by the intensification of the struggle for civil rights,
including the struggle against segregation which was conducted in schools and
in after-school educational institutions. Segregation was influenced by the fact
that many people, mostly black, moved from the countryside to the city and
townspeople relocated in the suburbs, with better living conditions and better
education in the suburbs. Thus, during this period downtown areas with black
population was characterized by poor quality of educational services, prob-
lematic students.

Afterschool educational institutions in response to such socio-econom-
ic conditions started to work more with minorities and African Americans.
Though at schools desegregation was not promoted smoothly in spite of the
explanation of the U.S. Supreme Court in 1954 that in the field of civil (or
civic) education “apart, but equal” doctrine does not apply. Thus, despite the
fact that the President stopped the court’s decision in the southern states in
1955 the South reacted very sensitively to the removal of racial separation
in schools. Even after the adoption of the Act on Civil Rights in the 1957
Arkansas governor called the National Guard to prevent entering of nine
blacks students one of the central schools. Even the President’s personal inter-
vention hasn’t helped and the President introduces paratroopers to protect the
students who remained in the city for 1 year's.

The above mentioned suggests that during the second stage of school edu-
cation in the US, which runs from 1921 to 1959 in hard times for the country,
the U.S. afterschool is responsive to the challenges and adapt their activities to
the needs of the time. In particular, after-school educational institutions take
over the functions of educational institutions, introducing elements of patri-
otic education, based on the education of American values and continue to
serve as an “island of refuge and stability”, working with the emotional state of
children. American government, in turn, begins to understand the importance
and role of afterschool and fund ASPs.

The third stage — 1960-1990 - is characterized by the need to help in com-
bating juvenile delinquency which was influenced by the growth of a gap be-
tween rich and poor as a result of economic recession, the emergence of con-
sumer culture and the growing prosperity of the small number of Americans.
Also during this period, new opportunities for women, African Americans
and other minorities have appeared and became a culmination of the move-
ment for civil rights 1960 and the feminist movement of the 1970s. It should
be noted that in this period the difference between the richest and the poorest
20% of the population has doubled. However, proposals of the President Har-
ry Truman to support education funding and federal law “On Civil Rights”
under the “New Deal”, unfortunately, does not find support in Congress.

Thus, the lower border of the third stage of ASP in 1960 is characterized
by the explosion of human dissatisfaction, shortsightedness and consumer cul-

16 Tbidem.
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ture as a result of economic downturn. “Tindall and Shay indicate that children
from families with low income possesed feelings of inadequacy and inferiority...
have problems in school and with police. Also there is an increase in the num-
ber of teenage crimes, committed by teenagers and young people from affluent
families who have more time, money and mobility”". As a result, schools are
out-of-state partner and declare themselves “advanced against juvenile crime”
(UNH, Box, folder 27). Meanwhile, the struggle for teenagers starts, they again
become “an island of refuge” for children and young people with “negative iden-
tity”, as during the Great Depression'®. In that period after-school educational
institutions attempt once again to understand the causes of feelings of “rejec-
tion” and experiences of children through art therapy and give them a sense of
security, identity, belonging and significance. However, at the same time, the
U.S.A created the Commission on Youth, held a special session of Congress and
others. A significant event of this period was the First Conference on Children
and Youth initiated by the White House in 1969 as a result of broad public dis-
cussions on education, including extracurricular activities.

70-80 years are characterized by the growing popularity of school edu-cat-
ional institutions due to the increased number of women who went to work
and increased government’s attention to education. However, as noted by
J. Mahoney, M. Parenti and E. Ziegler in their review of adult education at the
time “the nation was not ready” for the implementation of this program'’. This
is shown by the first National Report of the National Council of Jewish Wom-
en on the quality of services of a childcare facility. E. Ziegler, who at that time
held the office of President of the Bureau of American children, initiates a con-
ference on the care and education of children. The conference takes place to
discuss the needs and solutions for all age groups of children and developing
“recipes” of children’s programs for preschool and school age. In particular,
it emphasizes the importance of afterschool education programs as the best
means of quality children’s upbringing using small funds.

It was found that as the result of conference discussions the Act of Extend-
ed Development of the child was adopted in 1971, which was “the most bal-
anced educational policy of the U.S.A”%. This document provided the right to
quality care and education for all children and supported the entire spectrum
of education - pre-school, school and extracurricular. However, this docu-
ment, despite the Congress support, was vetoed by President Nixon, who in
1974 had to resign because of Watergate scandal.

7 Tinpan [I. B. Ictopis Amepuxn : HayuyHoe usganye / JI. b. Tinpan, [I. E. Ilait. -
6-e Buj. — JIpBiB : JliTtonuc, 2010. — ¢. 904.
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Discussion of school education is restored in the 1980s when a question of
extra-curricular, after-school programs for children again becomes relevant
due to changes in the demographic situation - increase of single mothers. In
particular, in 1983 the First Congress on Children, which raised one of the
most urgent problems of the American family - the closure of the children
at home and to provide alternative programs for children with adult supervi-
sion?'.

An open discussion is renewed in 1988 when Bruce Babbit, who support-
ed the children education issues as a former governor of Arizona and one of
the potential candidates of the Democratic Party for president in his election
program initiates a round table of experts to determine “the most urgent and
achievable” problems of child development. However, as indicated by D. Ma-
honey, M. Parent and E. Ziegler, “although B. Babbit defeated in the presi-
dential election, the public interest in after-school has been increased”?. As
a result of these discussions, it was decided to include the issue of afterschool
programs for funding. And this led to the next stage of afterschool education
in the U.S.A.

So the third stage of school education in the US belongs to 1960-1990 and
is characterized by a growing popularity and an increasing number of after-
school education. However, at this time protests of the 60s and 70s are re-
newed as a result of a lack of attention of the government to discrimination
against people at all levels. Also American after-school becomes a matter of
debate and discussion at various levels.

The fourth stage started in the early 90s and lasted until 2008. Given the
variety of events that occured during that phase, it is logival to divide it into
the following periods: 1991-1997, 1998-2001, 2002-2008. The lower level of
this stage is due to the fact that in early 90s of the twentieth century America
has positioned itself as a superpower, paying great attention to after-school.
It was found that an important role in the protection of children’s rights, par-
ticularly in the education and including school education, played in the Cill
Clinton’s Presidential elections in 1993 and the arrival of the White House
First Lady Hillary Clinton. At this time, the Clinton administration and ac-
tive support of after school influenced the opening of community centers like
21-st Century Community Learning Centers (21 CCLCs). This was an import-
ant achievement of after-school and the main source of support of after-school
education in America.

However, as it is indicated by Tindall and Shay, significant demographic
and racial-ethnic changes took place including an increasing number of single
mothers and enlivened immigration from mainly Asia, Latin America and Af-
rica®. As a result, in 1994 California legislation initiates Project-187, in which
nearly 4 million illegal immigrants are prohibited access to public schools, non

21 Mahoney J. L., op. cit.
2 Tbidem.
# Ibidem.

51



Historical and Pedagogical Overview of non-formal Education in the USA

urgent health care and other social services*. For the purpose of diverting chil-
dren from the streets same year after-school educational institutions started
receiving financial assistance through Community Learning Centers 21st Cen-
tury (21CCLSs) under the Act to improve America’s schools (PL103-382).

The next period of American after-school, the fourth phase covers 1998-
2000. During this time, the number of programs and institutions of public
learning centers (21CCLSs) as an after-school institutions has been growing
steadily across America. Thus the U.S. Department of Education provides the
first grants on a competitive basis to local agencies that work in partnership
with community, business and recreational organizations, and the Charles
Stewart Mott Foundation provides them with educational support and tech-
nical assistance”, then the ESEA funding came increasing to 1 billion dollars
to 2002.

The third period of the fourth phase of American after-school, covers
2001-2008 when President Bush administration changes the financing of So-
cial Learning Center (21CCLSs). So, adopted in 2001 a bill titles IV (Title IV),
Part B of the Act, “No child unattended” [Leave No Child Behind Act, NCLB]
provided funding through community centers (21CCLSs). That affected the
redistribution of funds program (more emphasis on the academic develop-
ment of children and evaluation of the efficiency of programs). These inno-
vations are governed by the federal government and use them to sustain the
lagging schools or schools in impoverished areas.

In particular, in 2002 California Proposition 49 was adopted with the sup-
port of then — Governor Arnold Schwarzenegger. This proposition allocated
537,000 dollars partially to support after-school programs, mostly children
from low-income families from public schools in 386 school districts.

Thus, the fourth stage of the development of American afterschool starts
in the beginning of the 90s, and lasted until 2008, including the following pe-
riods: 1991-1997, 1998-2001, and 2002-2008. Given the variety of events that
took place during this phase, it is reasonable to divide it to receive significant
support from the President and Congress and, ultimately, stable financial sup-
port.

Fifth, the current stage of after-school development in the United States
began in 2009 and continues to the present. It is characterized by intensive
development of after-school at the state and the community and appearance
of private after-schools.

As it was pointed out by J. Mahoney, M. Parenti and E. Ziegler, most cur-
rent after-school programs and initiatives occur at the local level, at the state

 Halpern R. A Different Kind of Child Development Institution: The History of
After-School Programs for Low-Income Children / R. Halpern. - Teachers College Re-
cord, vol. 104, no. 2, March 2002. - p. 178-211.

> You for Youth //Afterschool Timeline /About 21st Century Community Learning
Centers. - 1-3 p.
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or city level and prove to be successful®. It was found that quality assessment
and study of the effectiveness of after-school programs emphasize their im-
portance and role in academic success. One of the purposes of modern Amer-
ican after-school is also developing children’s social behavior and support-
ing their good health, also the transformation of its purposes from basic care
and recreation to provide positive child development, improve the quality of
after-school education.

Conclusions

Thus, the fifth stage of American after-school began in 2009 and continues
to the present and is characterized by upgrading of the conceptual foundations
of afterschool education and improving its quality.
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Abstract

The article presents the normative framework of specialist training of bachelor, special-
ist, and master’s degrees in the uuniversities of Ukraine of the third-fourth accredita-
tion levels.
Key words: qualification level, division of knowledge, higher agricultural educational
institution.

Introduction

At the present stage of development of society the main reserve of scientific
and technical progress of Ukraine is the intellectual potential. Moreover, its de-
velopment involves the creation of conditions for quality education. In this con-
text, higher education is of particular importance within which there is a con-
scious choice of educational strategy'. By Laws “On Education” and “On Higher
Education™, the Presidential Decree “On main directions of reforming higher
education in Ukraine™, Resolution of the Cabinet of Ministers of Ukraine “On
State National Program Education (Ukraine of 21st Century)™ and other regu-
latory documents the appropriate fundamentals to reform the entire educational

! Kpemens B.I. Enita abo nmifepctBo B cycninbcTsi 3Hanb // Haykosa enita y pos-
BUTKY Jepxas: 30. marepianis II MixHap. Hayk.-mipakT. KoH(., (Ykpaina, Kuis, 9-10
xo0BT. 2012 p.) / ynopsan. O. B. buxoscbka, O. B. Jlicosuii, C. O. JIuxora, JI. JI. Ma-
KapeHKo; M-Bo OCBiTH i HayKu, MOIOfi Ta ciopTy YKpainm; Ham. nen. yu-1 im. M. I
JIparomanoBa, IH-T exosorii ekoHOMiknM i mpaBa; Ham. nentp ,Mana akagemisa Hayk
Ykpainn”. - Bum. 1. - K. : TOB ,,IIpaitmapyk’, 2012. - c. 12-18.

? 3axoH Ykpainu ,,IIpo ocsiTy” Ne 1060-12, i3 3minamu Bix 01.01.2013.

* 3akoH Ykpainn ,IIpo Buiry ocity” Ne 2984-14, i3 sminamu Big 05.12.2012.

* Ykas Ilpesupenra Ykpainu ,IIpo ocHOBHI HampsMmu pedopMyBaHHA BUILOL
ocBiTu B Ykpaini” Ne 832/95 Bix 12 BepecHs 1995 poky.

° IlocranoBa Kabinery MinictpiB Vkpainm ,IIpo JlepxaBHy HaljioHa/IbHY
nporpamy ,Ocsita” (., Ykpaina XXI cromitrs”)” Ne 896-93-11, i3 smiramu Bix 29.05.1996.
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system in modern Ukraine were established. In this context, as a segment of
a comprehensive set of higher education in general and vocational education in
particular, agricultural education is particularly important®.

The object of the article is the analysis of regulatory framework, which
regiments manager training in higher agricultural education institutions of
Ukraine.

THE MAIN POINTS. The organization of teaching and educational pro-
cess in higher agricultural educational institutions has its own specifics caused
by the purpose, content and practical nature of professional training of future
specialists in agricultural industry.

According to the Resolution of the Cabinet of Ministers of Ukraine “On the
list of areas in which there is specialist training in higher educational institu-
tions for education and qualification level of Bachelor™ training in branches of
knowledge 0901 “Agriculture and Forestry”, 0902 “Fisheries and Aquaculture”
and 1001 “Technology and Power Engineering of Agricultural Production” is
carried out in the following areas of training (Table. 1).

Tab. 1. Higher education institutions of Ukraine of the III-IV levels of accreditation,
which provide 0901, 0902, 1001 subject areas training of educational and qualification
level of Bachelor

. Number of universities,
. Subject . . .
Ne Subject area which provide training
area code L .
in indicated subject area
1. | Agronomy 6.090101 28
2. | Production and processing methods 6.090102 14
of livestock products
3. |Forestry and landscape gardening 6.090103 27
4. | Timber logging 6.090104 1
5. | Crop protection 6.090105 7
6. | Aquatic bioresources and 6.090201 11
aquiculture
7. | Fishing industry 6.090202 1
Energetics and electric systems in 6.100101 10
agro-industrial complex
9. | Processes, machinery and equipment |  6.100102 15
of agro-industrial production

Source: own work

¢ biman C.O. ArpapHa ocBiTa B YkpaiHi: icropuunmit acrext (90-ti pokn XX -
movatok XXI ct.): ABTOoped. auc... kaHg. ict. Hayk: 07.00.01 / C.O. Binan ; Haw. mep.
yu-T iMm. MLIL. JIparomanosa. - K., 2005. - c. 20 - yxp.

7 IlocranoBa KMY Bix 13 rpygus 2006 p. Ne 1719 ,IIpo mepenix HampsMis, 3a
AKUMU 3[IiMICHIOETbCA MiAroToBKa (paxiBLiB y BMIIUX HABYaJIbHMX 3aKIaflaXx 3a
ocBiTHBO-KBasi(iKalifiHuM piBHeM 6akamaBpa” [EnextpoHHumit pecypc]. — Pexxum
poctymy: http://zakon4.rada.gov.ua/laws/show/1719-2006-11
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According to the Resolution of the Cabinet of Ministers of Ukraine “On
approving the list of specialties which have specialist training in higher educa-
tional institutions for education and qualification levels of Specialist and Ma-
ster”® training in branches of knowledge 0901 “Agriculture and Forestry”, 0902
“Fisheries and Aquaculture” and 1001 “Technology and Power Engineering of
Agricultural Production” is carried out in the following areas of training (Ta-
ble. 2).

Tab. 2. Number of universities of Ukraine of the III-IV levels of accreditation, which
provide 0901, 0902, 1001 subject areas training of educational and qualification level of
Specialist and Magister

Educational Educational
and qualification and qualification
level of Specialist level of Magister
53 S3
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2 Z 83 3 Z 83
— “—w & B — “—w & B
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P E é 7 E -'E
£ 3 E 3
=~ =
Z. ay Z. ay
1. |Agronomy 7.09010101 18 8.09010101 18
5. | Horticochemistry and soil 7.09010102 4 |8.09010102 5
science
3. | Scientific soil assessment 7.09010103 - 8.09010103 2
4, | Fruitand vegetable growingand | 1o, 1 7 809010104 8
viticulture
5, |Sclection and genetics of 7.09010105 1 |809010105 | 4
agricultural crops
Agronomical amelioration 7.09010106 - 8.09010106 -
.| Covered soil technology 7.09010107 - 8.09010107 1
8. Seed industry 7.09010108 - 8.09010108 -
g, |Storageand improvementof 1, 1) o) ~ |8.09010111 -
crop production technology
1o, | Technology of productionand 1 5, 13 [8.09010201 | 14
processing of livestock products
11. | Feed milling 7.09010202 - 8.09010202 1
12. | Selective breeding of animals 7.09010203 - 8.09010203 2
13. | Poultry farming 7.09010204 - 8.09010204

¢ TlocranoBa KMY Bin 27 ceprus 2010 p. Ne 787 “IIpo 3aTBepmKeHH: IepeiKy
CIlellia/IbHOCTeIl, 3a AKUMM 3[IiIICHIOETbCS IiAATOTOBKA (axiBIliB y BUIINMX HaBYa/lb-
HUX 3aK/TafiaX 3a OCBiTHbO-KBaymiikal[iiHMMmM piBHAMM crerjazicta i marictpa”
/ [Enextponnmit pecypc] — Pexum pocrymy: http://zakon4.rada.gov.ua/laws/sho-
w/787-2010-11.
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14. |Horse breeding 7.09010205 - 8.09010205 2
15. | Apiculture 7.09010206 - 8.09010206 -
16. | Animal breeding 7.09010207 - 8.09010207 1
17. | Forest husbandry 7.09010301 10 8.09010301 7
18. | Hunting sector 7.09010302 - 8.09010302 2
19. |Landscape gardening 7.09010303 11 8.09010303 7
20. | Logsing operations 7.09010401 1 {8.09010401 1
technology
21. |Plant protection 7.09010501 5 8.09010501 6
22. | Plant quarantine 7.09010502 - 8.09010502 -
23. | Aquatic bioresources 7.09020101 5 8.09020101 -
24. | Aquiculture 7.09020102 - 8.09020102 -
Protection, reproduction
25. | and rational usae of 7.09020103 1 8.09020103 -
hydrobioresources
26. | Commercial fishing 7.09020201 - 8.09020201 -
a7, | Energetics of agricultural 7.10010101 7 810010101 7
production
Electrotechnical systems
28. | and technologies of agricultural |7.10010102 - 8.10010102 -
production
Electrification and automa-
29. |tization of agricultural 7.10010103 - 8.10010103 1
production

Energetical management

30- and audit of agribusiness

7.10010104 - 8.10010104 -

Processes, machinery
31. | and equipment of agro- 7.10010201 2 8.10010201 2
-industrial enterprise

Transport technology
32. |and equipment of agro- 7.10010202 - 8.10010202 -
-industrial complex

Mechanization of agrarian

33. industry

7.10010203 12 8.10010203 13

Source: own work

Thus, it can be concluded that higher educational institutions in structure
of which prevail those training areas and specialties, which relate to branches
of knowledge 0901 “Agriculture and Forestry”, 0902 “Fisheries and Aquacul-
ture” and 1001 “Technology and Energy of Agricultural Production” refer to
higher agricultural educational institutions in Ukraine of III-IV accreditation
levels.

It should be noted that in the majority of the Ukrainian universities train-
ing specialists for EQL of Bachelor, Specialist and Master on these branches
of knowledge is carried out in several directions. Thus, in Ukraine as of 2014
there are more than 20 institutions of higher agricultural educational institu-
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tions of ITI-IV accreditation levels and about 200 000 students, including nearly
150 000 those who have full-time education (Table 3).

Tab. 3. List of determined agrarian education institutions of Ukraine of the III-IV le-

vels of accreditation, ranged according to quantity of 0901, 0902, 1001 subject areas

Numbers
Ne | of subject Higher agrarian education institution
areas
] 7 National University of Life and Environmental Sciences of Ukraine
(basic university, Kyiv)
2 7 Sumy National Agrarian University
3 6 Vinnytsia National Agrarian University
4 6 Zhytomyr National Agroecological University
5 5 Dnipropetrovsk State Agrarian-economical University
6 5 Podolski State Agricultural and Technical University
7 4 Odessa State Agrarian University
8 4 Bilotserkivskyi National Agrarian University
9 4 Lugansk National Agrarian University
10 4 Kherson State Agrarian University
11 4 Uman National University of Horticulture
12 4 Mykolayiv National Agrarian University
13 3 V. Dokuchaev Kharkiv National Agrarian University
14 3 Lviv National Agrarian University
15 3 Taurian State Agrotechnical University
16 3 Kharkiv National Agrarian University named after V.V. Dokuchaev
17 3 Poltava State Agrarian Academy
18 3 Kirovohrad National Technical University
19 ) Lviv National University of Veterinary Medicine and Biotechnologies
named after S.Z. Gzhytskyi
20 2 Kharkiv Petro Vasylenko National Technical University of Agriculture
21 2 National University of Water Management and Nature Resources use
22 2 National Forestry and Wood-Technology University of Ukraine

Source: own work

Enrolment formality includes training by the state order and under the
contract. It is worth noting that in some specialties none university of Ukraine
does not have educational training for EQL of Specialist or Master. In par-
ticular, there is no training in such specialties as “Agronomical amelioration”,
“Seed growing”, “Technology of storage and rework of crop production”,
“Beekeeping”, “Quarantine of Plants”, “Aquaculture”, “Industrial Fishery”,
“Electrotechnical systems and technologies in agroindustrial production”,
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“Energy management and auditing in agroindustrial production” and “Trans-
port technologies and means in agroindustrial sector”.

Today, it is important to realize that the agrarian sphere must continuously
change taking into account changes of external environment and its needs. De-
termining role in this process belongs to a manager. But there is no doubt that
the formation of a highly qualified specialist of the relevant field in agrarian
universities who owns management basics, specific knowledge and skills in
the field of strategic management is impossible without fundamental training®.

Thus, according to the Resolution of the Cabinet of Ministers of Ukraine
“On the list of areas in which there is specialist training in higher educational
institutions for education and qualification level of Bachelor”'* and “On appro-
ving the list of specialties which have specialist training in higher educational
institutions for education and qualification levels of Specialist and Master”"!
training of students in the branch of knowledge 0306 “Management and Ad-
ministering” is carried out in the area 6.030601 “Management”, while training
of Specialists and Masters - in several specialties (Table 4).

Tab. 4. List of specialities of 0306 “Management and administration” subject area

Speciality code
Speciality Educational Educational
and qualification | and qualification level
level of Specialist of Magister
Management of organizations and 7.03060101 8.03060101
administrating (types of economics
activities)
Management of innovation activity 7.03060102 8.03060102
Management of environmental protection 7.03060103 8.03060103
Management of international economic 7.03060104 8.03060104
activity
Management of investment activity 7.03060105 8.03060105
Management in the field of economic 7.03060106 8.03060106
competition
Logistics 7.03060107 8.03060107

Source: own work

® Tanarixo }0.A. OcobmuBocTi GyHAaMEHTHOI TIATOTOBKY MeHeI)KepiB B arpapHMX
BUIIMX HABYA/IBHUX 3aK/Iafax Pexxum gocrymy: http://elibrary.nubip.edu.ua/10453/1/
11gia.pdf

1 TIocranoBa KMY Big 13 rpysHsa 2006 p. Ne 1719 ,IIpo meperik HampsMis, 3a
AKVMIU 3[i/ICHIOETbCA MATOTOBKA (axiBIliB Y BUIINX HaBYaIbHUX 3aK/IaflaX 3a OCBiT-
HbO-KBaTidikaniiHuM piBHeM 6axanaBpa” [EnexTponHuit pecypcl. — Pexxum gocty-
ny: http://zakon4.rada.gov.ua/laws/show/1719-2006-11

! TToctanoBa KMY Bin 27 cepnns 2010 p. Ne 787 ,IIpo 3arBepiKeHHs Nepeiky
CIIellia/IbHOCTe!, 38 IKUMM 31/ICHIOETbCS MiTOTOBKA (axiBIliB y BUIINX HABYATbHIX
3aKIalax 3a OCBiTHbO-KBamiQiKalilfHUMM piBHAMM cHeniamicra i marictpa” /
[Enexrponnnit pecypc| — Pesxum goctymy: http://zakon4.rada.gov.ua/laws/show/787-
2010-1.
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Of the total list of 22 higher agricultural education institutions of Ukraine
(table 3) as of 2013 in all institutions except Taurian State Agrotechnical Uni-
versity among other subject areas and specialities, training of bachelors, spe-
cialists and masters in the field of 0306 “Management and Administration” of
full-time and part-time studies is provided.

It is worth noting that in the field of “Management of investment activity”
and “Management in the field of economic competition” training of masters
and specialists in agricultural universities is not carried out at all, so there is
a significant reserve for diversification increasing of educational speciality ser-
vices of 0306 “Management and Administration” subject area in higher agrar-
ian education institutions of Ukraine.

Conclusions

Consequently, agricultural enterprises are not always able to find the re-
quired number of graduates in particular specialty, which reduces the compet-
itiveness of the domestic agricultural sector. Among the main reasons experts
mention insufficient basic material means of universities, low level of salaries
of teaching staff, not always actual content of the curriculum, etc.

For this reason, in order to increase the effectiveness of manager training in
agrarian universities of Ukraine it necessary to study foreign countries experi-
ence and implement its best examples into the educational process of national
universities that will be described in our future investigations.
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HUX 3aK/IafjaX 3a OCBITHbO-KBariQiKariitHuMy piBHAME crieniasicta i Maricrpa”
/ [Emextponumit pecypc] — Pexum pocrymy: http://zakon4.rada.gov.ua/laws/
show/787-2010-11.

Tamaiiko 10.A. OcobmmBocTi ¢yHEaMeHTHOI IATOTOBKM MeHePKepiB B arpap-
HUX BUIUX HaBYQJIbHMX 3aKmajax Pexxum pocrymy: http://elibrary.nubip.edu.
ua/10453/1/11gia.pdf

Temana Komuk ArpapHa ocBiTa Mae cTaTy HafiiliHUM (yHAaMEHTOM arpobisHecy
B Ykpaini [Enexrponnnit pecypc]. — Pexxum pgocrymy: http://www.agribusiness.
kiev.ua/uk/press/1350043584/

VASIL KARYCHKOVSKIY

Associate professor, PhD in Economics
Uman National University

of Horticulture

karicv@yandex.ru

62



Debata Edukacyjna nr 7 [2015] pp. 63—68, ISSN 1895-2763

SVITLANA KARYCHKOVSKA
Uman National University
of Horticulture

Standardization of education in higher education
Institutions of Ukraine and Poland

Abstract

In the article the curriculum of Pedagogical University of Cracow (Poland) of educa-
tional and qualification level of bachelor with the specialization in “Philology” (English
and literature) is considered and its comparing with the pedagogical universities of
Ukraine is carried out.

Key words: pedagogical university, bachelor, curriculum, comparative analysis, phi-
lology

Introduction

The process of European integration involves the formation of common
educational and scientific space and the development of common standards
and criteria of education. The concept of educational standards is closely re-
lated with such categories as “education quality”, “efficiency of professional
work”, “monitoring of the quality of education”, and emphasizes the strategic
objective of improving the system of monitoring and evaluation of the quality
of education.

Implementation of the Bologna process in Ukraine updates studying the
experience of the countries which have begun the process of adapting their
education systems to modern European models much earlier and have already
implemented and successfully used new principles and methods in higher ed-
ucation.

The main points

The object of the article is detailed analysis of the curriculum of Pedagog-
ical University of Krakéw in Bachelor’s degree programme for “Philology”
(English Language and Literature) and comparing it with pedagogical educa-
tional institutions of Ukraine: National Pedagogical Dragomanov University,
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Yuriy Fedkovych Chernivtsi National University and Vinnytsia State Peda-
gogical University named after Mykhailo Kotsiubynsky.
The functioning of higher education in Poland is defined by four laws: “On

» o« » o«

Higher Education”, “On vocational education”, “On the State Committee for
Scientific Research” and “On the academic titles and degrees™.

The curriculum of higher educational institution for training future Eng-
lish teachers provides 4-years training term for Ukrainian and 3-years training
term for Polish universities with a total academic workload of 180 ECTS.

For licentiate qualification of Philology it is necessary to master 540 hours
of classes, including 360 hours of academic disciplines and 180 hours of prac-
tice at school. It should be noted that the standard provides minimum number
of hours to study these subjects and a final decision on the optimal amount of
academic load is accepted by a higher educational institution.

The program minimum defines such allocation of subjects:

A. Subjects of guiding study according to a particular training direction.

B. Subjects of additional specialization.

C. Subjects of pedagogical direction.

D. Pedagogical practice.

E. Information technologies.

E Foreign language (the need to master foreign language by graduates at the
level necessary for the first-degree study - C1 CEFR is emphasized). We have
studied the educational standard, in addition to data on subjects and their
scope, which contains program requirements to general content, knowledge
and skills, which a student has to obtain as a result of studying the above sub-
jects.

Another important component of the educational process of a pedagogical
higher educational institution - teaching practice, which aims to study work
organization of different types of schools, improvement of professional and
pedagogical knowledge, abilities and skills acquired in the system of higher ed-
ucation, forming skills of giving lessons, studying psychological peculiarities
of students, their cognitive interests and relationships in the team and so on?.

Educational standard provides at least 30% of the time for training practice
for the first three years of studying and at least 40% - for the fourth year.

Therefore, standardization of educational process involves the develop-
ment of clearly defined expected learning outcomes (Learning Outcomes) that
means compatibility of knowledge and skills offered by universities and deter-
mined according to the Bologna process®.

! Standardy ksztalcenia nauczycieli, o ktérych mowa w § 1, dotycza studiow i stu-
diéw podyplomowych rozpoczynajacych sie od roku akademickiego 2004/2005.

> M. Kwiek, Zmierzch nowoczesnego uniwersytetu, 2001. Available from: http://
www.forumakad.pl/archiwum/2000/01/artykuly/08-agora.htm.

* CraHpaptyu i pexoMeHpaLil oo 3abe3lleyeHHs SKOCTI B €BPOIIEICBKOMY
npocTopi Bumoi ocsitu. — K. : Jlensit, 2006. — c. 35.
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General requirements for training future professionals are carried out
according to the European educational requirements whereby the foreign lan-
guage competence is characterized by mastering it at level C1 CEFR (Common
European Framework of Reference)”.

The second foreign language, at the choice of a student, can be German,
French or Russian.

The comparisons of the number of credits for the English language study-
ing for the whole period of training are shown in Table 1.

Tab. 1. Total academic workload for the English language studying, credits

% in comparison with
. R Number .
Educational institution . the Pedagogical
of credits o

University of Cracow
Pedagogical University of Cracow 32 -
National Pedagogical Dragomanov University 58,5 182,8
Yuriy Fedkovych Chernivtsi National University 61 190,6
Vinnytsia State Pedagogical University 66 206,3

Source: own work

The table 1 shows that in local institutions of higher education there are
more hours for studying English language compared with the Polish educa-
tional institution — from 1.8 to 2.1 times.

However, the load on studying by semesters in the context of researched
higher educational institutions (Fig. 1.2) shows that in the Polish institution
students actively start to learn the English language from the first semester,
where 15 credits are given to study it, that is twice more than in National Ped-
agogical Dragomanov University and a half times - in Vinnytsia State Ped-
agogical University. In the second semester we note the reduction of hours
to 10 credits equal to semester load for studying English at local universities.
Load in the third and fourth semesters of this discipline is reduced to 4 and
3 credits respectively, that is almost twice lower than the corresponding load
at the Ukrainian universities. After regression analysis of the dynamics of load
on studying English in the Polish higher educational institution we get a linear
regression equation of the type y = 18.5 — 4.2x, which shows that the average
load per semester was declining by 4.2 credits.

* 3arajbHOEBPOIIEIICHKI peKOMeHAALil 3 MOBHOI OCBITH : BUBYEHHS, BUK/Ia[JaHHS,
oninmoBaHHA. — K. : JleHBiT, .—C. .
K. : JL 2003 213
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1 1I 111 v \ VI VII VIII
Semester

0O National Pedagogical Dragomanov University
O Vinnytsia State Pedagogical University
8 Pedagogical University of Krakow

Fig. 1. Dynamics of the academic workload for the English language studying, credits

To compare the load according to the curricula in the context of subjects
of researched higher educational institutions and checking them for similarity
that is matching quantitative and proportional terms, we carry out correlation
analysis which would provide an opinion on the similarity of national and
foreign curricula®. Correlation analysis makes it possible to determine wheth-
er selections of subjects are associated by the number of credits that is higher
values of credits of one selection of disciplines are connected with higher val-
ues of another selection in case of a positive correlation, or conversely, small
values of one selection are connected with larger values of another one if it is
anegative correlation or data of two ranges are unrelated in case of zero corre-
lation. General formula for calculating the correlation coefficient is:

VS iy =SS,
i 7 k)

e -]

Where n - the number of pairs of comparable subjects in the Ukrainian and
Polish universities;

X, y — the number of credits for studying subjects in the Ukrainian and Polish
universities.

*> E. Hornowska, O pomiarze jakosci ustug w obszarze edukacji, [w:] Ewaluacja a ja-
kos¢ ksztatcenia w szkole wyzszej, red. A. Brzezinska, J. Brzezinski, A. Eliasz, Wydaw-
nictwo SWPS, Warszawa 2004.
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As a result of correlation analysis coefficients of pair correlation were ob-
tained that characterize the similarity of each of the curriculum in local uni-
versities to the Polish one in the context of all disciplines (r,) and subjects
that are studied in the Ukrainian and Polish higher educational institutions
(r,) Table. 2. R, coefficient shows the total similarity of the curriculum taking
into account the totality of academic disciplines, whereas r, shows the degree
of share similarity in the structure of the curriculum for disciplines that are
taught in the Ukrainian and Polish universities.

Tab. 2. Correlation coefficient of the curriculum similarity (r) of the investigated
higher education institutions

Universities r, T,

National Pedagogical Dragomanov University (Ukraine) /

Pedagogical University of Cracow (Poland) 0.7679 10.9136

Vinnytsia State Pedagogical University (Ukraine) /

Pedagogical University of Cracow (Poland) 0.8051 10,9167

Source: own work

These values of the coefficients of pair correlations show a considerable
similarity (r 2 0.7) of curricula of the Ukrainian and Polish universities, but
the most identical to Pedagogical University of Cracow is the curriculum of
Vinnytsia State Pedagogical University and National Pedagogical Drago-
manov University.

Conclusions

So, on the basis of theoretical analysis this brings us to the conclusion that
Ukrainian and Polish standards of educational and qualification level of Bach-
elor with the specialization in “Philology” (English and literature) differ in
terms of training, but their average annual workload is the same - 60 ECTS.
Ukrainian educational standard provides the division of training courses for
cycles and distinctively indicates the number of hours of professional electives
and selective subjects, while the Polish standard specifies only the minimum
number of hours to study professional subjects, providing educational insti-
tution to choose the rest ones. However, despite some differences we can say
that at the heart of the concept of training of future English teachers the prin-
ciples of compliance with the Bologna process requirements, graded training,
sufficient psychological and pedagogical training, profiling, and variability are
based.
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Abstract

Transformations of work take place as a result of many factors. One of them is the sci-
entific and technical progress. Years ago, significant progress has been made through
automation, followed by robotics, and now the computerization of production pro-
cesses. There has been a massive shift from physical work to intellectual work, from
simple to complex work. Over time, mental effort gained in importance to become
dominant. Finally, included the creativity - also auto - creative efforts. This in turn
caused a change in eligibility requirements based on experience and replacing them
with those which are systems of motor skills and intellectual supported by scientific
knowledge and relevant to the job requirements personality traits.

In Poland, a significant impact on the transformation of work have change of the po-
litical system. The political transformation has contributed to the occurrence of mi-
gration. During a stay in emigration takes place relatively deep reconstruction of the
structure of knowledge and skills in the wider cultural transformation for the individ-
ual and society.

Key words: transformations of work, labour migration.

Transformations of work take place as a result of many factors. One of
them is the scientific and technical progress. Years ago, significant progress
has been made through automation, followed by robotics, and now the com-
puterization of production processes. There has been a massive shift from
physical work to intellectual work, from simple to complex work. Over time,
mental effort gained in importance to become dominant. Finally, included the
creativity — also auto - creative efforts. This in turn caused a change in eligi-
bility requirements based on experience and replacing them with those which
are systems of motor skills and intellectual supported by scientific knowledge
and relevant to the job requirements personality traits.

69



Labour migration as a from of expanding employce competencies

The economy is looking for “ready” high-skilled workers. They are the
ones in the long term, enriched by experience, decide on competitiveness of
the company and the economy. Their level depends largely on the state of edu-
cational thought in the process of defining the transformation of learning and
teaching and the organization of education and science’.

Polish Language Dictionary defines qualifications as: education, prepara-
tion needed to practice some activities; talents, suitable for something?. Devel-
oper of labor pedagogy, Tadeusz W. Nowacki qualifications defines as a sys-
tem of mental and practical skills, based on the corresponding systems tailored
interdisciplinary knowledge to deal effectively with different but specific class-
es of professional tasks and deliberately shaped human psychophysical fea-
tures which condition effectively”.

So understood qualifications divided into: labor and professional assign-
ing greater meaning to “qualifications of employees”, which consists of three
types of partial qualifications. These are: physical and health qualifications, so-
cio-moral and proper qualifications. Generally the professional qualifications
understands the scope and quality of the preparation necessary to perform
a profession, which consists of: the level of general education, professional
knowledge, professional skills and especially the degree of skill and the ability
to organize and improving work, talent and professional interests*.

In the structure of qualifications (knowledge) are distinguished by messag-
es, skills and attributes necessary to perform psychophysical set of professional
tasks.

The first component of qualifications — knowledge - indicates the impor-
tance of the broader knowledge in the work process. If the work will be un-
derstood as a series of interrelated professional tasks, in each case to carry
out specific tasks you need a different scope and nature of knowledge. Now-
adays, due to the development of techniques and technology, dominated jobs
that require employees to appropriate intellectual preparation. What kind of
knowledge, however, is it? For our discussion, assume that knowledge situates
itself between the data and wisdom, which we refer to as the knowledge and
experience (professional and life). It is more than information and data - is
close to the news. It can be recognized as the effect of structuring and hierar-
chization of messages.

Skills understood as a willingness to deliberate action, based on some
knowledge as to the objects and phenomena and the specific elements mas-

''S. M. Kwiatkowski, Nauki pedagogiczne z myslg o randze intelektualnej dziata-
nia ludzkiego, [w:] Nauki pedagogiczne w perspektywie spoleczeristwa wiedzy i pracy,
t. I, Z. Wiatrowski, I. Pyrzyk (red.), Wloctawskie Towarzystwo Naukowe, Wyzsza Szko-
ta Humanistyczno-Ekonomiczna we Wloctawku, Wloctawek 2010, s. 65.

2 Stownik jezyka polskiego, t. I, M. Szymczak (red.), Wydawnictwo Naukowe PWN,
wyd. VIII, Warszawa 1993, s. 1096.

* T. W. Nowacki, Ksztalcenie i doskonalenie pracownikow. Zarys andragogiki pracy,
Warszawa 1983, s. 312-316.

* W. Okon, Nowy stownik pedagogiczny, Warszawa 1996, s. 146.
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tering tasks®. Skills relate to perform the duties of an intellectual nature (the-
oretical) or practical. Among the practical skills T stands Nowacki Skill level:
elementary, functional and complex®. Knowledge, according to S. Kwiatkowski,
is a kind of structure, where skills are based. The researcher also indicates the
skills that do not have an adequate basis in the form of design knowledge, but
are the result of imitation (procedural knowledge without understanding, that
is, without elements of knowledge of cause and effect)’.

The degree of complexity of modern professional tasks will in the opinion
of Stefan M. Kwiatkowski, changes inside the sets of skills. Skills recognized for
some time specialized over time move towards the core for a given profession,
and even the general vocational or over-professional. Currently expands the set
of skills “for all”. As a scholar cites examples of skills until recently considered
to be specialized, such as: applying information technology to communicate
effectively in foreign languages, or interpersonal skills®.

The last of the components forming a coherent system of qualifications are
psychophysical features that include sensory motor skills, abilities and person-
ality traits. The knowledge and skills gained during the school quickly outdat-
ed. This is a natural consequence of technical and technological progress. In
this situation, they take on a special meaning’.

A kind of description of reality concerning the labor process are standards
of professional qualifications. They set the standard minimum qualification re-
quirements for the profession with respect to the types and levels of qualifica-
tions. Standard professional qualification is a description of the requirements
in terms of knowledge, skills and psychophysical features'.

Levels of qualification form a hierarchical system of qualifications, reflect-
ing the complexity and difficulty of professional tasks and the corresponding
system of qualification requirements. Is usually adopted five-hierarchy - from
of qualifications necessary to perform simple tasks (level 1) to the qualifications
required in the performance of complex tasks, often embedded in problematic
situations that require decisions of strategic importance for the company (level
5). Today is observed dominance of tasks that require of qualifications from
the highest (5) level. This trend is observed in the vast majority of the compe-
tition as a result not only of progressive complexity of technological processes,
but also strive to improve quality while increasing productivity''.

As an educator, Stefan M. Kwiatkowski proposes considered together as
the basis for theoretical knowledge, skills and application of knowledge as psy-

* T. W. Nowacki, Podstawy dydaktyki zawodowej, PWN, Warszawa 1973, s. 184.
¢ Ibidem, s. 191.

7 S. M. Kwiatkowski, Nauki pedagogiczne z myslg o randze intelektualnej dziatania
ludzkiego..., op. cit., s. 60.

8 Ibidem, s. 61.
° Ibidem.
10 Tbidem, s. 62.
' Tbidem.
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chophysical characteristics (including in particular personality traits) as indi-
vidual determinants trigger action'.

On the one hand, the continuous transformation of the work make it nec-
essary to keep up with them all, those who want to keep in the labor market
- there the modernization work makes the employer forced to function in
a highly competitive environment resulting from the process of globalization,
on the other hand, all who under conditions of low unemployment want to de-
velop professionally must improve their qualifications. A higher level of pro-
fessional qualifications, often supported by new knowledge and skills is a great
asset in the financial negotiations with the employer.

Working in the knowledge-based economy

T. L. Friedman phenomenon shows that, in his view, fundamentally trans-
forming the global balance of power and opportunities in the twenty-first
century. The axis of the concept is the thesis that the flattening of the world,
through which the author understands the connection of people of different
cultures and civilizations in the global networks. Removal of barriers, hier-
archy, divisions and limitations is made possible by advances in technology.
Friedman shows the 10 forces that in his opinion “flattened” the world. The
first force is the collapse of the communist block and open up their economies
to free market competition. As the cut-off date he assumes November 9, 1989,
the day the Berlin Wall fell. This is the first approved by the author, a symbolic
date defining the beginning of a new era, related to the acceleration of progress
through the world is flatening. The second is the debut of the Netscape Web
browser. The third power became the management software workflow. They
allow the use of this resource, regardless of the time of day or the custom-
er’s geographic location. Uploading a fourth force, in which both professional
experts and amateurs-hobbyists develop innovative projects, usually on solu-
tions that charge via the Internet available to other users, while still perfecting
it. The fifth force is outsourcing relies on redirecting production to regions
where cheaper workers can perform various simple tasks generally productive
or service. The sixth power is directed chiefly to the opening of China to in-
ternational cooperation and free trade with the rest of the world. The seventh
is to build competitive advantage in the precise, reliable and fast supply chain.
The strength is the eighth, insourcing relies on taking over part of the function
of one company by another, that is better prepared for that and for whom
this is only a minor deviation from the currently implemented strategy. Ninth
force, which has its source in the resources and characteristics of computer
networks, is based on the timelessness of information provided to the network.
The tenth is the ability to communicate different devices with each other and
with the man anywhere in the world. IT enables access to almost unlimited

12 Tbidem, s. 59-60.
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information resources, while providing unlimited opportunities to communi-
cate and collaborate®.

The intellectual capital, especially its profit in the flattened world, on the
one hand, it is the product of the other important factor in mental changes, de-
cision-making and functional. The flattened world is expecting on such people,
who can access information and make use of it in the form of implementation
of the different objectives and tasks, through acquired skills and constantly
improved in order to claim the championship in dealing with the world of
nature, culture, science and technology and with others and with himself'.

We can of course argue that the balance of forces / factors that pointed to
the well-known American journalist, based only on their own observations
and thoughts, is the cause of structural and functional changes of modern
businesses, but we must note that the principles of the knowledge-based or-
ganization and functioning of the seen from the perspective of the organiza-
tion of industrial significantly different from each other.

Knowledge-based organizations, inter alia, exhibit greater productivity
with less employment, observes A. Barika®®. As a result of the restructuring, the
nature of work is changing. Working with well-defined tasks and the respon-
sibilities to the organization, disappears. The employee has the flexibility to
move from one job to another. It is not easy, because every change job training
is associated with new or modified skill. It is therefore a continuous process
involving permanent widening and deepening of knowledge and the integra-
tion of the ‘new’ knowledge of existing skills to their gradual transformation'.
Boundaries between activities performed individually and collectively are
blurred. Becomes the dominant notion of the concept of “work areas”. The
categories around which operates a modern organization, are “competence”.
Knowledge, skills and attitudes are matched to the individual tasks. As a result,
people do “task areas”, to which they are best prepared. The competence of
employees are the basis of goodwill, as generate income in the form of intangi-
ble assets (knowledge, image etc)".

If competence is becoming a key concept of the new economy let us be pre-
cise how it should be understood. Polish Language Dictionary defines com-
petence as: terms of reference, powers of attorney, the scope of the affairs of

13 T. L. Friedman, Swiat jest ptaski. Krétka historia XXI wieku, ttum. T. Hornowski,
REBIS, Poznan 2006.

'* K. Wenta, Kapital intelektualny w spoleczeristwie wiedzy, [w:] Nauki pedagogicz-
ne w perspektywie spoleczeristwa wiedzy i pracy, t. I, Z. Wiatrowski, I. Pyrzyk (red.),
Wrhoctawskie Towarzystwo Naukowe, Wyzsza Szkola Humanistyczno-Ekonomiczna
we Wloctawku, Wloctawek 2010, s. 243.

> A. Banka, Nowy wymiar pracy i organizacji w spoleczeristwie wiedzy. Wyzwania
dla psychologii i pedagogiki, [w:] Nauki pedagogiczne w perspektywie spofeczenstwa
wiedzy i pracy, Z. Wiatrowski, I. Pyrzyk (red.), t. I, Wloctawskie Towarzystwo Naukowe,
Wyzsza Szkota Humanistyczno-Ekonomiczna we Wioctawku, Wloclawek 2010, s. 72.

16 S. Kwiatkowski, Nauki pedagogiczne z myslg o randze..., op. cit., s. 61.
17" A. Banlka, Nowy wymiar pracy..., op. cit., s. 72.
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an institution or subject to a specific body, etc.; the scope of one’s knowledge,
skills and responsibility’®. In the Dictionary labor pedagogy ‘competence’ is
understood as given on the basis of appropriate qualifications range of pow-
ers, and authority to act and decide and make judgments in a particular area.
One is competent when it has the power to act and qualifications for it". For
the purposes of this paper I defined the competence as a team capacity to use
knowledge, skills and attitudes to accomplish tasks at a designated level of em-
ployee and accepting responsibility for them.

According to A. Banka, replacing the traditional human capital, based on
qualifications, new — based on competence, leads to a situation in which em-
ployers are interested in observable behavior of workers - providing immedi-
ate return on labor costs, and not hidden potential, which are abilities. Com-
petence give employers a direct return on investment, which is the very fact of
employment of the employee®.

Labour migration as a form of competence development

In Poland, a significant impact on the transformation of work have change
of the political system. From a centrally controlled, command-and- distribute
system go to a market economy. Such changes profoundly impinge on educa-
tion. You have to make a completely different educational goals, putting the
focus on the formation of worker characteristics such as: initiative, consider-
ing the competition for the normal and the willingness to risk, responsibility
for yourself and loved ones, learning throughout life, readiness to change their
profession, occupational mobility, etc. but what about those who were pre-
pared to work under the previous system of education?

The political transformation has contributed to the large scale of a par-
ticular phenomenon of migration. Hundreds of thousands of our countrymen
after 1989 moved to work in Western Europe and overseas. In the years 1989—
2003 mainly for economic reasons temporarily or permanently emigrated
from Polish approximately 3 million people. Another 2-3 million after joining
the European Union. Migration of this scale and nature is the phenomenon
not typically Polish. In the last fifteen years in the Europe and Central Asia mi-
grated about 35 million people (World Bank Report). For example, 13 million
people migrated to Russia (recall that in 1989, 28 million people lived in other
republics than the republic of birth - approximately 10% of the population of
the USSR). Migration of people in Ukraine is already impressive, and more
recently has been in even greater intensity.

18 Stownik jezyka polskiego, t. I, M. Szymczak (red.), Wydawnictwo Naukowe PWN,
Wyd. VIII, Warszawa 1993, s. 977.

¥ T. W. Nowacki, K. Korabiowa-Nowacka, B. Baraniak, Nowy stownik pedagogiki
pracy, Warszawa 2000, s. 101.

20 A. Banka, Nowy wymiar pracy..., op. cit., s. 73.
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The data are far not accurate due to the high dynamics of the phenome-
non and unwillingness of immigrants to the official register in the new coun-
tries. Let us remember that in some countries the labor market is still limited
or closed. In terms of the democratic system is difficult to grasp the real scale
of this phenomenon. Emigration in the Polish edition are mainly men with
vocational education. Also university graduates leave the country, for whom
the western opening of labor markets seems to be lifetime opportunity. Unfor-
tunately immigrants who have higher education rarely perform learned or sim-
ilar profession. Usually reach secondary sectors of the labor markets and make
work in construction, agriculture, hotel and household services. For them it is
probably an internship, during which acquire certain skills and habits, but it
happens usually far outside the obtained during the study of knowledge. Things
are different in the case of graduates of vocational schools. They usually work
in professions and have learned on the western labor market access to the latest
technologies significantly increase their competence. Their return is easier and
often only determined to create the jobs and ensuring the expected salary.

Functioning in a completely new cultural conditions usually connected
with considerable stress, strong motivation and diligence contributes to
broadly understood development. Even when the immigrant does not perform
work in their profession, they acquires through contact with other cultures
work new knowledge, new experiences, skills, habits. Shaping their own
value system modeled on the existing values in the new environment. This is
particularly important because the previous system has serious disturbances
in the system of Polish worker. Values such as respect for labor, respect for
the right job, respect for fundamental moral principles will bear fruit in the
future, after the return and start working in the country. Under conditions
of prolonged, several years abroad immigrant trying to learn new skills or get
a job in a learned profession in the country. This is often associated with the
implementation of the new and unknown technologies through self-study
or as part of institutionalized education. Strong motivation accelerates this

process very well.
*

In conclusion, during a stay in emigration takes place relatively deep
reconstruction of the structure of knowledge and skills in the wider cultural
transformation for the individual and society.

The mobility of highly skilled, competent employees is inevitable. It should,
however, affect its scale and strengthen the tendency to return migration. It is
crucial to creating suitable working conditions and professional development.
Ireland’s experience shows that the number of returns depends to a large ex-
tent on the opening of the economy and the development of policies to pro-
mote domestic investment.
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Ponb BHeLLKoNbHOM0 06pa3oBaHus
B NpeaynpeXxaeHni AeTCckoi NPecTynHoCTH,
6e3Ha30pHOCTY 11 BeCNPU30PHOCTY

»deM coBepIlleHHee BOCIIUTaHME — TEM
CYacCT/IMBee HapOAbL, 160, KaK Mbl BUVIM,
npeHe6pesxeHne K BOCIIITAHNIO IIPYBORUT
K TU6e/u He TOIbKO OT/ieIbHBIX JII0fiell, HO

U LieJIbIX HapOofioB”

T'enpBenuin

Abstract

In the article questions are examined in relation to the decision of important tasks of
the educational and social politics sent to self-realization of child in society out-of-
school educational establishments, bringing in of children, apt to violation norms of
criminal code to out-of-school education, prophylaxises of negative behavior in child’s
and youth environment.

Key words: non-formal education, preventive education, offence, criminality among
minor, prophylaxis of offences and criminality, socialization of children and young
people by facilities of non-formal education, organized employment of category of
schoolchildren in after educational time.

AxrtyanpHOCTb. COXKHast CUTyalus B YKpauHe, yry6ieHe Kpu3ucHOro co-
CTOAHNMA OJHOBPEMEHHO B TpeEX C(l)ean JKU3HENEATETPHOCT — MaTepyajib-
HOJ1, COLIMaIbHO 1 YXOBHOIL, BbI3BajIa [Ty O0KYIe CABUIY B MUPOBOCIIPUATHIL,
OpMEeHTALNN MOJIOTEXH B Cepax KyIbTypbl, 00pazoBaHsi, IpodeccroHanb-
Horo camoornpegenenna. OT HecTaOMIBHOCTM OOLIeCTBa CTPAJA0T, IPeX/e
Bcero, getu. OcoOeHHO IryOUTe/IbHBIM SIB/ISAETCSA PACTEePSHHOCTD, HOTEPs Ufje-
aJIOB, YApy4alollie BOCIPUSTIE XXU3HI, OTYY)X/eHue OT 001ecTBa.

Ha stom ¢oHe HaOMOgaeTCst TeHACHIMS K 000CTPEHUIO COLMAIbHO-9KO-
HOMMYECCKUX, IICUXOJIOTO-II€AarOrm4€CKnx n MGI[I/IKO-6I/IO}IOI‘I/I‘{€CKI/IX (1)aKTO-
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POB, KOTOpbIE IETEPMUHUPYIOT JECTPYKTUBHOE IIOBE/IEHNE HECOBEP-IIEHHO-
neTHNUX. PacTeT 4mcieHHOCTD JleTell ¢ HapylleHeM HOPM IOBENEHNUA U TeX,
KOTOpbIe OTHOCATCA K ,IPYIIe pyucKa” M MPUOOLIAIOTCA K paHHEMY aIKOTIO-
NMU3MY, HapPKOMaHUM, TPOCTUTYLUY, YBEIMYUBAETCA YHE/NbHBINA BeC IPOTH-
BOIIPaBHOII, arpeCCUBHOI ¥ ayTOArpeCCUBHOTO IIOBENEHMA MTO[POCTKOB IO,
B/IMIAAHMEM AJIKOTO/IBHOTO ¥ HAPKOTUYECKOTO OIIbAHEHM .

B sTux ycnosuaAx KpajiHe BayKHa KOHCONMUALA YCUINIA BCEX 3BEHDEB OT-
€4eCTBEHHOTO 00pa3oBaHIs, HalIpaB/IeHHbIX Ha pealbHOe BBeJeHMe IIPEBeH-
TUBHOTO BOCIIMTAHMS.

OcHoBHbIE ITONIOKEHNA. B Hay4HOII TMTepaType TEPMUH ,,IPEBEHTUBHOE
BOCIMTaHMe  TPaKTyeTCsl KaK CUCTeMa MOATOTOBMUTENbHBIX U IpoduIak-
THM-4eCKUX JielICTBMII, HAIIpAB/IeHHBIX Ha IpeNoTBpalleHne GOopMUpPOBAHNIA
y y4YaluXCs HEraTMBHBIX IIPUBBIYEK, YEPT XapaKTepa, IPOABIEHUA aCOLM-
a/IbHOTO TOBENEHNUA IOJLPOCTKOB VM OPraHM3aLMM HAJJIeXALIEro yXoja 3a
JeATENIbHOCTBIO IIKONBbHUKOB. 1le/Ibl0 MpeBeHTUBHOIO BOCIIMTAHMA AB/IAET-
¢ popMupOBaHNe NIPAaBOBOIO CO3HAHNS Ha OCHOBE TeX IIPABOBBIX 3HAHMUIL,
IpefCTaB/IeHNUI, YOeXKIeHN, CIOKUBILNXCS B HallleM O0liecTBe, YyBCTBAX,
KOTOpble PeryIupyloT IOBefeHMe: YYBCTBO 3aKOHHOCTYM M3OpaHHON Liesi,
IIPABOMEPHOCTM IIyTEN €€ peansalyy, ClIpaBeInBOCTI, AKTUBHOTO IIPOTH-
BOJIEJICTBYUA HAPYIINTENAM 3aKOHOB Hallell CTPaHbl; KOPEHHOE IIOBbIIIEHNE
IIPaBOBOII KY/IBTYPBI BCEX YYACTHMKOB Y4eOHO-BOCINTATENLHOTO IIPOLIECCa;
¢dbopmupoBaHus 30pOBOrO 06pasa >KMU3HY, NPERYIPEXJeHNA aCOLaNbHbIX
HPOSIB/ICHUIT CpeiM Y4EHUKOB, IPO(UIaKTIKA YIIOTpeO/IeHNsI HAapKOICHHBIX
BELIECTB U TaK Jjajiee.

B nmpeBeHTMBHOM BOCHMTAHUM Y4YalleNiCs MONOJEXM BaXKHBIM ABIAETCA
IpuBJedeHNe K BOCIIUTATE/IbHOMY IIPOIecCY pofuTenell, o01ecTBeHHBIX Op-
raHM3alyii, CaMOyIIpaB/IeHNs; KOOPJMHALMA B3aMMOJIENICTBUA HIKOJbI, Ce-
MbBM M OOLeCTBEHHOCTH. [I0CTOSHHOE COTPYAHMYECTBO 0OPa30BaTe/IbHOIO
YUpexaeHUs ¢ POAUTENAMY, APYTUMYU OOIECTBEHHBIMY BOCINUTATETbHBIMU
MHCTUTYTaMU 00ecIiedMBaeT YCTOMYMBOCTD U CTAOMIBHOCTD Y4eOHO-BOCIIN-
TAaTeNIbHOTO IIPOLieCca, CIOCOOCTBYET YCTPAHEHUIO IICUXOJIOTO-IIefjarorude-
CKMX HapyIIEHMII COLIMAIbHON aflaliTalliy HECOBEPIIEHHO/IETHIX.

B cooTBeTcTBMM C 3aKOHOJATE/NIBLCTBOM 00 00pa3oBaHMM YKpaMHBI Off-
HUM U3 IPUOPUTETHBIX HAINlpaB/JIeHUII BOCINUTATeIbHON pabOTBl B CHU-
cTe-Me 00pasoBaHUA AB/IAETCS CONEIICTBYE TBOPYECKOMY PasBUTHUIO JINY-
HocTu'. B 9TOM KOHTEeKCTe 3BEHO BHEIIKOJBbHOI CHUCTEMBI OOpa3sOBaHIA
ABJIAETCA OfIHOM M3 CaMbIX TPOAYKTUBHBIX. Befib cornacHo 3akoHy YKpauHbI
»O BHEIIKOJIbHOM o0pasoBaHuyu~ ¥ HalyoHaNIbHON CTpaTernu pasBuU-
Ts1 0O6pasoBaHusi B YKpanHe Ha mepuof o 2021 roma sABIsIeTCs CO3TaHue
YCTIOBUIT I7IsI TBOPYECKOTO, MHTEIEKTYa/IbHOTO, TYXOBHOTO M (pusmdecko-
IO pasBUTUA BOCHMTAHHMKOB, yJalIMXCA M CIyLIaTesIel; IMOUCK, Pa3sBUTHE
U TOJJep>KKa CIHOCOOHBIX, OfJApEHHBIX ¥ TATAHT/IMBBIX BOCIUTAHHUKOB,

! E. Kpacusikos, [ocygapcTBeHHast HOMUTUKA B cepe BHELIKOTLHOIO 06pa3oBa-
HuA, ,,PogHasa mkoma” 2014, Ne 4-5, c. 17-20.
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YYEHMKOB, C/IyllaTesneil, opraHu3alus JOCyra BOCIMTAaHHUKOB, YYaIIUXCHA
U CITyLIaTesIet, IIOMCK HOBBIX (popM; TpodumakTiKa 6e3Hai30pHOCTH, IPABO-
HapyleHnit?, obecriedeHne paBHOTO JOCTYIIA JleTell ¥ MOIOJEXY C YYETOM MX
JINMYHOCTHBIX HOTpe6HOCTeI/0[ K OéyquMIO, Pa3sBUTUIO CpeACTBAMI BHELIKO/Ib-
HOro 06pas3oBaHus (Co3faHue /I OXBaTa pasIMYHbIMU GOpMaMy TOIOTHNU-
TenbHOTO 06pasoBaHus He MeHee 70% JeTelt COOTBETCTBYIOIIEro Bo3pacTa) ™.

Takum 06pasoM, Ha BHEIIKOJIbHOE OOpa3oBaHMe BO3/TOXKEHA He TONb-
KO BocHUTaTe/nbHass QYHKINA, B 00lLIeM, ee IOHMMAHWUM, HO M BHefIpeHye
,[[e]?[CTBeHHbIX (baKTOpOB IIPpEBEHTUBHOT'O BOCIIMTAaHNA IIYTEM OpTaHM3alUU
COMeP)KATe/IbHOTO [OCyra feTeil ¥ MOJOAeXu (IpUBJIedeHMe K YIacTHIO
B KPY’XKKaxX IIO0 HallpaB/JI€HMAM BHEUIKOJIBHOI'O O6pa3OBaHI/IH), 4TO, I1O Hallle-
MYy MHEHUIO, ABIACTCA OJHUM U3 I[CIZCTBCHHI)IX CpeACTB NpeRynpeXaeHNA
[PeCTyIHOCTY ¥ IPAaBOHAPYIUEHMII CPeRy YIEeHMUECKON U CTyLeHYeCKOl
MOJIOZEX.

MTaK, 1LIE€/IbI0 CTAaTbU ABIAETCA OCBELIEHNE PO/I BHEIIKOJIBHOT'O o6pa—30—
BaHUA B IPEYIpPEKIeHNN AETCKOI MPecTyIHOCTY, 6e3HaI30pHOCTY U Oec-
IIpU30PHOCTU, HeO6XOI[I/IMOCTI/I COXpaHEHUA N PA3BUTUA CETU BHEUIKOJIbHbBIX
Y‘Ie6HbIX 3aB€)1€HI/HZ, COBEPIICHCTBOBAHMA MEXaHN3MOB q)MHaHCI/IpOBaHI/IH
CHCTeMBI BHELIIKO/IBHOTO 06pasoBaHmsI.

IIpecTyIHOCTD Cpefyl HEeCOBEPLIEHHOIETHNUX, HeTCKas Oe3Hafj30pHOCTbH
" 6eCIpU30PHOCTD — TPATUIECKNe SIBJIEHUsI COBPEMEHHOCTH, KOTOPbIE BBI3bI-
BAIOT y HAac 60JIb U II€Ya/Ib 3a IeTHMIU C IOTEPSHHBIM JETCTBOM U IOHOCTBIO.

KOpeHHbIe COIIMIA/IbHO-3KOHOMMNYECKNE U3SMECHECHIIA B praI/IHe BO MHO-
ToOM CHOCO6CTBOB2U'II/I paSpY]_HeHI/HO IIPpEKHUX YCTapeBHII/IX CTEpEOTUIIOB I10-
BeJleHMsI, HOPMATVBOB U 1IEHHOCTHBIX OpMeHTanuil. Terepb uMeeM KpU3UC
TPagUIMOHHBIX MHCTUTYTOB COLMAMM3ALNI MOIOJOTO TIOKOIEHN, Hapylile-
HMeE MeXaHl3Ma IPpEEMCTBEHHOCTN HOKO)’IeH]/H?I, OTYIYXX/A€HME HECOBEPIIEHHO-
JIETHUX OT KY/IbTYPBbI. HCTI/I, IIOAPOCTKH, MOJ/IOE€Xb, HAXOIACH IO BIIMAHNEM
XPOHMNYECKUX, HENIPEPDIBHO BO3PACTAIOIINX NHTEHCVMBHBIX CTPECCOBBIX CUTY-
aHI/HZ, HE IOTOBBI K X IIPEOJO/IEHNIO U CTPAJal0T OT BO3MOJKHBIX HETAaTMBHBIX
HOC/IEACTBYIL. ITO CIIOCOOCTBYET MOUCKY CPECTB, IOMOTAIOLINX YXOAUTD OT
TSDKEJIBIX IIePeKMBAHUIL.

B pmaHHOI cuTyaluu Ha IepBO€ MECTO BBILIA HapKOTMU3aLysA IOAPOCT-
KOB, IIO3BOJIAET CIIPpATATbCA OT HeﬁCTBV[TeHbHOCTM, pa3nn9IHbi€ BUADBL 3710Y-
HOTpe6HeHI/H7[ TICMXOAKTUBHBIX BEIIECTB M aJIKOTI'OJIA, Kpayky IMIHOI'O M TOCy-
[AAapCTBEHHOI'O JVIMYLIECTBA, XY/JIUTIaHCTBO, Fpa6€)I(I/I, pa36017[1-1b1e HarlageHumA,
V3HACW/IOBaHUA, TAXKKMNE TENECHDBIE ITOBPEXAEHMA N NaKe 3/IOHAMEPEHHDbIE
yousicTBa. BeepcTBie 6€3HaA30PHOCTH CYILIECTBEHHO He MeHseTcs i obliee

? 3axoHoparenbcTBO B chepe 0OpazoBaHys U HpodecCHOHaNIbHOrO 00ydeHums
(BepxoBHast Paga Yxkpaunsl. Komurer no Bompocam Haykm u obpasosanusi). Cocr.
b. I. Ymxescokuii, B. I1. Tonosunos, E. B. Kpacuaxos, H. H. Illesuenko, ITapramenT-
CKoe u3fiaTenbCcTBo, Kues 2013, c. 167.

* Ykas IpesupenTta Ykpaunsl ,O HaumoHanbHOU cTpaternu pasButus obpaso-
BaHMsA B YKpauHe Ha nepuog go 2012 poky”, http://www. president.gov.ua/ru/Bocrby-
Te/15828. html.
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KONMYECTBO IPaBOHAPYLIEHUII ¥ TIPECTYIIEHUI CPEeIM HECOBEPILEHHOJIET-
HUX. K ToMy >ke, II0 yTBep>KIEHUIO CIIELIaNIICTOB, BCE 6oJiee YCIOXKHACTCS
U CTPYKTypa HpecTynHOCTH. I1Io JaHHBIM ynpaBieHMs KPUMWHAIbHON MU-
UMLK TI0 fiefiaM JieTelt MunucTepcTBa BHYTPEHHUX fIe/l Y KPAaHbl B TEYEHUE
2013 HecoBepLIEHHONETHMMY MK C UX y9acTHeM coBepuieHo 11 346 mpaso-
HapylleHuit, U3 Hux 5 126 TSDKKUX U 0000 TSDKKMX. BeisiBneno 7 378 Heco-
BEPUIEHHOJIETHNX, COBEPIUMBILNX YIOJIOBHbIE IIPECTYIIZIEHNA, U3 HUX 5 036 —
Y4eHUKH, CITYLIATe/IX, BOCIIMTAHHUKY U CTY/IeHThI Y4eOHBIX 3aBeIeHNIT, B TOM
guce 3 043 - obuieobpasoBareIbHBIX YIeOHbIX 3aBefieHuit, 1 720 — mpodec-
CMOHAIbHO-TeXHIYECKMX YUeOHBIX 3aBefieHNit 1 282 — BBICIIVX y4eOHBIX 3aBe-
meHumit. B tedenne nepsoro xkBapTana 2014 rogja ypoBeHb IPECTYIIHOCTU CPEIU
HeCcoBepILIeHHOJIETHYX BBIPOC Ha 57,1%, 6orblie Beero B JIHEIIPONIETPOBCKOIL,
Hounernxkoit, 3amopoxkckoit, Kuposorpagckoit, Jlyranckoii, HukomaeBckoi,
Opecckoit obnmacTsx. bonee monmoByHe! U3 1,2 THICAYM COBEpIIEHHBIX IIPECTy-
IVIeHNI — TSDKKMe 1 0c060 TspKKme. Okos10 400 HOZPOCTKOB COBEPLININ TIpe-
CTYIUIeHUS IIOBTOPHO".

K coxanennio, KapMHa/lIbHO He MEHsAETCA TaK HasblBaeMas ,,[pyIIa pu-
cka”. DTO IeTU-CUPOTBHI U JIETH, INIIIeHHbIe POAUTENIbCKON oneki. ITo JaHHBIM
Munncrepcrsa 06pasoBaHmsA U HayKy YKpPaMHBI II0 COCTOSHMIO Ha KOHeI]
2013 ropa B y4eOHBIX YUPeXK/CHNAX CUCTeMbI 00pa3oBaHNA YKpPauHbl yIUTCH
60 395 mereit 3TON KaTerOpum.

Cuanraercs, 4ro Hambornee sddekruHON (HopMoii 6OpbOBI C IIpaBo-
HapyIIEHUAMM ¥ IIPECTYIIHOCTbIO CPelM [E€Teil, MOAPOCTKOB UM MOJIOfie-
XU SABSIeTCA UX IHpoduaakTuka. [IefiCTBYIOIMM 3aKOHOJATeIbCTBOM
YKpauHbl MOHATHME NPOGWIAKTUKY IIPAaBOHAPYLIEHMII Cpefu [eTeil pac-
CMaTpUBAeTCA KaK [eATelbHOCTb, KOTOpas HallpaB/ieHa Ha BbIABJIEHE
U yCTpaHeHue IPUYMH M YCIOBMIl, CIIOCOOCTBYIOIMX COBEPIIEHUIO IEThb-
MU TIpaBOHAPYLIEHMII, a TAKXXe IIOJIOKMTEbHOE BIMAHNE Ha IOBEJEHME
OTHENbHBIX JIETENl HAa TEPPUTOPUM YKDaMHbBI, B €€ OT/IEIbHOM PETUOHE,
B CEMbe€, Ha NPEAIPUATUAN, B YIPEXKJEHUN VIV OPTAaHU3ALUI HE3ABUCUMO OT
¢$hopM cOOCTBEHHOCTH, TI0 MECTY SKUTE/IbCTBA’.

ITpo6neMa NPeCTYIHOCTM HeCOBEpLICHHONeTHUX He HoBa. OHa Obla
IpeAMETOM MCCIAENOBaHMII M3BECTHBIX IOPUCTOB, IICUXOJIOTOB, II€Jaro-
roB, PabOTHMKOB COLMATBHBIX CIY)KO U IIPaBOOXPAHNUTENbHBIX OPTaHOB.
3a moc/legHME HECKOIBKO JIeT OMyOIMKOBAaHO HeMalo paboT II0 aHaIu-
3y NPUYMH IIPECTYIHOCTV HeCOBEPLUICHHONETHUX, OIpeNeNieHNIo (GpopM
U METOJOB OOpbOBI C 3TUM HETaTMBHBIM SBJICHNEM KaK y4eOHO-MeTORuU-
4eCKOro, TaK M IPaKTUYecKoro xapakrepa. Oco60ro BHUMaHMA 3aCIy>XMU-
BAaIOT JCCNefoBaHMA Takux ydeHoix: 0. Antonsan, T. bapun, A. benkun,

* YpoBeHD IeTCKOI IPeCTYIHOCTH B YKpanHe moBbICHICs Ha 57% — I'TIY, http://
zib.com.ua//ua/print/83440-riven_dityachoi_zlochinnosti_v_ukraini_zris_na_57_-_
gpu.html.

5 O6 opraHax u cayxbe IO HelaM JieTeil M CIeLyaNbHble VYPEXTEHUs M
meteit, 3akoH Ykpamusl oT 24.01.1995 Ne 20/95-BP, http://zakon3.rada.gov.ua/rada/
show/20/95-%D0%B2%D1%380.
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W. bomkatos, ®@. bypuak, B. bypaun, A. I'pumko, I'. Jymeiiko, H. Makcu-
MoBa, [1. Muxaitenko, JI. Mopos, B. Opxexosckas, B. Cramuc, B. Tanuit,
C. fIkoBeHKO 1 JIpyTHE.

ViccnenoBarenu npo6ieM npodumIakTUKY IPaBOHAPYLIEHWIT U IIPECTYII-
HOCTHM Cpefyl HEeCOBEpIIEHHONETHUX PacCMaTpPUBAIOT IPOGIIAKTIYECKYIO
[esTeIbHOCTb KaK OFHO M3 CPEfCTB COLMATbHOTO PEryIMpOoBaHus oblile-
CTBEHHBIX OTHOUIEHUN B IeAX MMKBUAALUYU JeTepMUHAHT NPECTYITHOCTH,
KaK B3aMMOJENCTBMS Mep SKOHOMMKO-COI[MAIbHOTO, BOCINUTATENbHO-TIeNA-
TOTMYEeCKOIr0, OPTaHM3aLMOHHOTO U IIPaBOBOI'O XapaKTepa, KaK co4YeTaHue
Pas/IMYHBIX YPOBHEN MpeaynpexaeHns npectynHoctu. CrucreMa Mep Ipeny-
IPeXeHNU IPeCTYIHOCTI HeCOBEPLIEHHOIETHIX 0a3upyeTcs Ha IPUHIIUIIAX
00111eTO COLANbHOTO XapaKTepa, KOTOPBII IpefHasHaueH 00ecednTb Heob-
XOIVMBIIT YPOBEHD O/1aT0COCTOSIHMSA, KY/IBTYPbI, BOCIIMTAHMS U 00ydIeHMs MO-
nopbIx mopeir. ITo nx MHeHUIo, 3Ta C1cTeMa TaKUX MEPOIPUATHIL:

— JIEJICTBYET B COOTHOLIEHUN C COLIMAIIbHOM, 3KOHOMMYECKOM, MOIOJIEXKHOIA,
YTOJIOBHOJ IIOJIUTUKOIM TOCYHapCTBa, peausyeTcs uyepe3 psAl LieleBbIX
IIporpaMM, OKas3aHJe MaTepUanbHON ¥V VHON HMOMOINY CEMbsAM U HETM,
IpefoTBpallieHnsl 6e3HaI30pHOCTY ¥ IPaBOHAPYIIEHWIT Cpefyi HecoBep-
IIeHHO/EeTHUX,

— VIMeeT CaMOCTOATETIbHYI0 3aKOHOJATENbHYI0 6a3y — KOMIUIEKC IIPaBOBBIX
aKTOB, PETYIMPYIOLIVX BOIIPOCHI CO3[JaHVSI ONITUMAJIbHBIX YC/IOBUI SKV3HM,
BOCIIVTAHI IETEN U MOJIOZIE)XM, 3aIIMTHI X IIPaB ¥ MHTEPECOB, HEMTPaIN-
3al[MJ HETaTVBHOTO BO3/eICTBYsI Ha HUX, IPeROTBpalieHNs 6e3Ha/[30pHO-
CTM, aMOPAJIbHBIM IIPOSIBJICHNSIM U T. .,

- obecneunBaeT HESATEIBHOCTb BCEX CYObEKTOB IIPOQUIAKTHKA IIPECTyILIe-
HUI cpefiyl HeCOBEPILIEHHOIETHUX, KOTOpas ONMPAaeTcsl Ha COOTBETCTBYIO-
11yIo MHGOPMALMOHHO-aHAIUTUYECKYI0 6a3y 1 obecrieunBaercs OIOKeT-
HBIM GVHAHCUPOBaHMEM.

BeccriopHo, mpodumakTika NpaBOHAPYLIEHMI Cpefy HeCOBEpILIeHHO-
JIETHUX SIBJISIETCS, TIPEX/ie BCEero, MpobIeMoil IeAarorndecKkoi, IOTOMy, YTO
OHa CBfA3aHA C pelLIeHMeM OIpeJie/IeHHOIO Kpyra BOCIMTATe/NbHBIX 3ajad.
IMpodunakTudeckass pabora B cucteMe 00pa3oBaHUA — MPOLECC CIIOXKHBIM,
MHOTOACIIeKTHBIN, JINTeIbHBIN 110 BpeMeHNU U MMeeT CBOM MCKIIOYNTeNb-
Hble BO3MOXHOCTU. Hampumep, HU offHa Apyras coljuajabHas CTPYKTypa He
B COCTOSIHUY pelIaTh 3a/jady paHHeil IpoduIakTuieckoi paboTsl (McKmoye-
HI€ COCTaBJIA€T CeMbs, OIHAKO M OHA caMa Hepe[KO BBICTYIIaeT B KauecTBe
00BbeKTa IPOPIUIAKTUIECKOI AesITeNbHOCT). VIMEHHO B y4eOHOM 3aBefieHNnn
(meTckumil cajy, HaYanbHasi LIKOJIa, BHELIKO/IbHOE YueOHOe 3aBefieHIe) JO/DKHBI
3aK/IafIbIBaThCA OCHOBBI paHHel IPO(PMIaKTIKY, KOTOpPbIE IIPeycMaTpUBAIOT
CO3fIaHIe YCTIOBUIL, 00eCIIedMBaIOLINX BO3MOXXHOCTb HOPMaTbHOTO Pa3sBUTHUA

¢ MepompusiTusi NpoGUIAKTUKY MPECTYIUIEHNIT Cpeiy HeCOBepIIeHHONEeTHIX,
http://pidruchniki.ws/1800010249632/pravo/zahodi_profilaktiki_zlochiniv_vchi-
nyayutsya_nepovnolitnimi.
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feTell, CBOeBpeMeHHOe BbIAB/IEHNE TUMIMYHBIX KPU3MCHBIX CUTYallMil, BO3HM-

KAIOIIMX Y YYall[XCA OIpefie/IeHHOTO BO3pacTa.

BHemkonmbHOE 00pasoBaHMe, KaK COCTAB/IAINIAsA HEIpephIBHOTO 0Opa-
30BaHMA YKpPauHbI, SABIAETCA VMEHHO TeM YHMKaAbHBIM 3B€HOM, KOTOpOe
uMeeT BO3MOXKHOCTY BIIVAITh Ha 3aHATOCTD JleTell ¥ HOPOCTKOB BO BHEYPOU-
Hoe BpeMA. IlocemieHne Kpy>KKOB, CEKIMIA, CTY/il, KIyOOB, BHEIIKOTbHBIX
y4eOHbIX 3aBefIeHNI HeTbMM ¥ HOfIPOCTKaMy, KOTOPble CK/IOHHBI K COBepIle-
HUIO IIPAaBOHAPYIIEHMII, TeTbMU-CUPOTAMU M [E€TbMU, JUIIEHHBIMU POJM-
TE/IbCKOII ONeKM OTBJIEKAeT UX OT ,B/IUAHMSA YIULBL , TI03BOJIAET IIONYYaTh
3HAHMA, HABBIKY WIN YCIYTH M3 TeX HallpaBlIeHNUN HeATeNbHOCTH, KOTOpbIe
BBI3BIBAIOT JIMYHBII MHTEPEC, IO3BOJLAET Iearorn4eckuM paboTHIKAM IIPO-
BOUTD 3 deKTUBHYI0 mpodumakTideckyio padory. [ToaToMy opraHam rocy-
IapCTBEHHOJ! B/IACTY ¥ MECTHOTO CAMOYIIPABJICH 1, BHEIIKOIbHBIM y4eOHBIM
3aBefleHIsIM, 0011[e06pa30BaTe/IbHBIM IIKO/IAM, POAUTEISIM, O0IeCTBEHHBIM
OpraHu3aLyAM, KOTOPble 3aHUMAIOTCA IpobeMaMy IpefoTBpalleHNs IIpe-
CTYIIHOCTU CPelM HEeCOBEepUICHHOJETHUX, KpaliHe BaXXHO YHEIUTb 0coboe
BHYIMaHMe IPUBJICYEHUIO K PasIMYHBIM (popMaM pabOThl BHEIIKOTIBbHBIX
y4eOHbIX 3aBefleHIIT AeTell, CKIOHHBIX K HapyLIEHNI0 HOPM YTOTOBHOTO KO-
feKca.

B coBpeMeHHBIX YCIOBMAX PONIb TOCYJAPCTBEHHBIX OpPTaHOB, 3aHMMAIO-
MuXcA IpobieMaMy IeTell ¥ MOJIOREXKMU, HeM3MepMO NO/DKHA PacTy, IOo-
CKOMBKY TOJIBKO TOCYZApPCTBO MOJKET OIPEAeNNTb COIMANbHBIN CTAaTyC He-
COBEPLICHHOIETHUX B OOIeCTBE, 00ECIeYUTDb JTMYHOCTY BO3MOXKHOCTD [IJIS
BCECTOPOHHETO PasBUTHA, MIOBBILIEHNA ee 00ILIeKYIbTYPHOTO 1 Ipodeccyo-
HaJIbHOTO YPOBHEIL.

[Tpo6meMa IpecTyIIHOCTY Cpefiu [eTeil, IOLPOCTKOB U MOJIOTEXN, ee
npopuIakTUKa CTAaHOBUTCA oOOlIerocygapcrBeHHoil npobnemoit. Ceitdac
yXe MajJio pacCMaTpUBaTh U pelIaTb OTHE/IbHbIE MpPOOIeMBl MPOPIUIAKTH-
K/ TIPEeCTYIHOCTM Cpefy HOAPOCTKOB Ha YPOBHE IIKO/bI, BHENIKOIbHO-
ro y4eOHOTO 3aBefleHMs, CPENCTB MacCoBOll MH(OpMALM, CeMbU U T.J., HO
U paccMaTpUBaTh 3Ty NMpob/IeMy KOMIUIEKCHO, Ha ypOBHe 0c060ro Bompoca
rocyfapcraa.

ITo HameMy MHEHMIO, B COBPEMEHHBIX YC/IOBUAX Ha OOIIETOCYlapCTBEH-
HOM YPOBHe KpaliHe He0OXOJJMO OCYILeCTBUTD C/IEAYIOLIVe MEPOIIPUATHIA:

- ycuieHue paboThl C HECOBEPLUICHHOJIETHUMM, KOTOPbIe He pa0oTaloT 1 He
yJarcs,

- obecrieyeHye BBIIOMHeHMs TpeboBaumit crareit 21, 22 3akoHa YKpauHbI
»00 00pasoBaHMN” B 4aCTM CTOIIPOIIEHTHOTO ObecIeueHNs pabOTHUKAMM
IICHXOJIOTMYECKO CTy)XOBbI yIeOHBIX 3aBeeHNIT U CO3aHNe YCTIOBUIL IS
obecriedeHNs COIEpP)KAaTeNbHOTO IOCYTa M 3aHATOCTY HeTell M MOTIOHEXMN
B CBOOOIHOE BpeMs,

- obecrieyeHye CHCTeMaTNYECKOM, IPOPUIAKTIIECKO IPOCBETUTENbCKOI
paboThl B YU4eOHBIX YUPEXAEHMAX IO BOIpocaM (GOpMUPOBAHUS 3[[OPO-
BOTO 00pasa >KU3HM, IIPeJOTBPallieHIe YIIOTpebIeH N HAPKOTUIECKIX Be-
I[ECTB €TbMU, YYEHNYECKOIL U CTY/IeHYECKOI MOJIOfIEXKbIO,
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- obecrneynTdb paboOTy B y4eOHBIX YUPEKAEHNAX, B TOM 4MC/Ie BHEIIKO/IbHBIX,
O0LIeOCTYIIHBIX KPYXKKOB, CIOPTUBHBIX CEKIWIl, KIyOOB U IIpUBJIeYeHNE
K YYaCTHIO B HUX JeTell U YYaIlyIocs MOIOAEXD,

- COXpaHEHMe U PasBUTHE CETY FOCYAApPCTBEHHBIX M KOMMYHAa/IbHBIX y4eO-
HBIX 3aBefleHMil 6e3 mpaBa UX IepenpoduInpoBaHys, IepenogIMHEeHN,
CIMAHNA, TIepefiady MOMeIeHNI, 060py0BaHA, TEXHUKN B aPEH]LY,

- Ppa3sBUTHE ¥ CO3aHMe HOBBIX TUIIOB Y4eOHO-BOCIINTATE/IbHbIX 3aBeeHMIL,
OpTaHM3aLVIO IOTTHOLEHHOTO JOCYTa,

- BHeJpeHNe IPOTrPecCUBHBIX, 3(GEKTUBHBIX MEXaHM3MOB (MHAHCUPOBaA-
HMA CHCTeMBbl BHENIKObHOTO 00pa3oBaHMsA, 3aKpeIieHne Ha 3aKOHOfa-
TEJIbHOM YPOBHE HOPMBI O 3allpeTe Iiepefiauyl Ha MeCTHble OI0/pKeThl (u-
HaHCMPOBAHMA YYPEXKIeHNIT JOIIOTHUTeTbHOTO 06pa3oBaHu,

- pelreHne 60I€3HEHHOTO BOIIPOCA Ka/[pOBOr0 0becIieueHN s BHEIIKOIbHbIX
y4eOHbIX 3aBefieHNIT, BHe[peH)e MEeXaHI3MOB CTUMYIMPOBaHMA IIPUTOKA
MOJIOABIX CIEVa/ICTOB, IIOBbILICHNE YPOBHSA OIUIATHI TPYJa PYKOBOAMTE-
JIel KPY>KKOB, CEeKLIUIT, TBOPYECKMX OOBeIHEHMII U TaK Jjajlee,

- obecrieyeHye JOCTYIIHOCTY YUPEXEHUI KyIbTypbl M OTAbIXA JIA CeMeil
C BeTbMI (TeaTpoB, KMHO U KOHIIEPTHBIX 3a710B, 6a3 TIeTHETO OTABIXA, CIIOp-
TYBHO-03[J0POBUTE/NbHBIX JIATepelt 1 T.J1.),

- HeJOIyCTMMOCTV JICHO/Ib30BaHMA TOCYZApPCTBEHHBIX OOBEKTOB GU3-
KYJIBTYpBI ¥ CHOPTa He [10 Ha3HAYEHMIO,

— BOCCTaHOBJIEHUE CETU CIOPTUBHBIX CEKLIMIL ¥ COOPY>KEHUIT 10 MECTY JKU-
TE/IbCTBA,

- BOCCTaHOBJIEHME CUCTEMBI IIPAaBOBOTO OOYYeHMUA C y4acTueM pabOTHUKOB
OpTaHOB IOCTVLIMY, TIPOKYPATyphl, CyAa, BHYTPEHHNUX Ie]I, TOCY/iapCTBEH-
HOTO apOuTpaxka, agBOKATYpPbl, IOPUANYECKUX CTY>XO TOCyIapCTBEHHBIX
IpeAIpYATUIL, OPTaHOB 00Pa30BaHMS, Ky/IbTYPHI.

BriBoppl. VITak, mpakTuKa yTBEP>KGAET, YTO BHEIIKO/IbHBIE YUPEXKIECHNUA
SIBJISIIOTCSL CAMOCTOSITE/IbHBIM BUJIOM 00pa3oBaTe/IbHON AesATeIbHOCTI U HU-
KOI'fla HMKaKOJ1 (COBpeMeHHOI1) IIIKOIOI 3aMeHeHbI He OyAYT, IOTOMY YTO YeM
6o71ee BHICOKMIT YPOBEHb HIKOTLHOTO 00Pa3oBaHMsA, TeM LIMpe CIIeKTp MHTe-
PECOB I 3aIIPOCOB TMYHOCTH, a IIKO/IA X CAMOCTOSTENBHO HE YIOBIETBOPUT.

Jlutepatypa

3akoHOZaTeNbCTBO B cdepe o06pasoBaHuA U HIPOQecCHOHANTbHOIO 00ydYeHMs
(BepxoBHast Paja Ykpaumnsl. KoMmurer mo BompocaM HayKu U OOpasOBaHIUS).
Cocrt. b. I. Ymxkescokuii, B. I1. Tonosnuos, E. B. Kpacuakos, H. H. IlleBuyenko,
ITapmamenTckoe usgarenbcTo, Kues 2013, c. 376.

Kpacusxos E., TocymapcrBeHHast monuTuKa B cepe BHEIIKOIBHOTO 06pasoBaHUS,
»PomHas mkoma” 2014, Ne 4-5, ¢. 17-20.

Meponpusatusa NOPOQWIAKTUKY INPECTYIUIEHMIT CPeay HeCOBEpPLIEHHONETHUX,
http://pidruchniki.ws/1800010249632/pravo/zahodi_profilaktiki_zlochiniv_
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BHELLKONbHbIX yupeXaeHuii N0 HanpasneHuio
,TexHonornyeckoe 0bpasoBaHue”

Abstract

In the article presents main issues of the content of training future pedagog for non-for-
mal education on the direction “Technology education”. Special attention is paid to the
implementation of the content of the training through educational disciplines “Theory

and methods of non-formal education”, “Fundamentals of engineering and technolo-

gy’ “Technology practicum”, “Car practicum”, “Nanotechnology”.

Key words: non-formal education, training future pedagog, educational disciplines

AxryanpHOCTh. Ha CerofiHs y IOApAcTaioLiero IIOKOTEHNs! BaKHbIM
M aKTyaJIbHBIM SIB/IIETCS BOIPOC BbIOOpa Ipodeccuy, KOTOPbI He MOXET
OBITH pellleH He MMesl OIpefe/ieHHOTo npodeccronaabHoro ombita. Popmu-
poBaHue MpoQecCcOHATBHOTO OIBITA, IO HAIlleMy MHEHMIO, [[e7lecO06pasHo
HA4YMHATH ellie B II0fPOCTKOBOM BO3pacTe, YTO 00YC/IOBIEHO BpeMeHeM, Heob-
XOAMMBIM JIJIsI TIOJTy4eHNsI 9TOTO OIIbITA. Befib HEBO3MOXHO PELINTb BOIIPOC
CKJIOHHOCTH K TOJI VIV IHOU po6OTe He MCIBbITaB Ce0sl B Heil.

[ToaTOMY MBI BUAVIM OJHON U3 3a/ja4 BHEIIKO/IbHBIX y4eOHBIX yUpexx/e-
HUIT B CO3JAHMY YCIOBUIL, 6/1arofapsi KOTOPBIM MOFPOCTKY MOT/IM ObI O3HA-
KOMUTbCSI C PAa3nuIHbIMI podeccusiMu 11 BEIOPATh Ty, KOTOPast UM HPaBUTCS
elle 710 OKOHYaHMsI OOYYeHMsI B LIKOJIE ¥ [TOTyIeHMsI aTTeCTaTa O CPefHeM
obpasoBaHuu. B aToM crydae BeIOOp HalpaB/ieHNs [JaIbHENIIEro 00ydeHus
Y TPYHOYCTPOIICTBA IPOUCXOANUT CO3HATEIBHO U Iie/IeHAIIPAB/IEHHO.

B T0 >ke BpeMsI BaXKHYIO POJIb B BbIOOpe OyAyLLeit podeccoHanbHOI fie-
SITeTIBHOCTY 3aHMMAIOT IMEHHO IIeJarory y4eOHbIX YIpeXKieHuit, OT mpodec-
CMOHAIN3Ma, KOMIIETEHTHOCTH ¥ OIIBITHOCTM KOTOPBIX 3aBUCKT OyAyliee nx
BOCIUTaHHVKOB.

YCTaHOBJIEHO, YTO TOCY[APCTBEHHAas IIONNTHMKA B 00macTu mpodec-cu-
OHAJIBHOM ITOATOTOBKM CIIENMANNCTOB, WX OOyYeHMs U BOCIMUTAHUS
B YKpauHe omnpezeneHa B KoHctutyuum Ykpansbl, 3akoHe YKpauHsl ,,IIpo
obpasoBanue”, ,,IIpo Bbiciiee obpasoBanue”, ,[Ipo HayIHYIO ¥ HAYIHO-TeX-
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HU-YECKYIO JieATe/IbHOCTD . COBpeMeHHbIe KOHILeNITyaIbHbIe UiV Y B3ITIA/b

Ha CTPATeryIo ¥ OCHOBHbIE HAIIpaB/IeHNUs PasBUTUA 00pa3oBaHMsI PACKPBITO

B HanmonanpHolt cTpaternu pasButus o6pa3oBaHus B YKpauHe Ha [EpUOL

7o 2021 ropia ¥ APYIUX HOPMAaTUBHO-IIPAaBOBBIX TOKYMEHTaX.

KonuenryanbHble ITONOXKEHNA U IPUKIASHbIE Pa3pabOTKI 10 BOIIPOCAM
TPYOBOTO U IIPOQECCHOHATBHOTO 00yUeH sl IPeiCTaBIeHO B paboTax TaKMx
BblflaoIMXCA yueHbIX, Kak: II. P. Atytos, I0. K. Bacunbes, A. B. Buxpyw,
IT. H.T'ycak, B. . T'yces, . H. T'ymryneit, M. H. Jenuk, A. V. Jemun, B. V1. Kaug-
Hes, H. C. Kopenp, T. B. Kygpasues, B. I'. Kysp, I'. E. Jlesuenko, B. H. Map-
suros, B. K. Cugopenko, I'. I1. Ckynbcknit, A. E. Craxypckuit, B. I'. Pasymos-
ckuii, I'. B. Tepemyk, [I. A. Txop>eBckuii u fip.

Bompoc BHemIKO/IBPHOTO 00pa3oBaHMsI, [eATENbHOCTY KPYXKKOB BHeII-
KOJIbHBIX y4eOHBIX YUPEKZEeHMII HayIHO-TEXHIIECKOTO HAIPaB/IeHNs OCBe-
IleH B HayuHo-Iegarormdeckux tpyzax JI. K. Bamacuoii, E. B. brikosckoii,
I'.T. Kosrauny, M. b. Kosans, T. V. Cymenko u gp.

B 10 >xe Bpems mpobiema podecCuoHaIbHOM HOATOTOBKY OYAYIINX Y4u-
Telell TPYROBOTO OOYUeHMsI J/I BHELIKO/IbHBIX YYEOHBIX 3aBeIeHNUAX OCTACT-
€Sl aKTYa/IbHOIA, T/l BaYKHOE MeCTO IIPMHAMTIEXXUT BOIIPOCY COflepKaHMA MO -
roToBKM'. DTO 0OYCIOBNIEHO TEM, UTO JOCTVIKEHNE OCHOBHOI Iienu U 3afad
o6pasoBaHusa 00ecIiednBaeTCsI MPEXIE BCETO ee CofepKaHmeM. V MMeHHO
cofiepXkaHue 0Opa3soBaHNA JO/DKHO OIpeeATb KaueCTBO M HOCTYIIHOCTb,
obecreunThb GopMUPOBaHNEe IPODECCHOHANTBHBIX Ka4eCTB.

Takum 00pasoM, B CTaTbe OCHOBHOE BHUMAHVE YEIUM COREPIKaHUIO
MOATOTOBKM OYAYIINX PYKOBOJUTE/IEI HAYYHO-TEXHIIECKIX KPY)KKOB 110 Ha-
IpaB/eHNIo ,, TexHOMOrM4eckoe obpasoBanue”.

OcCHOBHBI€ [IOOXKEeHNsI. Y CTAHOBJIEHO, UTO B CHCTeMe 00pasoBaHMUA OIIpe-
merneHe, 0T60p 1 GOPMUPOBAHILE COTEPKAHNS SIB/IIETCA Hanbomee BaXKHBIM
U CJIOKHBIM BoIpocoM. VITak, copmeprkaHme BpICIIero obOpasoBaHusa 00y-
CTIOBJIEHO LIeJIIMU U HOTPeOHOCTAMY OOLIeCTBa; CUCTEMONI 3HAHUI, YMEHMI
M HaBBIKOB; MPOQeCCHOHATBHBIMM, MUPOBO33PEHUYECKUMI 1 TPAXKIAHCKIMMU
KauecTBaMM, KOTOPbIe TO/DKHBI OBITh CPOPMMUPOBAHEL B IIpoLiecce 00yYeH s
C YYeTOM MepCIEeKTMB PasBUTHUA OOLECTBA, HAYKM, TEXHMKMU, T€XHOJOTHIL,
Ky/IbTYPBI ¥ UCKyCCTBa .

Heo6xonyMo yuuThIBaTh, 4YTO COJEp>KaHMe MOATOTOBKM IeJarornyecKux
PabOTHMKOB JI/Is1 BHEIIKOJIBHOTO 00pa3oBaHMs B YKpalHe CO3[aeT MpefIo-
CBUIKM JIJIS:

- QopMupoBaHMs KOMIIETEHI[MII NTMYHOCTM U OIpPENeNseTcss Ha OCHOBE
o0leueIOBeYeCKIX ¥ HAIMOHAIbHBIX IIEHHOCTEN, HAyYHOCTM ¥ CHUCTe-
MaTMYHOCTY 3HaHMIA, MX 3HAUVMMOCTH JI/Is COIIa/IbHOTO CTAaHOBJIEHNUA Ye-
JI0BeKa, TYMaHM3ALMH 1 AeMOKpATU3aLuy 00pa30BaHIisI, B3aVMOYBaXKEeHsI

! II. A. TxopxeBckuii, Memoduka mpyoosozo 06yuenusi, Buwa wixona, Kues
1973, c. 352.

2 T1. P. Aryros, Cucmema mpydosozo eocnumanust, IIpocserennue, Mocksa 1981,
c. 102.
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MeX[y HaIMOHAIbHOCTAMM ¥ HapOJaMM, CBETCKMII XapaKTep oOpa3oBa-
HUS,

- wHayBMAyanusauyn u guddepenmannm obpasoBaHus, ero npopuin-3a-
LMY, BHEPEHNS COBPEMEHHDIX IMETArOrMYeCKUX METONUK M TEXHOIOTUIT
00y4eHVsI, BOCIUTAHVSI, PAasBUTHS VM COLMAIM3ALUN JIMIHOCTI B CBOOOJ-
HOe BpeMs BO BHEIIKOTbHBIX YUeOHBIX YUPEXKAEHNMAX U APYIUX COLMAND-
HBIX MHCTUTYLIVSIX.

Urtax, comepxaHue IOLTOTOBKY MeJarOrnIecKnx pabOTHUKOB [i/Isl BHEIL-
KOJIPHOTO 00pa3oBaHMs MbI PaccMaTpuBaeM KaK Hay4YHO-OOOCHOBAHHYIO
CUCTEMY JUJAKTUYECKN Y METOANYIECKY 0pOPMIIEHHOTO MaTepuaa.

YCTaHOB/IEHO, YTO OCHOBHOJI LIe/IbI0 NMPOQECCUOHANbHON IOfTOTOBKU
OyAYLIVX IIefaroroB-BHELIKONIbHUKOB SBJISIETCS OCYILLeCTBIeHMe Ipodeccu-
0-Ha/IbHO [esITeIbHOCT B chepe BHELIKONBHOTO obpasoBanms. Comepixa-
HIle TIOATOTOBKY OYAYIMX IIefaroroB BHENIKO/IBHBIX YI€OHBIX YUPeKIeHMI
JO/DKHO OBITH HANIPAB/IEHO HA ITOC/IEOBATE/IbHOE OCBOEHIE CTYIEHTAMIU BO-
IPOCOB TEOPMM ¥ IPAKTUKM BHEIIKOJIBHOIO OOpasoBaHMsA, YCIOBUIT 0be-
Clie-9eHMs ee OPTaHU3alUN M TIPOBEIEHNI’.

Y CTaHOB/IEHO, YTO COfiep>KaHMe 00pasoBaHMsA CTPYKTYPUPYETC U peasn-
3yeTCsi B CCTeMe Y4eOHBIX RUCLMIUIVH, IPefMETOB, KypCOB M IIPeNCTaB/IeH
B y4eOHBIX IIaHaX, MPOTpaMMax, VIeOHNMKaxX, IOCOOMAX, METORMIECKUX
MaTepranax, UAAKTUIeCKIX CPefCTBax M T. I,

BeIsicHEHO, UTO COffepyKaHMe IOATOTOBKY OY/AYILINX [TeLarOr0B BHEIIKOb-
HBIX Y4eOHBIX YUpeX/eHNUI JO/DKHO BKIIOYATh CIIEAYIOLe COCTaBISAI0LIe:
byHIaMeHTAIBHYIO, TEJarOTMIECKYI0 I METOIMYECKYIO, PACIIPE/IeNAeMbIX T10
COOTBETCTBYIOLIMM I[MK/IaM, IOATOTOBKM. IIpy 3TOM 0COOEHHOCTBIO COfiep-
YKaHI SIBMIAETCS IPAKTVKO-OPYEHTHPOBAHHBII XapaKTep.

Takum 06pasoMm, 60see MOZPOOHO PACCMOTPUM COfepPXKaHNe TIOATOTOBKY
OYAYLIMX PYKOBOJUTETIEN HAYIHO-TEXHNIECKMX KPY>KKOB I10 HAIPaBIeHWIO
»TexHonorn4eckoe obpasoBaHue”, KOTOpOe peannsyercsi depe3 ydeOHbIE
AVCUMIUINHBI ,, Teopyst ¥ MeTORMKA BHEIIKOIBHOTO 00pa3oBaHus , ,,OCHOBBI
TeXHMKM U TEXHONOTUIL, , TeXHOIOTMYeCKMil IPaKTUKYM , ,, ABTOMOOMIB-
HBIII IpakTuKyM”, , Hanotexnomorun”.

Oco60e 3HaueHNEe B TOATOTOBKE [TEAArOTMYECKUX PAOOTHUKOB /I BHEIL-
KOJIBHOrO 00pasoBaHusi B YKpauHe uMeeT ydebHas mycumiinHa ,,Teopus
U METOZMKA BHEIIIKOJIBHOTO 00pa30BaHus”, IIABHOI 11e/IbI0 KOTOPOIT SIBJIsAET-
Cs1 IOATOTOBKA OYYIVX I1€[JarOroB K OCYIIECTBIEHNIO MPOdecCroHaNIbHOI
[esITeNbHOCTY B Cpepe BHEIIKOIBHOTO 00pa3oBaHms’.

VsyueHye IUCLUIUIMHBI IPEAIIOIaraeT pelleHue CIeAyoInX 3a/jad:

* TlosamkinbHa ocBiTa B YKpaiHi: HaB4. moci6. 3a pex. O. B. Buxoscbkoi,
IBIJ AJTKOH, Knis 2006, c. 224.

* M. C. Kopenp, HaykoBo-TexHiuHa miirOTOBKa BUYMTENIB /ISl OCBITHBOI ramysi
»TexHosorii”: monorp., HITY im. M.IL. [IparomanoBa, Kuis 2002, c. 258.

* TMosamkinpHa ocBita B YKpaini: HaB4. noci6. 3a pep. O. B. buxoscobkoi, IBI] AJI-
KOH, Kuis 2006, c. 224.
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— YCBOEHMe CTYy[IeHTaMl COBOKYITHOCTM T€OPeTHYeCKMX 3HAHUII TeOpuu
Y METOJIVIKI BHEIIKO/IbHOTO 00Pa3oBaHs, IPOEKTIPOBAHISA [eJarOTMIeCKO-
TO IIpOIiecca BO BHEIIKO/IbHBIX YYeOHBIX YUPEKICHNAX, YITYO/IeHNUS UX 001Ie-
06pa3oBaTeIbHON, PyHIaMEHTANIbHON U IPOdeCcCHOHAIBHOI TOAT0-TOBKIY,

- hopMMpoOBaHIe YMEHNII ¥ HABBIKOB OPTAHU3ALINY M OCYILeCTBICHN TIe-
JIarOTMYeCKoll IeATeIbHOCTH B chepe BHEIIKOTBHOTO 00pasoBaHys,

- pacIIMpeHMe OIIbITa TBOPYECKON pabOTBI CTYNEHTOB, paspaboTkKa
U BBIIIOJIHEHNE VMHAVBUAYAIbHBIX TBOPYECKMX 3ajlad 10 BOIIPOCAM BHEII-
KOJIb-HOTO 00pa3oBaHms,

- COBEpLICHCTBOBAHYE KY/IbTYpPbI TPY/Ha ! pa3BUTIE KOMIUIEKCA INYHO-CT-
HBIX KaueCTB, HeOOXOAVMMBIX KO KIOMY CTY[EHTY KaK OyaylieMy [eJarory.

CoOTBeTCTBEHHO K IIOCTAaB/ICHHOJ L€V M 3aJjadyaM, Cofep)KaHue Ipo-
rpaMMbl y4e6HOI AVCLUIIINHEI ,, Teopus 1 MeToA1Ka BHEIIKOIbHOTO 06paso-
BaHNA HAIIPaBJIEHO Ha IIOCIelOBaTe/IbHOEe OCBOEHNE CTY[AE€HTaMI BOIIPOCOB
TEOpUM U MPAKTUKY BHEIIKO/IBHOIO 00pa3oBaHMs, YCIOBUIL 0OecriedeHns ee
OpraHu3aLuy U OCylecTBIeHusA. IIporpaMma HampassieT CTyIEeHTOB Ha 03-
HaKOMJIEHJEe C COBPEMEHHBIM COfiep>KaHMeM BHEILIKO/IBHOTO 0OpasoBaHMA,
HOBEJIINMI METOAUYIECKVMI pa3spaboTKaMi, ZOCTIDKEHSIMH IICUXO/I0T0-1Ie-
JIaTOTMYeCKOI HayKM, a TAK)Ke JTYYIIMM IeJarOTM9eCKVIM OIIBITOM PaboThl BO
BHEIIKOJIBHBIX U IPYTHX Y4eOHBIX YUPEXKICHMAX.

[Tporpamma BKIIOYaeT Tpu pasfena (MOAYA): , TeopeTndyeckue OCHOBBI
BHEIIKOJIBHOTO 00pa3oBaHUs’, ,YIpaBIeHYeCK/e OCHOBBI BHEIIKOIBHOIO
obpasoBaHus’, ,MeTofMKa BHEIIKOIBHOIO 00Pa3s0oBaHMA BO BHEIIKOJIbHBIX
y4eOHbIX yUpexpeHuax . VX comep>kaHue KOHKPeTU3MPOBAHO B TEMax 3aHs-
THUIA.

YcBoeHNA CTyleHTaMM y4eOHOro MaTepuana Mo AMUCHUIUIMHE ,,Teopusa
U METOJMKa BHEIIKOIbHOTO 0bpasoBauus Haubosee 3¢PeKTUBHO OCYILeCT-
BJIATD B TaKuX GOpMax opraHmM3anyy yaebHOro Ipouecca, Kak ydeOHble 3aHs-
TV, VHUBYAYA/IbHASL M CAMOCTOSATE/NIbHAsA PabOTa CTYeHTOB, KOHTPOJIbHbIE
MepONpPUATHUA.

OCHOBHBIMIU BUJAMU IPOBefEHNs YUeOHBIX 3aHATUII [0 AMCLUIUIMHE
»1€OpUSA U METO/IMKA BHEIIKOIBHOTO 00pa30BaHNUA™ AB/IAIOTCA TEKIMU U JIa-
6opaTopHble 3aHATHA. [IpK ycIOBMY yBelTUYeHMA KOMMYECTBA 4acoB, IIpef-
YCMOTPEHHBIX JaHHOI IIPOrPaMMOIt, Il OCBOEHMs CTyeHTaM! MaTepuasa
IpeJIaraeTcs SJOIOIHNUTEIbHOE IIPOBeieH/ e CeMUHAPCKUX 3aHATUIL.

B nporpamMe IpeficTaBleHa OPUEHTUPOBOYHAS TEMaTUKa CEeMMHAPCKUX
3aHATHUIL, @ TAKXKe pacIIVPeHHbIIT IIepedeHb TeM Ta00paTOPHBIX 3aHATHIL.

3HauYMTeNIbHOE MECTO B OBIAJIeHNM Y4eOHON VCUMIUIMHBI ,,Teopusa
MMETO/YIKa BHELIIKOJIbHOTO 06pa3oBaHMsI” OTBOJUTCS CAMOCTOSITEIbHON pabo-
Te cTyfieHToB. OHa IpeycMaTPIUBaeT OBJIafieHIie CTyJleHTaMy y4eOHOTo MaTe-
puaja B CBOOOHOE OT ayAUTOPHOI pabOThI BpeMsl.

Copep>xaHye CaMOCTOSITE/IbHOM pabOThI CTYHEHTOB OIPENe/sieTCsA VH-
AUBYAYaJIbHBIMU 3afjadaMy, B T.4. y4eOHO-MCCIENOBATENbCKMMU IO BOII-
pOcaM BHENIKOIbHOTO 00pa3oBaHMs, a TAK)Ke METOMYECKIMI MaTepyaiaMi,
yKa3aHMAMM IIPeIofaBaTes I T. II.
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[l caMOCTOATENbHOM PabOThl PEKOMEHAYIOTCS OT/eNbHble BOIPOCHL
I[Tpu 9TOM COOTHOIIEHNE 00BEMOB AYAUTOPHBIX 3aHATUI U CAMOCTOSTENBHO
PaboThI CTY/IEHTOB [JO/KHO COCTAB/IATh COOTBETCTBEHHO 58% 10 42%.

C Lenbl0 OLEHKU pe3ylbTaTOB OOydYeHMs CTY[ECHTOB IO AMCLUIUIMHE
»Teopust U MeTOAMKa BHEIIKOIBHOTO 00pa3oBaHus” BO BpeMsI IIPOBEEHNUS
3aHATUII IPOBOAATCS KOHTPONbHBIE Mepompusartus. IIOTOYHBI KOHTPOIb
HIPOBOANTCA 10 MOZY/IbHO-PENITUHIOBOJ CICTEMe, @ UTOTOBBII — B popMe ce-
MeCTPOBOTO 3a4eTa.

B mporjecce usydeHns y4eOHON AMCLUIUIMHBI CTYAEHTBI JOKHBI 3HATD
OCHOBHbBIE IIOJIOXXEHNUsI OTHOCUTENIBHO MCTOPUKO-TEOPETUYECKMX U Opra-
HY3AI[IOHHO-YIIPaB/IeHYeCKIX OCHOB BHEILIKOJIBHOTO 00pasoBaHus, COfep-
JKaHJe M METOLUKY BHEIIKOTBbHOTO 00pa3oBaHMsi BO BHEUIKOIBHBIX y4eb-
HBIX yuIpexaeHusx. TakKe CTYIeHTbI JOMDKHbBI YMeTh OPTraHI30BbIBATD y4e6-
HO-BOCITUTATE/IBHBII IPOLIECC BO BHELIKO/IBHBIX YIeOHBIX YUPEKIEHMSAX.

Crenyiolyio Ba)KHYI0 pOJIb B peannsaliiy coiepKanus mpogeccuoHab-
HOJI MOATOTOBKM OYAYLIMX PYKOBOJUTENEN HayYHO-TEXHIMYECKUX KPY>KKOB
o HampasieHnio ,, TexHomorndyeckoe obpasoBaHme” UMeeT Iporpamma yaeo-
HOI AycuMnInHBI ,,OCHOBBI TEXHUKM 1 TEXHONIOTUN . Bellb comeprkaHe mpo-
(eccroHaNbHOI IOATOTOBKYM MOXKET OBITh ITOTTHOLIEHHO 00eCIedeHO TOIbKO
[pY HAIMYUK B CTPYKTYpe MOATOTOBKM COOTBETCTBEHHON YIeOHON AMCLU-
IUIVHBI.

Llenpio y4eOHOI AUCLUTIINHEIL ,, OCHOBBI TEXHUKY U TEXHOJIOTUN SIBJISAET-
cs1 GOpMUPOBaHNE Y CTYAEHTOB COBOKYITHOCTM 3HAHUIT O CYLTHOCTY T€XHOJIO-
TUYECKIX IIPOLeCCOB. B 4aCTHOCTY TeX, KOTOpbIe HEMOCPECTBEHHO KacaloTCs
3HAHMII O CIOCO0AX [eATEIBHOCTHU YelIOBEKa, ero 9BOMIOLMIO U TeHAEHLIMN
PasBUTIsI, PE3Y/IBTATHI U [TOC/IEACTBIST BO3HENICTBYS IPOM3BOLCTBEHHOI fiesi-
TENbHOCTY Ha JINIHOCTD, OOIIeCTBO U IPUPOLY.

3apayeit Kypca sAB/IsETCS TeOpeTndecKoe I MPAaKTUIeCKoe OCBOeHMe IIPo-
M3BOJICTBEHHBIX 3aKOHOMEPHOCTEIT U TEXHOTIOTMYECKUX POIleccoB. B To xe
BpeMsI HeOOXOAMMBIM IIOCTaeT obecrednBaThb GOpMIUPOBaHNE KYIbTYPHI TPY-
[ia, TEXHUYECKOIL KY/IbTYpPbl, pe3y/IbTAaThl 1 IIOCTIECTBIS IIPOU3BOACTBEHHOI
[esITeIbHOCTH, IpUMeHeHMe, IONMydeHne Wiy IpeobpasoBaHue 00DBEKTOB
[PUPOSHOTO, MICKYCCTBEHHOTO U COLMANbHOM Cpenbl. Benp maHHbIe BOIPOCHI
OYeHb BaXXHBI 71 GOPMMUPOBAHNS OHITHUII O TPYZE, OKPYKAIOLIEl Cpefe, o~
CIIef,CTBUI >KU3HEeATE/IbBHOCTY Ye/IOBEKa.

YcTaHOBIEHO, YTO yueOHas JUCHUIUINHA ,, TeXHOIOrMIeCKIiT TPaKTUKYM
SIBJISIETCSL OJHOI U3 6A30BBIX, KOTOPask peannsyeTcs B COAEPKaHUM TOATOTOB-
KM OYAyLIMX PYKOBOAMTENE) HayYHO-TEXHMYECKUX KPY>KKOB IO HaIpaBie-
HUIO ,, TexHOMornyeckoe obpasoBaHye” ¥ HaYMHAET IpenojaBaTbes ¢ I Kypea.

Ilenblo y4eOHOI FUCHUIUINHDI ,, TeXHOMOrMYeCKIiT IPAKTUKYM  SBJIAETC
O3HAKOMJIEHVIE CTYHECHTOB C TeXHVKAMV M3TOTOBJICHN U3MIeIMIl I3 MeTaJlla,
IPOBOJIOKY, [ApeBeCUHDI, OyMaru, IPUPORHBIX MAaTepuagoB. ITO 0COOEHHO
BaXHO I OyAyLeil pogeccoHanbHOI AesATeNIbHOCTI IIpU paboTe C AeThb-
MI1 BO BHELIKO/IbHBIX Y4eOHBIX YUPEKACHUAX.
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ITpu moOATOTOBKE 110 JAHHOIN Y4eOHOI AVMCLUUIUIMHE CTYHEHTHI OMTy4aioT
COBOKYIIHOCTb 3HAHUII M IPAaKTMYECKUX yMeHMiT 1o o6paboTke MaTepya-
JIOB, YePUYEHMIO, STIEKTPOTEXHUKM, GUSUKY U T. II. ITO MO3BOJIET CTYACHTaM
B Ja/IbHeJIIIIeM pasBYBATh IIPOCTPAHCTBEHHOE BOOOPa>KEHNUE YIEHNKOB, MO-
TOPUKY, HOOY>XHATb UX K TBOPYECKOI AeSATENIbHOCTH, Mpuobperas HeoOXO-
[MMBble HaBBIKM JUIA TIPAKTUYECKON PabOThI C JOCTYNHBIMYU MaTepuanaMu
U MUHCTPYMEHTaMIL.

[Tpu usydyenun y4eOHOI AMUCUMIUIMHBI , ABTOMOOMIBHBIN HPAKTUKYM
Oymylve y4nuTess TeXHOJOTUII IO CIelaTn3aliyl ,BHEIIKOIbHOe 00paso-
BaHMe  HpUOOpeTAIoT MpaKTUYeCKMe 3HAHUA IO YCTPOICTBY aBTOMOOWIIA,
LIeJIOCTHOTO IIPefiCTaBIeHNs 00 aBTOMOOMIE KaK O Ba)XHOM Bell|eCTBEHHOM
37IeMEeHTe COBPEMEHHOTO TPAHCIIOPTA.

Ba)KHOCTDb TONTy4eHMs TAKOTO MaTepyana OIpefensaeTcs TpeOOBaHMAMU
COBPEMEHHOTr0 OOIIeCTBa, C €T0 BHICOKO PAa3BUTON CUCTEMOI aBTOMOOM/ILHO-
ro coobIIeHN .

OsHakoM/IeHNe OyIyluX HeJaroroB BHEIIKONbHBIX YYeOHBIX ydpexpe-
HUIT ¢ y4eOHOI AucuuIuimHon ,HaHoTexHONMOTMI™ SIB/ISIETCS Ype3BBIYAIHO
BaKHBIM, ITOCKO/IbKY HAHOTEXHOIOT N SIB/ISIIOTCSL O HUM M3 CaMbIX IIepCIIeK-
TMBHBIX HaIlpaBJIeHMi1 HAYYHO-TEXHNYECKOTO IIporpecca, Ha pasBUTHeE KOTO-
POro Befylie FOCYAapCTBa MIpa TPATAT 3HAUUTE/IbHbIE PeCypPChL.

ITo npornosam y4eHbix HaHoTexHONMOrMM B XXI Beke clleNa0T TaKyo ke
PEBOMIOLMIO B MAHUIYIMPOBAHNY MaTepueli, KOTOpylo B XX BeKe Cenanu
KOMIIBIOTEPBI B MAaHUIY/IMPOBAaHMY MH(GOPMALMell, @ UX PasBUTHUE USMEHNUT
JKVU3Hb 4YeloBedecTBa OOJIbllle, YeM M300peTeHNe MUCbMEHHOCTH, [IapOBOil
MAIIMHbI /I 37eKTPUYeCTBa.

B copepxxaHun y4e6HOI AMCUUIUINHBL ,,HaHOTeXHOMOIMN™ HEOOXOAMMO
paccMOTpeHMe OCHOBHBIX IIOHATHUII 110 HAHOTEXHOJIOTVAM, HaIllpaB/IeHUII ee
VCIIO/Ib30BaHMA Y IIEPCIIEKTVB PasBUTHAL.

BriBogpl. Takum 06pa3oM, OB/IafieHNe CTYeHTaMM 110 HallpaB/IeHUIO IO -
TOTOBKM ,, TexHONmornueckoe obpasoBanue” y4eOHBIX AUCLMIUIMH ,,Teopus
U MeTOAMKAa BHEUIKONBHOTO 00pa3oBaHus, ,OCHOBBI TEXHUKM U TE€XHOJIO-
mit’, , TexHomornueckuii IpakTUKyM , , ABTOMOOM/IBHBII IPAaKTUKYM , »,Ha-
HOTEXHOJIOTUY SBJIAETCA BaKHOI COCTaBJIAIOIIEN COflep>KaHNA IOATOTOBKI
UX KaK OyIyIVX PYKOBOAMTeNEl HayYHO-TeXHINYECKUX KPY>KKOB.
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Abstract

The article reveals the pedagogical paradigms and conceptual approaches to the for-
mation of administrative culture of Railway Engineers in higher education, taking into
account the leading trends in the development of the national system of vocational ed-
ucation of engineering personnel in Ukraine, its modernization on the basis of priority
creative teaching activities of the faculty of higher technical educational institutions,
promoting training of engineers of the new formation, ready for innovative engineer-
ing, innovative thinking, adequate national values and culture of safety on the railways.
The latter is particularly actualizes the need to rethink the old targets and traditional
conceptual approaches to the formation of administrative culture of Railway Engineers
in the process of training.

Key words: Railway Transport Engineers, pedagogical paradigm, management culture,
formation, professional value

AKTya/IbHOCTb. 3pMMOI1 IPUMETOI BpeMEHMU ABJLAETCA IepPeOCMBbICTIEHN e
podecCuOHANBHBIX [IEHHOCTEl MHXXeHepa )Kele3HOLOPOXKHOTO TPAHCIIOPTa,
HOVICK ITyTelt pOpMUPOBaHUA APKUX TBOPUECKIUX INYHOCTEN, YMEIOLINX B CO-
BPEMEHHBIX YCTIOBUAX YTBEPXKAATh COOCTBEHHBIE MO/ KY/IbTYPHL yIIpaByIe-
HIA XXU3HDBIO, IPOV3BOACTBOM, JIIOfIbMIA.

910 cBA3aHO ¢ TeM, 4To XXI Bek HayajcAd B 9MOXY ITI0OATBbHBIX PEBOJIIO-
uuit: B pusmuKe, B 00/1aCTV CPEACTB MTHOBEHHBIX KOMMYHMKanyit. OHU n3Me-
HIIU IPeXHUe PeACTaBIeHNs 0 IPUPOe, 00 OKpYXKaroleM MUpe, 0 MIUPOY-
crporictBe. Yryouiy HOBble 3HAHMsI O YeloBeKe, 00 aHepruy, nHpopmMauyn
U TIO3BOJIM/IN TI0-HOBOMY — 11€/I0CTHO, IIOCMOTpETb Ha 4YeJI0OBEKO3HaHME, Ha
CaMOro 4Ye/I0BeKa, ero Mpo(deccOHaNTbHYI0 MUCCUIO 1 TapafgurMy. Bekpbpum
MHO>KECTBO HETAaTMBHOTO: POCT HeBEXeCTBAa 1 0e3MyXOBHOCTHM, HECOOTBET-
cTBMe 00pa3oBaHysA TpeOOBAHUAM BpeMeHH, YBe/IMYeHIEe CMEPTHOCTI.

Boixop M3 C/IOKMBILENCSA CUTYalluy BUOUTCH, NPEX[e BCEro, B M3MeHe-
HUM, Ipe0bpasoBaHmM CUCTEMBI ITPOdeCcCHOHANTBHOTO 00pa3soBaHmsi, KOTOpas
IO/DKHA (GOPMUPOBATh OOIEHALMOHATIBHYIO KY/IbTYPY, HOBOE MUPOBO33pe-
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HI€, BBICOKYI0O MOPa/IbHYIO Ky/IbTYPY COBPEMEHHOTO CIIELIMAINCTa, BBIITYCK-

HUKa BBICIIErO Y4eOHOro 3aBefeHNs’ .

Bo MHOIMX CTpaHax y)Ke CerOfHs BBILIE BCETO LIEHUTCS YIpaBIeHdecKas
Ky/IbTypa MH)KeHepa >KelIe3HOLOPO>KHOTO TPAHCIIOPTA, €r0 YMeHIe OpraHu-
30BaTh CBOJI TPyA U IICUXOJIOTMYIECKN KOM(l)OpTHOC BSa]/[MO]leI;ICTB]/Ie CO MHO-
TYIMU JIIOJIbMIL.

B mepmop comyanbHO-9KOHOMMYECKUX TPAaHC(OPMAIMOHHBIX M3MeHe-
HIIL, KOTOpbIe IPOVMICXOAAT B LIEHHOCTHOI CHCTeMe MHXXeHepa JKe/Ie3HOJ0-
poxxHoro Tpancnopra (ganee — JKT), ocoboe 3HaueHMe puobperaeT MOBbI-
LIEHME €T0 YIPABIEHIECKON KY/IbTyphI, KOTOpas PACCMAaTPUBAETCA HAMI KaK
JINYIHOCTHDBIE IIEPEKMBAHNA HpO(l)eCCI/IOHaTIbeIX HpO6HeM, KOTOpPbIE OCO3-
HAIOTCA KaK IIperpajibl, BO3HMKAIOUIME B pe3yabTaTe OIOKMPOBAHUA BO3-
MO>K-HOCTeil JOCTVDKEHNUA TBOPYECKMX HaMepeHMII U Iieiell, MMEIOIVX /I
MHXX€E-HEpa )KM3HEHHYI0 3HAYMMOCTb.

IlenenanpaBneHHoe (GOPMMPOBaHNE YIPAaBIEHYECKON KyIbTYPbl MHXXe-
Hepa B 9TOIl CBSI3U TpebyeT IIepeOCMBICTIEHNSI He TO/IBKO B IUIAHE €€ POJIu
" 3Ha4Y€HMA /1A YCKOPpEHMA M MOAEpHM3aMNt OTEYECTBEHHOT'O JKETIE€3HOLO-
PO>XHOTO TpaHCIIOPTA, HO ¥ TOTOBHOCTI Hper[o;[aBaTeJIe]?[ JKENIEe3HOAOPOKHBIX
BY30B K OCYII[eCTB/ICHIIO HOBOJI KaJpOBOJI IIOJIMTUKY, OCOOEHHOCTBIO KOTO-
PpoIt AB/IAETCA 1Ie/IOCTHOE IeflarorndecKoe obecredeHne mpodeccroHaIbHOM
IIOATOTOBKM MHKE€HEPHBIX KaJPOB, Ka4€CTBO KOTOPbIX HAIPAMYIO 3aBUCUT OT
TAaKMX BaXHBIX NeJAarorndeckux (akropos, obecrednBanIux GopMmIposa-
HIe 001Iell U yIpaBIeHYeCKOl Ky/IbTyphl BBITYCKHUKOB B IIpoLiecce mpodec-
CUOHAJILHOM IIOATOTOBKN:
~ MHTEHCVBHOCTD IeJaTOTMYeCKOT0 BIMAHMA Ha KYIbTYPy BY30BCKOTO IIe-

JIaTOTMYeCKOT0 MPOIiecca, y4eOHBIX OTHOIIECHMII TperofaBaTeneil 1 CTy-
IIEHTOB,

— CO3[aHIe COOTBETCTBYIOLIErO CUX0IMOLMOHATBHOTO (OHa,

- HPOAYKTUBHOE Pa3BUTHUE HE CTYAEHIECKOro, a MPO(peCCHOHATBHOTO MBIII-
JICHUA, HpO(beCCI/IOHaHI)HO-}II/I'{HOCTHI)IX Ka4eCTB, LIEHHOCTHbIX OpUEHTA-
I_[I/HZ, CTpEMJIEHNS K CAMOCOBEPIIEHCTBOBAHNIO,

~ CTUMYIMPOBaHMA IPOPeCCHOHATbHO-TBOPYECKON caMOpeany3alui 1 I10-
BBIIIIEHVIE COLIMA/IbHON aKTMBHOCTY OYIYIIMX CIELMaTICTOB,

— COo3gaHue YC]IOBI/IVI 19)8: HpO(beCCI/IOHaHbHOiI ajaniTagyy K HOBbIM BbICOTAM
Ky/IbTYpbl IIPOU3BOACTBEHHBIX OTHOILIECHNI, K IIpeoOpa3oBaHMIo M obora-
IIEHNIO YIIPABJIEHYECKOI'O K/IMIMaTa B IIPON3BO/JCTBEHHBIX KOJ/JIEKTNBAX.

Ha mpakTuke, MH)XeHepHBbIe IPOOTIeMbl Ha >KeIe3HOZOPOXXHOM IIPOM3-
BOJICTBE, TIOObIE CTIOXHBIE, HepellaeMble BOIIPOCHI He MOTYT OBITb ,IIONb-
eMHBIMI, TIPETBOPEHHBIMM B JKU3Hb, IOMJMO YCIIELIHOTO YIIPAB/IeHN VI
CUCTEMHO OPraHM30BaHHOTO, MACIITAOHOTO U CKOOPAMHIPOBAHHOTO, KaXK/[0-
AHEBHOI'O U ITOCTOSAHHOTO YIIPABJIEHYE€CKOI'O0 B/IMAHUA, CBA3aHHOIO C IIPON3-
BOZIUTEIbHOCTBIO IH)XEHEPHOTO TPY/a.

' M.C. TonuapeHko, Baneonedazozuteckue 0cHO8bL 0YXOBHOCHU: y1eOHOe nocobue,
XHY umenu B.H. Kapasuna, Xapbkos 2007, c. 288.
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Ha 4yeM ocHOBaHa ympapiieH4ecKas Ky/lbTypa MHXKeHepa II0C/le OKOHYa-
HU BBICILIETO y4eOHOTO 3aBefieHnsA?

Bo-nmepBpIX, Ha CTpeMJIEHMM K HEMOKPATMYECKON CUCTEME OTHOLIEHUN
B KOJIJIEKTUBAX.

Bo-BTOpBIX, B 00ecIiedeH Ny IIpaBa BCeM XKeMAoIIM, BO3MOXXHOCTD U PaB-
Hbl€ IIaHChI /11 KaXK/JOTO YJIeHa IPOM3BOJICTBEHHOTO KOJIEKTHBA IIPOABIATD
B BOIIPOCaX YIPaBeHNA CAaMOCTOSATE/IbHOCTb U MTHULMATUBY B IIOMCKaX KOM-
IIPOMICCA MEXY JKEeCTKOM LeHTpa/In3alyieil 1 II0JIHO aBTOHOMMENA.

B-TpeTbux, IMOCTOSTHHOM OOHOBJIEHUM ¥ KOPPEKTMPOBKE [JOIOTHUTENb-
HBIX PeCypCOB yIIpaB/IeH!s, OTX0/a OT OpMEHTALINY COBPEMEHHOI0 NHXXeHepa
Ha TPafiUIIMOHHO ,,BCET/ia IIPABOTO PYKOBOJUTE/LS .

B-deTBepThIX, B OCYIIECTBIEHUN OCO3HAHHOIO, 1Ie/1eCOOOPa3HOro, MO-
PanbHO M HAyIHO Bapu(UKOBAHHOTO BBIOOPaA CIIOCO60B KOHKPETHOTO YIIpaB-
JIEHYEeCKOTO JIeVICTBMA U BBIABIIEHUA COLVIATBHO-IIPOGECCUOHAIBHON aKTHB-
HOCTIL

Ceropns Bce 6ompire yuensix (T. I'ypa, O. VMrnatiok, A. IToHoMapes,
A. Pomanosckuii, JI. ToBaxusaHckui, T. IllapryH u ap.) B mpoLecce IPOeKTHU-
pOBaHUs cofiep>KaHMsl IpodecCHOHAIBHOTO 00pasoBaHusA OYAyIIero MHXe-
Hepa Mogpenu XXI Beka CK/IOHSIOTCS K MBICTIM O HEOOXOAMMOCTH pedpopMmpo-
BaHIA CUCTeMbl 00pa3oBaHMsl, KA4eCTBEHHO HOBOT'O IIO/IX0/a K OIIpe/ie/IeHII0
ero 1eny, 3afad u copepxanua. OQHOIN M3 BeAyLUX TeH[eHUUI pasBUTUA
U COBEpIIEHCTBOBaHMs COBPEeMEHHOTO 00pa3oBaHMs SBIAETCSA Iepexof
K IIeHHOCTHOII ITapajjurme, Tpebyoleil pasBUTHsI CUCTEMbI B3ITIS/I0B, KOTO-
pble MHTETPUPYIOT aKCUOIOTUYECKME€ OCHOBBI TPAIMLMOHHBIX ¥ MHHOBALU-
OHHBIX IIPOLIECCOB.

Ilenb cTaThby — PpacKpbITh OCHOBHBIE TEHJAEHIMY ¥ 0COOeHHOCTH PopMu-
POBaHMs YIIpaBIeHYeCKON Ky/IbTYpbl OyAYIINX MHXEHEPOB XKeTIe3HOJ0POXK-
HOTO TPAHCIIOPTa B Ipolecce NMPodecCHOHANIbHOM MOATOTOBKY B BBICLINX
y4eOHBIX 3aBeIeHMSIX.

OcHOBHbBIE NTONIOKEHNA. Y>Ke TIepBbIii ONbIT HAyYHBIX MOMCKOB MOKAa3a:
B paMKaX TPaJMLMOHHOTO BY30BCKOTO IpeNnojilaBaHMs, OPUEHTMPOBAaHHOTO
TOJIKO Ha IIOJTy4eHye CIlelMalbHbIX 3HAaHNUII, YMEHMII ¥ HaBbIKOB, 3Ta 3ajia-
4a He MOXeT OBbITh peannsoBaHa. TpebyeTcs HepeolleHKa KOHIIENITYa/JIbHON
CTparerny HelpepbIBHOTO MH>KEHEPHOTO 00pa3oBaHMs, CMEHa MIPEXHMX Te-
OpeTMYeCKMX MOJe/eil MOATOTOBKU U IIEePENoirOTOBKU YKe/Ie3HOLOPOXKHDIX
KaJpOB, HOBOE IIOHMMaHMe CyTH 1 Ha3HAUYeHIs MHXeHEPHOI1 AeATeNbHOCTY C
y4eToM OOHOBIIEHNS BCeX Cep KU3HM 0OIecTBa.

Kak u nmro6as cdepa yenoBedeckoil e TeIbHOCTY, yIIpaBjIeHNe AB/IAETCA
KOHKpeTM3a1elt 0011ell fesTenbHOCTY MHXeHepa. [loToMy ypaBieHdecKas
Ky/IbTypa IlepecTtasa ObITb y3KOCIIel a3 POBAHHOIT, BCe O0JIbIIIe CTAHOBSChH
CYLIHOCTHOJ XapaKTePUCTUKOI KU3HEAEATENbHOCTI T000ro COBpeMEHHOTO
CHelManucTa U B 3TOM CBA3Y MMeeT KM3HEHHYIO LIeHHOCTD, KaK [/ CaMOro
MHXEHePa, TaK U /15 )Ke/Ie3HOJOPOKHOTO X03:ricTBa. Hanuune ynpasnenye-
CKOJ1 Ky/IbTYPbl MH)KEHEPA JKeNe3HOLOPOKHOIO TPAHCIIOPTa AB/IAETCA 3a/10-
TOM YCIIEIIHOJI eT0 >KMU3HefeATe/IbHOCTY, TBOPUYECKOTO pasBUTHA U Ipodec-
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CHOHAIBHOTO cTaHOBIeHNA. [loToMy 3Ta mpobieMa yCcuIeHHO, 00 BEKTUBHO
U CBOEBPEMEHHO IIOJHMMAETCs Ha YPOBEHb HaydHOTO MUCCIelOBaHNA Pa3BU-
TUA YIPABIEHYECKON KY/IbTYPhI BCEX IPAXK/IaH Y KPaHBbIL.

ITo HameMy MHEHMIO, IOHATHE ,,yIIpaB/IeHYeCKas KyIbTypa NHXEHEPa XKe-
JIe3HOOPO>KHOTO TPAHCIIOPTa” — 9TO €CTh:

— OTBETCTBEHHOCTD, ¥ IOHMMAaHM€E He TONIbKO 3HAYMMOCTH, HO U JMHAMUKN
JKU3HI,

— MOJepHM3aLMsA MOPAIbHBIX OPMEHTHMPOB U NPO(ECcCHOHANbHBIX IIeHHO-
crer,

— JOCTONHBIN YPOBEHDb OCBOEHNA BBICOK/X TEXHONIOTUI U UX MOAJEPIKKA,

— OIEPEeXXAIUINI CTUIIb UX IPAKTUYECKOTO UCIIO/Ib30BaHMA,

— CBOEBPEMEHHOCTD 1 3P PeKTUBHOCTD pelIeHNIT,

- aJIeKBaTHOCTb IPOQeCcCHOHAIbHBIX IPAKTUYECKUX AeVICTBU,

- yMeHMe 00OTalaTh VIMEIOLIMXCA B KO/UIEKTUBE IIOJIOKUTENbHBIX [JeHHO-
CTel U TPASVILINIL; IPEOJOIEHNE PACKOTIbHOTO CO3SHAHMNA,

— M3MEHEHNE OTHOLIEHNSA K HAYYHOMY 3HAHUIO U Y9eTy MUPOBOIO OIlepeXxa-
OIIEr0 MPOM3BOJCTBEHHOTO OIIbITA.

M xoTs pasHMIla B yIIpaB/IeHYECKOM IIOATOTOBKE YIIPaBJICHIIEB M IH)Ke-He-
pos KT BecbMa cylecTBeHHa, palMOHAIBHOCTD U 3 PeKTUBHOCTD UX YIIPaB-
JIEHYEeCKOJI KyIbTYpbl BO MHOIOM BJIMsAET Ha BCIO IMPAKTUYECKYIO [eATe/b-
HOCTb OTPAC/IN, He3aBUCUMO OT KOHKPETHO QYHKIIVOHATIBHO POJINL.

I'. ATamMaH4yK JJ0Ka3aj, 4YTO B YCIOBUAX PHIHOYHOI 5KOHOMUKM, YaCTHOM
COOCTBEHHOCTH, CBOOOJBI, IIPEAIIPUHIMATE/IbCTBA B BBICOKOI YIIpaBJIeHYe-
CKOJI KY/JIbTYpe HY>KHAeTCsi KaKABIl denoBeK. HeoOXOmMMO OCMBICTIEHHOE
OTHOILIEHVIe KaKOTO IPaMOTHOTO YeJIoBeKa K YIIPaBIeHMIO, a He ,crernoe”
MO/YMHEHNE eMY IIOJ| [aB/ieHMeM KOHKPETHBIX MeXaHM3MOB. B To ke Bpe-
Ms BaKEH KOMIUIEKCHBIN IOAXO[, K TPAKTOBKE CaMOJ CYTM YIIPaBI€HYECKON
Ky/JbType TpaXfiaH. Bce ee cocTaBHbIe: yIIpaBleHYeCKME 3HAHNA, IOHMMAHME,
YMEHIE; IPAKTUIECKOE YIPABIEHYECKOE MOBEIEHNE; OTHOIIEHNE K YIIpaB-
JIEHYECKMM MHCTUTYTaM — MMEIOT 3Ha4Y€HNUeE U JO/DKHBI YYMTHIBATbCA B Pas-
BUTUU U OLIEHKE ee YPOBHs~.

V60 MHOroe B >KM3HU MHXKEHepa >XelIe3HOJOPO’KHOTO TPaHCIIOpTa 3a-
BJMICUT OT HaJIM4MA Y HETO KY/IbTYPbl YIPABI€HUA U €My 4aCTO IPUXOIUTCA
B Pa3IM4YHbIX OpPMax pellaTb CBOYM BOIPOCHl B OpPraHaXx IOCyZapCTBEHHOI
BJIACTY ¥ OpPraHaX MeCTHOTO CaMOYIIPaB/IeH, /IS 4ero TpebyeTcs yIpaBieH-
YeCKasA KOMIIETEHTHOCTD BO BCEM C/IOXKHOCTU, JMHAMUYHOCTI U IIPOTUBODE-
YMBOCTH, 00YC/IOBIEHHOCTH, 000CHOBAaHHOCTY U 3((HEKTVBHOCTH.

HasBaHHBIE COCTAB/IAIONINE YIIPABIEHYECKO KOMIIETEHTHOCTY U KY/IBTY-
po! uixerepa JKT BBICTYIIal0T HEOCPEACTBEHHO KaK 0OBEKTUBHAs HE00XO-
AMMOCTDb BOBJIEUEHMA €T0 B IIPOLeCChl pa3paboTKI, IPUHATHA U UCTIOTHEHUA
yIIpaBJIeHYeCKNX pelleHNIi CUCTEMHO M IIOC/IeJ0BAaTEe/IbHO.

2 T. B. AtamanuyK, Teopust 20cy0apcmeenH020 ynpasneHus: Kypc nekyuil, 4-e usg.,
crep., VsgarennctBo ,,Omera-JI”, Mocksa 2009, c. 371.
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Mexpy TeM Iepefi HMM He OTKDBIBAIOTCA TaKue BO3MOXXHOCTY M3-3a
YIIpaB/IeHYeCKOI HeKOMIIETeHTHOCTH 1 IJIOXOJ MH(POPMMPOBAaHHOCTH, 13-32
He BOBJIEYEHHOCT! B YIPaBJI€HYeCKNe NPOLECChl, OTCYTCTBMA yIpaBlIeHdYe-
CKMX 3HAHMIA, JaPOBAHMIL Y YB/ICYEHNI.

OmBIT MHOTUX CTPaH, ROOMBIIMXCS IPOABVKEHNSI B Pa3BUTUI SKOHOMU-
KM ¥ JKeIe3HOJOPOXXHOM TPAHCIOPTE B I€JIOM, OTYETIMBO IOATBEPIK/IAET:
yIIpaB/IeHYEeCKasA Ky/IbTypa MH)XE€HEPOB ABJIAETCA IPEIIOCHUIKON U YCIOBUEM
COBEPLIEHCTBOBAHA UX IPOQECCHOHANN3MA, YBAXKUTEIBHOTO IICUXOIOTIYe-
CKOTO KOHTAKTa C BJIACTDI0, aKTMBHOT'O IIPOSABJIEHNA YIIPAB/IEHYECKO KY/IbTY-
Pbl, MHTE/UIEKTYa/IbHBIX B3aMIMOCBs3ell, 0OMeHa MHpOpMalmeil.

Jleno OCMOXKHsAETCs TeM, YTO B Ipolecce IpodecCuoHaIbHOI TOATOTOB-
KM VMH)XEHEPHBIX KaZipOB [IA XKeJIe3HOIOPOXKHOTO TPAHCIIOPTa OTCYTCTBYeT
Iie/IeHaIIPaB/IeHHBI OMCK ITyTeil TIelarorM4eckKoro nepexoaa Oymyliero 1H-
XKeHepa 0T 00y4eHMs K Ipo¢eCcCUOHAIBHOMY CaMOOOy4eHII0, Pa3BUTHIO CIIO-
COOHOCTM afieKBaTHO BOCIIPMHVIMATL COOCTBEHHBIE JMYHOCTHbBIE KadecTBa.
ITOMy CIOCOOCTBYET: CTUMY/IMPOBAaHNE CBOOONOMBICINS, MaKCUMajIbHasi
3MOLMOHAIbHAA BOB/IEYEHHOCTb B KOHKPETHYIO YIIPABJIEHYECKYIO CUTYaIINIoO,
TPEeHUPOBKA BOCIHPUVMYMBOCTY B IIPMOOPETEHMI HOBBIX HABBIKOB 00bEK-
TUBHOTO aHa/IN3a CI0XKHbBIX yIIPaB/IeHYECKMX PELIEHNI B )KeNe3HOLOPOXKHOM
OTpaC/In.

ITo HameMy rmy6okoMy ybexaeHUIo, IIpeHeOpeXeHre 3TUMU BOIIPOCa-
MU CO CTOPOHBI BBICHIEN HIKOJIBI HE TONBKO CYLIECTBEHHO CHIKAEeT YPOBEHDb
npodeccroHan3Ma BBITYCKaeMbIX MH)XXEHEPOB, HO U1 3aMETHO OTPaHNYMBAET
BO3MO>KHOCTY MX MHHOBAIIOHHOTO MbIIUIEHNS, BO3MO>KHOCTM KOMMYHUKa-
IV, VX TBOPYECKOIT ¥ IMYHON ITPOdeCcCHOHANbHOI CaMOpeaT3aIiyin.

ITU >Ke BOIIPOCHI MCCENYIOT IPeCTaBUTENMN [IEJATOTYKY BBICIIEN IIKOIBI.
Peus nper 0 Ha3penoi HEOOXOAUMOCTY BHECEHSI U3MEHEHMIT B BEIOOD Liestein
npodeccroHaIbHOI IIOATOTOBKY CIIELIMAIICTOB, B ee cofiep>kanye. Ocobast
POJIb IIPU 3TOM OTBOAUTCA (OPMUPOBAHMIO YIIPABIEHYECKON KY/IbTYPbI, OT
KOTOPOJI NpPSIMO 3aBUCUT M KadecTBO (YHKIMOHMPOBAHUA IPEeANpUATHIL
U ICUXOTIOTUYECKOe COCTOSIHME JII0fEl, 1 UX OTHOLIEHMe K paboTe, K BBIIIOI-
HEHMIO CBOVX NMPOQeCCHOHANTbHBIX QYHKINIL

Ortcrofia BBIBOJ: BBICIINE y4eOHbIE 3aBeieHNs, TOTOBALINE CIIEIMAIIICTOB
JKT, mpusBaHbl KOPpeKTUpPOBaTh HMpO(eCcCUOHATBbHYIO IIOATOTOBKY CIIeLN-
QIVCTOB C Y4ETOM TEHJICHIVIT OOIeCTBEHHOTO PasBUTUA U B COOTBETCTBUU
C TTOTMKOJ PasBUTHA HAYYHO-TEXHMYECKOTO U COIIMATbHOrO IMporpecca.

ITo rmybokoMy ybexxpenuio A. POMaHOBCKOTO, JIydlllell YIpaBIeHIecKoil
anMTOl OyfieT HOBasA TeHepalusA PYKOBOAUTeIEl, IIOATOTOBIEHHOI, 6/aro-
flaps1 HOBOI 00pa3oBaTe/lIbHON CUCTEMBI TaK, YTO BCe MHXKEHEPDI, KOTOPbIe
TOTOBATCA B BBICIIVX TEXHUYECKUX y4eOHBIX 3aBefIleHUAX YKPauHbl, CTAaHYT
OCHOBOII OyZIyILel YIIpaB/IeHYeCKO S/IUThI, KOTOpast OGHOBPEMEHHO C IIONTy-
YeHMEeM TeXHUYECKMX 3HAHMI, JOMKHA HAydUTbCs COBPEMEHHBIM TE€XHOJIO-
TUAM yTIpaB/leHUs MapajiieNnbHO C COBPEMEHHOI I'YMaHUTApHOI IO/ITOTOB-
koit”. TTo ero MHeHMIO, B pesy/IbTaTe Peann3aliy TAKOTO MOJIX0/ia MH)KeHepbl
JIOJDKHBI CTaTh IPpodecCcHOHaIaMM-yIIpaBIeHIIaMy, ITMPOKO 06pa30BaHHBIMU
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B TyMaHNMTapHBIX HayKax. [To cBouM yOe>KieHMAM OHM TOJIKHBI OBITD, IPeXXTIe

BCETO, 'YMAaHICTaMM, BBICOKOMOPAIbHBIMM, JYXOBHO Pa3BUTBIMU JIUJEPAMIL,

KOTOpbIe MOTYT IIPHUMATb BCE YIIPaBIeHYeCKe PellleH I, UICXOHs U3 IPUOo-

PUTETOB 06IIIeUeTOBEYECKMX IIEHHOCTEII’.

TaxyM 06pasoM, COBEpIIEHHO OYEBIHO, YTO B YCTIOBUAX, C OHOI CTOPO-
HbI, 001I1elT IeMOKpaTy3aluy 001eCTBEHHON SKU3H, a C IPYTOIl, — B YCTOBUAX
BCEBO3PACTAOIINX IPOTMBOPEUNIT MEX/Y esATeTbHOCTBIO YelOBeKa I ee HeTa-
TMBHBIMY Pe3y/IbTaTaMI CYLIeCTBEHHO BO3PAcTaeT POJIb I 3HAYEHMeE JIMIHOCT-
HOro (pakTopa, KOTOPBI/l CTAHOBUTCS PELIAIOIIYM KaK OCHOBHON VICTOYHUK
U IJIaBHBI pesepB 9 eKTUBHOCTU IIPOU3BOACTBEHHON Cepbl, HAYYHO-TeX-
HITYECKOTO M COIMA/IbHOTO Tporpecca. To ecTh, MH)KeHep pacCMaTpUBAETCA ce-
TOJ{HA He TOJIBbKO ¥ He CKOJIBKO KaK CyObeKT IIPOM3BOJICTBA, a, IPEX]ie BCero,
KaK OIIpefieIAIomMil GaKTop PasBUTHA COLMYMA, CO3TaBas U HOBBIl YPOBEHDb
JIeTIOBOTO OOLIeHNs, CTUMY/NIPYIOLiee CO3MAIATeNbHbII IIPOLIecC COTPYAHMYe-
CTBa, ¥ COTBOPYECTBA B KO/UIEKTMBAX HA OCHOBE MOPAIbHO-3TUYECKIX IPYH-
1UIoB 1 3)(GEKTUBHON € TOUKM 3peHMs TPpodecCOHAIbHON IearOrKM, IICH-
XOJIOIMYECKO KOM(OPTHOCTU 4e/I0BEYECKOI KOMMYHUKALIUINA.

Y4auThIBas BCe M3/I0XKEHHOE BBIIIIE, MbI pacCMaTpuBaeM Hanbosiee BayKHbIe
CEerMEeHTBI B MI3MEHEHVM TPOPeCcCHOHAIbHOM MTOATOTOBKI MH)KEHEPOB XKenes-
HOJIOPOYKHOTO TPAHCIIOPTA, B YACTHOCTY, TAKHe:

— OpHUEHTalMs IIperofiaBaTesell BBICIINX y4eOHBIX 3aBefleHUII Ha NepeBO
B OCYLIECTBJIEHUN NTPOQeccoHaIbHOTO 06pasoBanus nmxeHepos JKT or
IpOLIIOro K OyAylieMy B YC/IOBUAX COBPEMEHHOTO MH(OPMALVIOHHOTO
o01ecTBa,

— IS TOBBIIIEHNA BY30BCKOTO NEJArOTNYeCKOro Ipoliecca, KaYeCTBeHHOTO
ero GyHKIMOHMPOBaHMA HeoOX0AMMO (OPMMPOBATH LIIOCTHOCTHO-CH-
CTeMHOe IIpefiCTaBJIeHIe O HeM,

— OCHOBHOE IIpeflHa3HauYeHJe OPraHU3aTOPOB IPOQPeCCOHANbHON II0f-
roToBky uHxeHepos JKT - neneHanpaBreHHas M COOTBETCTBEHHas ee
HAIlpaB/ICHHOCTb Ha OOecHiedeH)e YCIOBUII CAMOOIIpefielieHUsI B JKM3HU
u npoeccuu, camopeann3aluy IMIHOCTI B TedeHIe BCell XU3HI,

— peanusalys HOBOJ 0OPa30BaTe/NIbHOI ITAPAUTMbl CBA3aHA C U3MEHEHNeM
HeJarorM4ecKoro MbILIUIEHNA, OpMeHTalMell MeTORMYecKoro obecrede-
HYSA TPodecCHOHANIbHOI MOATOTOBKY Ha aKTMBHOE IIPOsBJIEHME CTYJeH-
TaMy CBOEl SpyAUIMHY, IpodecCrOHaIbHBIX 3HAHNUIT He BO BpEMs 3a4eTOB
U 9K3aMEHOB, a B IIPOLiecce 3aHATHUII, YMEHVS MBICTUTD B ITIyOOKOM MMPO-
BO33PeHYECKOM [Mala3OHe, BBIXOMA 38 PAMKY CTIOXKUBILNXCS paHee cXeM
VI CTEPEOTHIIOB B YCTIOBMAX JyXOBHOTO B3aIMOOOOTAIeHIA,

- TpaHchOpManusA Ha HOBBIX KOHIIENTYalTbHBIX OCHOBAX IIpOIiecca CO3Mpa-
HMsI TBOPYECKOTO IIOTEHIMANa B OCBOEHUM Oynyllell MH>KeHepHOIl IIpo-
(beccun ¢ TOMOILIBIO Y>Ke M3BECTHOI ,KPeaTVBHOI MeJarOTUKY , B PE3YIIb-

> A.L. PoMmaHOBCbKMIL, IymauimapHo-mexHiuHa enima — NOCMYN 3 MUHYTO020
6 matibymue, [B:] Tpaouuyii i nayionanvHo-KynvmypHuil nocmyn: 36.1ayx. np., HTY
»XIII”, Xapkis 2005, c. 13-18.
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TaTe KOTOPOI CO3[AeTCs HOBBIN yqe6HbH71 IJIaH, HOBBIN yqe6HbU71 TIpolecc,

HOBBIN yqe6HbH71 MaTepuas U, HaKOHell, — ¥ 9TO CaMOe IJITaBHOE — HOBBIN

TBOpeL], BY30BCKOTO I€Jarorn4ecKoro IMpolecca, MOCTOSIHHO Ipodeccn-

OHAJIPHO M3MEHSIOIASICS IMYHOCTD IIPEIOfiaBaTeisi, BhI3bIBAIOIAs ¥ CTY-

[EHTOB J>KeJIaHye MEHITbCS KaK JIMYHOCTb BHYTPEHHIO HEOOXOVMOCTD

M XVM3HEHHYIO IIPOdecCHOHaNbHYI0 MOTPeOHOCTD, BOIUIOLIAs TAaKUM 00-

Ppa3soM BaKHEMIUNI IMIPUHLUII KTACCMYECKOI IeJalOTMKY — OpraHN4ecKoe

eIVHCTBO Npo¢ecCHOHaIbHOTO 00pa3oBaHmsA M BOCIIMTAHMSA, IIPOHU3BIBAS

BCe COCTaBJIsAINe TPodeCcCHOHATIBHOI TOATOTOBKY OY/yILero NHXeHepa

KT,

- MopenupoBaHue B BY3e MeTopuky obecriedeHnss BHyTpeHHEN TOTUYeCKOil
CTPOJHOCTY NPO(ecCHOHANTbHOI IOTOTOBKY MH)XeHEePOB, KOTOPOIT 3a4a-
CTYIO He XBaTaeT ¥ KOTOpas XapaKTepusyeT COfiepXaTelbHble CBA3U MHO-
TOYNC/IEHHBIX U3y4aeMbIX OYYIIVIM MHXKeHepOM y4eOHBIX IIpeIMeTOB.

[TpenmeTom 0co60it 3a60ThI M BaKHOCTH ObL/Ia 1 OCTAeTCsl Masopaspabo-
TaHHOJ B IpodeCcCcHOHAIbHOI Iefjarornke mpobiema, KoTopas Tpebyer ce-
PBE3HOTO KPUTUYECKOTO OCMBICTIEHNS, 3TO MpobieMa IMPOrpaMMUPOBAHNUSA
Y CaMOIIPOTPaMMUPOBaHMsI CAMUMMU CTY[AEHTaMJ TMYHOCTHON IIOATOTOBKY
K OCO3HAaHHOMY aJ]allTAllIOHHOMY KapbepHOMY CaMOOIIpefle/IeHUI0 1 CaMo-
PasBUTHUIO B pas/IN4HbIE COLMATbHO-9KOHOMIUYECKIE TIePUOBL.

B ycnoBusax oOHoBneHus u pedopMMpoBaHUS Bcex cdep >Keme3HOno-
PO>KHOII OTpaciy B CTpaHe OOOCTpUIACh NMOTPEOHOCTb B ITIOOATLHOM IO-
BBILIIEHNY YIIPABIEHYECKO! KY/IbTYPbl MOJIOBIX MHXXEHEPOB, EIOBUTOCTU
Y AUCLUIUIVHE, BBICOKOJ Cy)XeOHOI OTBETCTBEHHOCTM, VHMUIIVATMBHOM
U TBOPYECKOM IIOAXOJie MH)XXeHepa K BOIIPOCaM TOTOBHOCTY KOMIIETEHTHOTO
UICIIO/Ib30BAHA Ha IIPOV3BOJICTBE COBPEMEHHOI HayKI yIIpaBjieHu:, obeclie-
YMBAIOLIel YYTKOCTD U 3a00TY O /MIOAAX, 00 BEKTUBHbIN aHa/IN3 OTOXKNUTENb-
HBIX CTOPOH ¥ HeJ04eTOB B paboTe BCeX IOfpasfieeHNil, TAKTUYHBIN U pe-
TY/ISIPHO OCYILeCTBIISIEMbIIl KOHTPOJIb 32 BBIIIO/THEHMEM NIPUHATBIX PelIeHN,
MOOIIPEHMSI B IIPOLieCCe TIOBBIIIEHSI T0IbMI Ka4eCTBa paboThl, CTUMYINPO-
BaHIe OIEPEXKAIOLIETO IIePeJOBOrO OIBITA, OCYILIECTBACHNsI [TOUCKA JOIIOI-
HUTE/IbHBIX (PVHAHCOBBIX CPEICTB.

Bcemy atomy cnoco6cTByerT Hammuye B IpodeccopcKo-IpenofaBaTesib-
CKOM KOJIIEKTVBE ef{MIHO JIVHUY U COITTACOBAHHOCTH B LieJIeTI0IaraHyUM IPO-
(hbeccroHaNbHOI TIOTOTOBKY OYRYINMX VHXXEHEPOB JIsl )KeIe3HOLOPOKHOII
orpacnu 6yay1ero.

He meHee BaKHOe 3HaU€HME VMeEET IPABIIBHO OPTaHN30BaHHOE B3aNMO-
IelICTBYe BCEX 3BEHbEB Ieflarornmueckoro cocraBa BY3a, crenens ero Bims-
HUA Ha IPOQeCccUOHaIbHYIO IOATOTOBKY CTY[IEHTOB, OYAYIIVX MH>KEHEpPOB
U HaJIM4yie B CAMOM >KeJIe3HOJJOPO)KHOM y4eOHOM 3aBefieHIN TaKoll pasBeT-
BJIEHHOJI YIIPaB/IeHYECKOJ CTPYKTYpbl, KOTOpas CIIOCOOHA OpraHm30BaTh
[IO/THOIIEHHOE B3aMMOENICTBIE, KOOPAMHAIMIO PabOThl BCeX IOpasferne-
HUIT, PYKOBOJCTBYSICh TaKVMU BaXXKHBIMM IIEarOTMYECKVIMU M YIIpaBIeHde-
CKYIMM TIPYHLIMIIAMU:
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— He€pCOHa/IbHaA OTBETCTBEHHOCTDb 3a YCIICIIHYIO HpO(i)eCCI/IOHaHbHYIO Iop-
TOTOBKY, OTBETCTBEHHO€ BBIIIO/IHEHNE 3a/1ad C Hel CBA3aHHBIX,

— YM€EHNE BbBIE/IATD I'/TaBHbIE HOBbIE 3a/ladll B HpO(i)eCCI/IOHaHbHO]?I Ioaro-
TOBKE€ MHXXE€HEPOB U KOHLEHTPUPOBATH YCUINA HPCHO}IaBaTe}ICﬁ Ha X
pelieHny,

- MOAZep KaHIe U CTUMYIMPOBaHe 671aroXKenaTe/IbHOTO ICHXOIOTNIECKOTO
KnMmara, COTIaCOBAaHHOCTYM 1 IE€/I0BOTO COTPYAHMYIECTBA BCEX YIIPaBJICH-
YeCKIX OPTaHOB 1 [Jp.

Taxum 06pasoM, Kak 1 106as cepa 4em0BeIeCKOI esITeIbHOCTH, YIIPaB-
JIeH4YeCKas Ky/IbTypa JIefiCTBUTENIbHO SIB/IAETCSI KOHKpeTH3almelt oo1ieit fes-
TEJIbHOCTY MH>KeHepa. IloToMy oHa (ympaBrieHdecKas Ky/abTypa) HepecTana
OBITH Y3KOCIIELMAIM3MPOBAHHOM, BCe OOMbIlE CTAHOBSCH CYLHOCTHOI Xa-
PaKTepUCTUKOI KM3HEHEsATeNbHOCTY TI000r0 COBPEMEHHOTO CIIelManicTa
1 B 9TOM CBS3U IMeET JKM3HEHHYIO HEHHOCTD, KaK /I CAaMOT'0 MH)KE€HEPa, TaK
U 715 XKETIE3HOMIOPOXKHOTO X03AricTBa. Hamm4ue ynpaBieH4ecKoil KyIbTypbI
VH>KEHepa JKeIe3HOJOPOKHOTO TPAHCIIOPTA SBJIACTCS 3a/I0IOM YCIEIIHON
€ro INYHOM JKUSHENEATEIDBHOCTY, TBOPUECKOT'O PA3BUTUA U HpO(i)eCCI/IOHaTIb-
HOTO CTaHOBJICHMA.

Pe3ynpTaThl HAlIMX HAOIIOREHNMIT, aHA/INS CAMOOLIEHKY MOTIOfbIX MHKeHe-
POB KeTe3HOJOPO’KHOTO TPAHCIIOPTA, OLIEHKN SKCIIEPTOB CBUAETENIBCTBYIOT
O TOM, 4YTO Ha/INM4Me€ Y HAYNMHAIOIINX NHXXEHEPOB KPEATUBHOCTU U YIIPaB/I€H-
4eCKOIl Ky/IbTYPBI, IPOSsIBJIEHNE UX KaK COLMAIbHO-IIPO(ECCHOHANTbHOI aK-
TUBHOCTN — OJJHA U3 BOXXHENIINX U ,[[e]?[CTBeHHbIX XapAKTEPUCTHUK LE/IECO0-
6pa3H0ro BXOXX[EHMA VIH)KEHEPaA B HOBBIN /151 HETO KOJUIEKTHUB 1 €r0 YCIIEX0B
[ake B KapbepPHOM OTHOLIEHMN, YTO SBJISETCS BaXKHENLIMM MHAMKATOPOM
podecCrOHaIBHOTO POCTa.

VmxeHepHas [eATENbHOCTb B TaKMX CUTYaUMsAX NpuoOperaer 0coObIi
JKM3HEHHDI cMbIc/. Hanmmdme y MHXeHepa ylpaB/eHYeCcKOl KyNIbTyphl U ee
aKTVBHOE IPOsIBIIEHNE CIIOCOOCTBYET He TO/NBKO IpeobpasoBaHuio mpodec-
CUOHA/ILHOM OEATC/IbHOCTIL, HO U CHOCO6CTBY€T IIOCTOAHHOMY IIO3HAaHWIO
camoro ce6s1. Kaxxpas ynpasneHueckass QyHKLUA MHKeHepa (ITaHUPOBaHue,
MOfeNIPOBaHe, IPOEKTUPOBaHIe, OPTaHN3aLys, aHATIN3 PE3Y/IbTATOB) ,,pa-
6oTaer” Ha obecreyeHre ero IMYHOCTHON U MPOdecCrOHaTbHONM IIeHHOCTU
KaK CITEL[Ma/INCTa ¥ CIIOCOOCTBYET ero yCIeIHOMY CaMOYTBEP)KIEHNIO B 06-
I[eM [POM3BOACTBEHHOM J>Xe/Ie3HOJOPOXXKHOM COLMyMe, mpuobperass Oec-
IICHHI)I]?[ OIIBIT HEHABA3YMBOI'O IMYHOCTHOI'O BIAMAHUA HAa CTUMYINPOBaHNE
KOJIZIEKTMBHOI'O B3aMIMHOTO O6OFaIJ_[€HI/[F[ " CaMOpa3BUTVA, Ha ITIOBBIIIECHNE
ypoBHsI mpodeccuoHanusMa. Takoil crrocob caMOBBIPaXKEHNsI MH)XEHEPOM
)Ke/Ie3HOJ0PO>KHOTO TPAHCIIOPTA YIIPABTIEHYECKOI KY/IbTyPbl MbI B COBOKYII-
HOCTU 1 Ha3bIBA€M HPOq)eCC]/IOHaHbHO-HI/I‘-IHOCTHOI?I OEHHOCTBIO.

IIpencraBisiercs: 6eCCIOPHBIM TOT (DAKT, YTO YIIpaBIeHYeCKask KyIbTypa
KaK COCTaBAomas HIpo(ecCHOHaTbHON TOTOBHOCTY OYAYIIEro MHXXEHe-
pa KT B YCIOBUAX BBICIIIEN IIIKOJIbI COCTOUT U3 OIIPENE/TIEHHBIX 3JIEMEHTOB,
KOTOpble B3aMIMOCBSI3aHBI MEXZAY c0o00il. MepuaoM ZOCTVKeHUs: 9TOl B3a-
MMOCBSI3) SIBJISIETCSL PE3Y/IbTAT, KOTOPBIN BCETfa HAfO JMICKATh B TMYHOCTH
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BBINTYCKHMKA, a He B 0e3/IMYHBIX HOBOOOpa3oBaHMAX. Bee anmeMeHThI Mpodec-
CVMOHAJIBHOI TIOATOTOBKY He IIPOCTO BK/IIOYEHDI B IIPOLIECC B3aMMOENICTBIA.
['maBHas UX 0COOEHHOCTD — B3aIMOCOMICIICTBYE B (POPMMPOBAHUY MH>KEHepa
JKee3HOOPO>KHOTO TPAHCIIOpTa OYAyIIero, Kak CyObeKTa IesTe/IbHOCTIL.

Takum 06pasoM, mpodeccroHanbHas IOATOTOBKA MHXKEHepa S>Kele3HO-
LOPOXKHOTO TPAHCIOPTa He CBOAUTCS /IMIIb K Iepefade 3HaHmit. [Ipodeccn-
OHaJIbHAsI TOTOBHOCTb, [I0 HAILlIEMy MHEHMIO, — 9TO OCO3HAaHHOE IIOCTPOEHIe
podeccroHaIbHO aKMeOIOTMH MHXXeHepa Kak nnaHoctu. K coxanennro,
3TOiT mpobeMe — GOPMUPOBAHNIO B By3e LEIOCTHOTO IIPOQeccHOoHaN3Ma
Oyzmylero MH>XeHepa yepes yBjeueHMe ero OymyIeit u sHaYMMOl paboToil,
HO3UTHBHOE OTHOLIEHNME K JIIOLAM, IPOOYXK/jeHIe CTPeM/IeHNsI K COBepIIeH-
CTBOBAHMIO ce0s1 U APYIVX [TOKA YAETISIeTCS SIBHO HEOCTATOYHO BHUMAHUA.

Ha mpoTshKeHUy MHOTHX JIeT JICCTIE[OBaTe/IN, TOBOPsI O IPO¢eCcCHOHaNb-
HOJl HOATOTOBKE MH)XXeHepa M ee YCIIEUIHOCTH, MPOBOAS MHOTOYVC/IEHHbIE
9KCIIEPUMEHTDI, HACTOSITE/IbHO HAIIOMMHAIOT O TOM, YTO BBICIINE y4eOHbIE
3aBefIeHNs He TOJIbKO CIelalbHble yIpe)XIeHMs, IpeJHa3sHaueHHbIe /IS 10~
nydenus npodeccyn. OHM, IpexKfie BCEro, IOPOX/EHIEe U COCTABHAS YacTh
Ky/IbTYpBI 0011ecTBa. AKKYMY/IUPYsI ¥ TPAHCIUPYS HaydHble 3HAHUS 3MOXU
KaK KyJIbTYpHOE HOCTVDKEHIe, By3 He MOXKeT He BBICTYIIaTh ¥ OCOOBIM Ky/lb-
TYPHBIM IIPOCTPAHCTBOM, 3AK/IIOYAIOLINM OTPOMHbIE MTOTEHIIMA/TbHblE BO3-
MOYXHOCTH ,,Ky/IbTYPHOTO 00pasoBaHMs JIMYHOCTM B CAaMOM LIMPOKOM IIO-
HUMaHNY, TIPUOOIas ee He TOMbKO K HAYIHBIM 3HAHWUSAM U MPAKTUIECKNM
YMEHUSIM, HO U K KY/JIbType OTHOLIEHMIT, B3AUMOJEIICTBYS, TOBENEHNS.

TpaguuUMOHHO /11 MHOTMX BBICIINX y4eOHBIX 3aBefeHNIT YKpauHbl BCe
ellle CYyILIeCTBYeT pasfenbHOe IIPENCTaBIeHle O BY30BCKOM Ilefjarorude-
CKOM IIpoliecce ¥ Mpoliecce IpodeccuoHanbHOI IOATOTOBKNU. V cyTh TyT He
B TOJIKOBAHMY TOHATUIL, @ B COLEP>KAHMI HESATENbHOCTY yIeOHOTO 3aBefe-
HVIS, BK/IIOYAIOIIETO B Ce0s1 MHOXKECTBO CUCTEM, He BCerfia HAIIPABTIEHHBIX Ha
¢dopMuposaHye NpodeccHOHaNIbHON KyIbTYpbl, BK/IIOYAIOMVX YIpaBIeH-ve-
CKYIO KYJIBTYpy OYAYILero NH>XeHepa.

YTBepAMIOCch MHeHMe, YTO NpodeccuoHanbHas MOATOTOBKA MHXeHepa
COCTONUT M3 TaKMX KOMIIOHEHTOB, KaK OPraHM3alIOHHBIN, IPOEKTIPOBOY-
HBIII, KOMMYHUKATVBHBIl ¥ THOCTMYeCKMil (IIpodeccuoHaIbHOE CaMOCOBep-
meHcTBoBaHye). Ho B MH)KeHepHOIT HesTeIbHOCT Pa3Be BO3MOYKEH ITOBCEN-
HEBHBII TPy 6€3 YIOMSHYTbIX KOMIIOHEHTOB?

V1 B 9TOM I/IaHe, B IJIaHE MTOATOTOBKM COBPEMEHHOTO MHXKeHepa, 0coboe
MeCTO 3aHMMaeT IIPeNojiaBaTe/Ib By3a, JesTeIbHOCTb KOTOPOTO B HOBBIX YC/IO-
BUSIX TOXKe NIPMOOpeTaeT HOBBIN CMBICT: He OTPaHUYIMBATHCS ITTyOOKOI HOf-
TOTOBKOJT CTY[IeHTOB TO/BKO II0 CIIEL{MaIbHOCTH, @ TOTOBUTD K Ipeobpasyio-
I[eil MH)XEHEPHOIT TesATENbHOCTI, K HOBBIM OTHOLIEHMSM K €Ny, K JTIO[SIM,
K cebe, YTO JIKUT B OCHOBE YIIPAB/IEHYECKOIl KY/IbTYPBI, HEIIOCPEICTBEHHO
U OIIOCPEfIOBaHHO CIIOCOOCTBYIOIEI PasBUTHIO ,,CYOBEKTHOI CaMOfesTeNb-
HOCTH, CaMOOIIpeIe/IeHNIO ce0s1 B Hell, yTBEP>KAEHMIO CBOEil CYO'beKTHOI IIpo-
(eccroHanbHOI TO3UIVIN.
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Pabora, mpoBopuMas co CTyJeHTaMy B 3TOM HAIIpaB/lIeHMM B IIpoljecce
po¢ecCUOHAIBHON MOATOTOBKM, KaK II0Ka3bIBAIOT Oecesibl, BKIIYEHHOe Ha-
6/rofieHe U ApyTye MaTepuasbl, OBBIIIAET UX TpeboBaHMe K cebe, K Kade-
CTBY CBOEro 06pasoBaHus, paclMpsis M 00Oralasi UX CYOBEKTHYIO MO3ULIMIO
B IIPOIlecce OpraHM3alMy CTYAeHUECKO XKI3HeeATeIbHOCTI.

[IpencraBsaeTcs Ype3BbIYAIHO BaXKHBIM 1A YCIEIIHOM pealnsayi 3ToM
LieJIM CIIeLalbHOE BbIfje/IeHNe JAHHOI IIpo0IeMbl peKTopaTaMu U Kadeppa-
M} Ha OCHOBE BBIPaOOTAaHHON 1M Hay4YHO OOOCHOBAaHHOJ CIeluaIbHO-IIefa-
FOIMYECKOII CTPATErNY, KaCaIoIeliCs CIea/IbHbIX ¥ O0IeyHIBEPCUTETCKIX
kadenp yHuBepcuteros JKT. Takas cTparerus BKIIOYaeT HECKOIBKO HAaIlpaB-
JIeHMIL: 9TO Mpo6IeMa YpOBHSA JIEKLNMIL, KOIZia He TOJIbKO ljeJIeHAIIPaB/IeHHO
HOROMPAIOTCSL BBICOKONpPOGeCcCHOHaNbHble NPeNofjaBaTeNy, HO U IeleHa-
IpaBlIeHHO (GOPMUPYIOTCA ¥ JOBOJATCA JIO CTYHLEHTOB 4eTKO BbIJje/IeHHbIE
mpodecCHOHAIPHO 3HAYMMBle 3afjauyl 4MTaeMbIX KypcOB U IIpoOieMHOe
noje y4eOHbIX HpepMeToB. IToc/e BCTYIMUTEIbHBIX 9K3aMEHOB, HAIpUMeEp,
B /IHENpONeTpOBCKMIT HALMOHAIbHBI YHMBEPCUTET >KEIE3HONOPOXKHO-
ro TpaHcropra uMeHu B. JlazapsHa, y)ke HepBble IIaru Npo¢ecCHOHaNTbHOMI
nopxroToBKM Kadenpa ,IIpoekTupoBaHe 1 CTPOUTENBCTBO JOPOI” HAuMHAET
C He3aMeTHOTO Y JIe/IMKaTHOTO O3HAKOMJIEHV C IOCTVDKEHMAMY KaX/J0To Jie-
KaHa, IIperofiaBaTeisa U BBIIYCKHUKOB C PaCKpBITIEM TMYHOCTHBIX aClIeKTOB
Ka)X/JOT0, & TaK)Ke PACKPBITHA IIyTeil ¥ IMYHBIX CYO'beKTHDBIX XapaKTePUCTHK,
CIIOCOOCTBYIOIIMX Pa3BUTUIO IpodeccuoHaInsMa ¥ CIOCOOO0B ,JiellaHus
cebs1” B mpoilecce yuebbl, OCYIECTBIEHNS CMEbIX MBICTUTEIbHBIX MPOLleC-
COB U IEVICTBUIA.

Janee npenopaBareny Kadempbl pacKpbIBaIOT CTyAEHTaM MMeIoIine B X
apceHasie BO3MOXXHOCTH IIPOSIB/IEHNsI ceOs1 B TBOPYECTBe U MPeobpasoBaHum
B MepPY CBOMX BO3MOXKHOCTel1. YKa3bIBaeTCs Ha TO, YTO 0C000 LeHUTCs Ha Ka-
denpe cTpeMieHNe CTYLEHTOB CTaBUTH Iiepel co00i U y4eOHBIM 3aBeieHM-
eM npodeccroHanbHO 3HAYMMbIE BOIIPOCH U IIPefIaraTh MyTH UX pelleHus
B OIIpefie/IeHHOTI cepe >KeNMe3HO[OPOKHOI AesITe/IbHOCTH.

To Le/IeHAIIpaB/IeHHOE CO3/IaHNe B By3e 0COO0T0 TMYHOCTHO OPUEHTHPO-
BaHHOTO IIeflarOrM4ecKoro Ipolecca Kak MHHOBAIIOHHOTO IIpodeccyoHab-
HOTO IIPOCTPAHCTBA, B KOTOPOM Y4YUTBIBAaeTCA Cleluduka Oymyiiei MHxKe-
HEepHO [eATeNbHOCTY, UX CIelMaNi3ali, MHTepechl ayAUuTOPUM, YPOBEHD
cpopMMpOBaHHBIX IPO(eCCHOHATIBHBIX IIEHHOCTEIL.

B opraHusanuio TMYHOCTHO-OPUEHTUPOBAHHOTO IEJarOrM4ecKoro Ipo-
1jecca CTyAeHTOB ,BBOLAT He TONBKO CIIeIalbHble KyPChl, HO U IIPUOOIIAIOT
UX K V3Y49eHUIO TPYHOB BeAYIIUX MPOQeCcCHOHANIOB XKeIe3HOZOPOXKHOI cde-
PBI, 3HAKOMAT C HepelleHHbIMY Ha TPaHCHOpTe MpobieMaMy, BKIIOYAIOLIY-
MJ Vi HOBbIe Hay4Hble KOHIIEIIIVY PasBUTHUA XKeTe3HOZOPO>KHOTO X035ICTBa
U yrpasjeHueckue (QYHKUUM ME>KeHepa. CBS3aHHbIe C MOBBIIIEHMEM IIPO-
M3BOJUTEIbHOCTY TPYHA, HEYKIIOHHBIM, 00513aTe/IbHbIM 1 CUCTEMATUIECKUM
OCYILIeCTB/IEHeM YCIICHIHBIX YIPaBIeHYECKUX IPOLEAYpP, YIPaBIeHYEeCKUX
[eJiCTBUIL, B pe3y/IbTaTe KOTOPBIX MOBbINIAeTCs 3 PeKTUBHOCTD U IPOLYK-
TUBHOCTD Pa3BUTUA NPO(ECCOHATBHBIX ¥ KY/IbTYPHBIX LIEHHOCTEI.
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Takum 06pas3oM, yIpasieHYecKas Ky/lIbTypa MHXeHepa KaK KOMIIEKCHO®
sBeHMe GOPMUPYETCA M pealnsyeTcs TakKe KOMIUIEKCHO. Ee popmmposa-
HIIe — IPOLecC MeJarorn4ecKuii ¥ MHQOPMaIVIOHHBIIL.

He cnyyaiiHo crenanbHO NPOBEJEHHOE NMIOTAXXHOE MCCIENOBaHNE 1O
BBIAB/IEHMIO Y BBITYCKHIMKOB BBICIINX y4eOHbIX 3aBefenuit JKT ux sxemanui
U TOTOBHOCTU K BBIABJIEHMIO YIIPAB/IE€HYECKON KYIbTYPbl CBUJETENIbCTBYET
0 TOM, 4TO, HECMOTPs Ha TO, YTO MOJIOJOil MH)KEHEP HACTPOEH Ha aKTUBHOE
U OTBETCTBEHHOE y4acTue B IpeoOpasoBaHUM CYILIECTBYIOLIeN Ipodeccuo-
HAJIBHOI JIeATeIbHOCTH, CIIOCOOCH pelllaTh YIIpaB/IeHYecKue 3a/jadll, OIHAKO
CYLLECTBYIOLIVE IO CUX IOP IPUOPUTETHI HEBMEMIATEbCTBA MONIOABIX B U3-
MeHEeHe CYLeCTBYIOIell IPaKTUKY Ha MeCTaX He CIOCOOCTBYIOT IIOBbILIe-
HMIO YPOBHA PasBUTHA KYIbTYPHOTO IPOCTPAHCTBA 1M KYJIbTYpbl 00IecTBa.
Octpble mpo6eMbl, CTOAIINE Iepell NHXeHEPOM Ha COBPEMEHHOM IIPOM3-
BOJICTBE, HAIIPSAXXEHHOCTb B IPOM3BOJCTBEHHBIX PHIHOYHBIX OTHOUIEHUAX,
BBICOKAsl CTEeNleHb MX AMHAMUYHOCTU TPeOYIOT Cepbe3HOIl M CIelaTbHON
HOJTOTOBKM, aKTUBHOCTI M CAMOCTOSITE/IBHOCT B YTBEP>KAECHUN Ha pabo4mx
MecTax BbIOOpa HOBBIX, 00JIee HeICTBEHHBIX IIyTell aKTVBHOTO BbISABJICHI
CBOEIl CyOBEKTVBHOCTI M NPOLYKTUBHON YIIPaBIEHYECKOIl KyIbTYpbl, pac-
VPSS MHHOBALMOHHBIe Bo3MoxkHOCTH ¥ JKT YKpanHsl, u cBoero co6cTBeH-
HOTO IPO(eCCHOHANTbHOTO Pa3BUTHAL.

Yro6bI HOATOTOBUTD OyAyLIero nmxenepa JKT K akTMBHOMY ITPOSIB/ICHIIO
Ha pabo4eM MecTe yIpaBJIeHYeCKON Ky/IbTypbl, YTOOBI OH BHOCUI CBOII JO-
CTOJHBIN BK/IaJi B MHHOBALIMOHHOE PasBUTHE IPOM3BOJICTBA, YHUBEPCUTET
IpU3BaH M3MEHUTDb CYLIECTBYIOIYIO CTPAaTEruio MpodecCcOHaNIbHOI IOAT0-
TOBKM MH)KEHEPHBIX KaJ[POB, BbIJENINB B Ka4eCTBe IPMOPUTETHDIX TAKME BaXK-
HbI€ HalIPaBJIeHNA:

— YYUTD CTY/IeHTOB IIpuobpeTaTh B cTeHax BY3a HaBbIKM )KemaeMoil paryo-
HaJIbHOCTY IIPOSABJIEHNUA YIIPaB/lI€HYECKON KyNIbTYphl U B IPOLIECCe Teope-
TUYECKOJ IIOIFOTOBKM, U B YC/TIOBMAX CAMOYIPABIeHNsA B ITPOLiecce CIIeI-
a/M3VMPOBAHHON IIPOM3BOACTBEHHON IPAKTUKMY, Ifie CTYAEHTbI PaboTaioT
Ha MH)XEHEePHBIX I0/DKHOCTSX,

- Oymymue IMIUIOMMPOBAHHBIE CHEIVIATNCTBI IPUBIEKAIOTCA K HayIHO-VIC-
CNIEJlOBATENBCKON JeATE/IbHOCTH II0 YIIPaB/I€HYECKON TeMaTUKe, Y4acTBy-
10T B Pa3/IMYHBIX YHUBEPCUTETCKUX KOMMUCCHUAX,

- ¢QopmmpoBaHue y CTyIeHTOB 6a3bl CIIeUMaIbHBIX KOHTAaKTOB C IIOTEHIV-
anbHBIMU paboropaTesiMu. [IpoBOANUTD SpMapKy BaKaHCUIL U CEMIHAPOB
10 BOTIpOCaM YIIPaBJIeHNUA U CUCTeMe MapKeTHHTa,

- HapalMBaHMe B YCTOBMAX NPOdecCHOHANbHONM MOATOTOBKM OIIbITa Opra-
HM3aLMY JONPOM3BOJCTBEHHOI afaNTallM B YCIOBMAX IPUOIVKEHHBIX
K OyAyLeil pealbHOCTH,

- pas3paboTKa CIeIMaJIbHbIX KOMIUIEKCHBIX YYeOHBIX IIPOTpaMM pPa3BUTIHA
yTIpaB/IeHYECKON KyIbTypbl COBPEMEHHOTO MH)KEHEPaA JKeNe3HOJOPOKHO-
rO TPAHCIIOPTa, MOLETIMPYIOLINX Pa3IMUHble CUTYALUN, CIIOCOOCTBYOLINE
ee MOJIepHM3aINY ¥ OOHOBJIEHMA.

102



Roman Sushchenko

['maBHOE — Ka)K[OMY MH)X€HePY >KeJle3HOJOPO>KHOTO TPaHCIIOpTa BIafieTh
KY/IBTypOJl ¥ MacTepCTBOM YIPaBIeHMs KaK BaKHeIIIell IpodeccyoHalb-
HO-JIMIHOCTHOM IIEHHOCTHIO.

[Toromy B mporjecce mpodecCnoHaNIbHON MOATOTOBKI MHXXEHEPOB JKerres-
HOIOPOXXHOTO TPAHCIIOPTA 3HAYUTETbHOE MECTO OTBOJUTCA MCCIENOBaHUIO
MeJaroTUKY ycIexa, OCOOEHHOCTAM WHXKEHEPHOJ IMOATOTOBKM MH>KEHep-
HO-TEXHMYECKOIA, a B IOC/Ie[HeE BPEM: aKTMBHO UCCIEAYIOTCA BOIPOCHI Ty-
MaHMTApPHO-TeXHNYECKO STIUTHI.

[TpodeccuonanpHas [esATebHOCTD COBPEMEHHOTO MH)XeHepa JKeres-
HOJOPO>XKHOTO TPAHCIIOpPTa TPeOyeT OT Hero He TOMBKO HAIMYMS BBICOKOTO
YPOBHS CHELMa/IbHbIX 3HAHUI ¥ HABBIKOB, HO U ONIPE/I€/IEHHBIX IMYHOCTHDIX
XapaKTepUCTUK, TAKUX, KaK: IICHXOIOTMYeCKast YCTONYMBOCTb, MOOUIBHOCTD,
OTBETCTBEHHOCTD, TOTOBHOCTD K II€PErpy3KaM U CTpeccaM, YMEeHMII JOCTOMHO
BBIXOUTD U3 HUX.

CrenoBare/bHO, B YC/IOBUAX HapacTalollell KOHKYPeHLMM BbICUIMM TeX-
HUYECKUM y4eOHBIM 3aBeleHMsAM He0OXOMMO MCKATh ITyTV MaKCUMaIbHOTO
nprOIVDKeHNs TMYHOCTHO-IPO(eCCHOHATBbHBIX XapaKTEePUCTUK BBITYCKHM-
KOB K TPeOOBaHVSIM JK€Te3HOOPOXKHOTO TPAHCIOPTA U IIPOU3BO/ICTBA.

CyliecTBYIOLINIT PaspblB MEXAY €ro IMOTPeOHOCTSAMM M KOMIIETEHTHO-
CTAMM BBIIYCKHUKOB (JUCLIMIUIMHAPHON MOJIE/bIO C TPAHC/IALMeN 3HAHUI)
aKTyanusupyeT HeOOXOAMMOCTb YCKOPeHMs, COBEPLIEHCTBOBAaHNA IIPO-
recca IpodeccuOHaTbHON IOATOTOBKY JHXXEHEPOB >KeTe3HOJ0POXKHOTO
TPaHCIOPTA, B TOM YMCJI€ U 33 CYET MOBBIIIEHN: IICUXO0/IOTO-TIeJarOrNIecKomn
KOMIIETEHTHOCTH IIpeTiofiaBaTtesieit Texuueckux BY30B, ux nurepeca K mpo-
(beccroHaNbHOI TIelaroruKe, Hayke O By30BCKOM IIelarOTMYecKOM IIpoliecce,
obecriednBaOIUM MPOPECCHOHANBHYI0 MOATOTOBKY OYAYIIMX MHXXEHEPOB
JKee3HO/IOPO>KHOT'0 TPaHCIIOPTa.

[l mpenofraBareeii ke/le3HOOPOXHBIX BY30B 3HaHNA IPOQeCcCHOHATbHOI
IefJarOrMKy HeOOXO[VIMBI /ISl YCIIELIHOTO OBJIafieHNsl MHpOpPMALMeil O CIIoco-
6ax B3aMMOJIEIICTBISA C Ay AUTOPYIEIT, COTPY/JHUYECTBE U COTBOPYECTBE CO CTY/EH-
TaMI1, O CTVISAX TOBeeHMsT, 0 popMax 00ydeH st M BOCIIUTAHYS, O Pa3HbIX TUITAX
npodeccHOHATBHOTO 00pa3oBaHMs Kak B CBOEI! CTpaHe, TaK U 3a pyOesKOM.

B smoxy nHpopManmoHHOro obiecTBa 3Ta HayKa yKas3blBaeT MyTh K 06-
HOBJIeHUI0 MH(popMauueir u crnocobax koMMyHukaumu. Ha panHom srtame
B PSJi 9/IEMEHTOB, ONpefe/IAIINX MapafiurMy IpodeccruoHaIbHOTO 00paso-
BaHIs, BXOMAT: OCO3HAHMeE TUIIA KYIbTYPbI U CIOCOOOB ee pasBUTHSI Y CTY-
[€HTOB, OCMBICTIEHNE ee LIeHHOCTH, IpefcTaBaeHne 06 obpase 1 MecTe mIpe-
IoflaBaTe/sA KaK HOCUTENIA 3HAHMM M KyJAbTYPbl B IIPOLIECCE MHXXEHEPHON
MOATOTOBK.

»Kynbryponorudeckass” mapajurmMa OpyeHTHpyeT B OOJIbIleil CTeleHn Ha
OCBOEHUe Ky/IbTypbl OyAyILeil TPY/0BOI IesTeIbHOCTY MHXKeHepa. ,, TeXHOKpa-
TUYecKas” — MPOSIBIIAETCS TONbKO B 3HAHMAX CBOeli creranprocti. OHa mpo-
CIeXXVBAETCS B CBOEOOPAsSHOM MUPOBO33PEHNM, OCHOBHBIMM Y€PTaMy KOTOPO-
TO SABJISIIOTCS IPMMATBI CPECTB HAJL 11€/IbI0, 3a7a4 00pa3oBaHysl Haji CMBIC/IOM,
TEXHOIOTMY [MBWIN3ALMU HAJ OOIjeUe/IOBEYECK/MI MHTEPECaMM, TEXHVUKI
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HaJl LIeHHOCTAMM. AJIbTepHATVBHOM T€XHOKpaTMYeCKOMY BBI3OBY, IIpeBpallia-

I0llleMy MI>KeHepa B 00BEKT MaHMIY/IALMIL, CTala TYMaHUCTUYeCKas TPajy-

Y51, KOTOpasi OPMEHTHPYeT Ha M3MeHeHMe 00pa3a IHXEHEPHOro MBIIUIEHNS,

PYKOBOZACTBYSICh IIPUHINIIOM ,,BCe IJIsSI YeTIOBEKa”, ,BCE BO MM YeIoBeKa .

ITo namemy onpeieNIeHNIO, IIOHATHE ,yIIPaBIeHYECKasA Ky/IbTyPa MH)KEeHe-
Ppa >Kelle3HOJOPOYKHOTO TPAHCIIOPTA” — 3TO €CTh:

— B@)XHas1 4acCThb 00Ieil KY/IbTyPbl MHXKeHepa, CUHTe3 [JeTI0BbIX, IPodeccro-
Ha/IbHBIX Y IMYHOCTHBIX Ka4ueCTB MHXKEHepa,

— OTBETCTBEHHOCTb M ITOHMMAaHME HE TOMBKO 3HAYMMOCTY, HO U JUHAMUKA
KU3HI,

— BBICOKNII YpOBeHb KBanupuKaym 1 npopecCuoHanmusMa,

— OBJIafleHME HAayKOJ M MICKYCCTBOM YIIpaB/IeHN s, HaTIM4Me ONTUMA/IbHOM CH-
CTeMBbl YIIpaB/IeHYeCKMX JIeiCTBMII (IUTaHMPOBAHNA, OPTaHU3ALVIM, MOTH-
BallVIM, pacIpefieeHys OTHOMOYMIL) U T.Ji.

ITo pesynbTaTaM COBpeMEHHBIX MCCIefoBaTe/lell YKpauHbl, B 4aCTHOCTU
Hay4YHOJ XapbKOBCKOJI MH)XEHEPHOII LLIKOJIBL, 10 HallleMy ITyboKoMYy yoexe-
HIO, IIpeHeOpeXKeHe 9TYIMYU BOIIPOCAMIL CO CTOPOHBI BBICIIEN TeXHUYECKON
IIKOJIbI He TOJIbKO CYIeCTBEHHO CHIDKAET YPOBEHb IIPOQeccroHamN3Ma Bbl-
ITyCKaeMbIX MH)KEHEPOB, HO U 3aMETHO OTPaHMYMBAET BO3MOXXHOCTU MX VH-
HOBAaLIMIOHHOTO MBILUIEHNA, BO3MOXKHOCTY KOMMYHMKAIMM, X TBOPYECKOI
U IMYHOM TPpOo¢eCCUOHAIBHON caMOpeanTn3ariin.

BBIBOABL. TakyuM 00pasoM, OpraHU3aLys COBPEMEHHOIO MHTEHCUBHOIO
BY30BCKOTO II€JarOTM4eCKOr0 IPOLlecca B YHUBEPCUTETAX JKEIEe3HONOPOXKHO-
rO TPaHCIOPTA — 3TO ¥ HOBbIE KOHLENLMN M MOJENN, 5TO IPOEKTUPOBaHNE
Y MOZie/IMPOBaHye HOBBIX Y4eOHBIX IUIAHOB 1 IIPOrPaMM NPo¢eCcCcHOHaNbHOI
MIO/ITOTOBKM MIH)KEHEPa HOBOTO THUIIA, ONIPe/le/IEHHOTO HOBOTO KauyecTBa KyJlb-
TYpOJIOTMY€CKOI OATOTOBKY, HAX0XKAEHMS HAayYHO 0OOCHOBAaHHbBIX MHHOBA-
LMOHHBIX TEXHOJIOTUIA.

Ocob6eHHO 60TbLIOe 3HAUCHNME [/ YCIEIIHOTO IHXXEHEPHOTO Tpyfia UMe-
I0T LIMPOKYE COLaNbHble MOTUBBI (GOPMUPOBAHYS YIPaBIeHUECKON Ky/Ib-
TYPBL: [JO/ITA, OTBETCTBEHHOCTH, IPECTIKA, 6/1arooNy4ns, ycexa i IIOKOT-
BOPHOI B IPOQeCcCHOHa/IbHOM KOHTEKCTe alalTalVIlL.

Jlutepatypa

Aramanuyk I. B., Teopus 2ocydapcmeenHozo ynpasneHus: Kypc nexuyuii, 4-e u30., crep.,
MsparenbcTBo ,,OMera-JI”, Mocksa 2009, c. 579.

Tonuapenxo M. C., Baneonedazozuueckie 0cHo6bi OyxosHocmu: yuebHoe nocobue, XHY
nmenu B. H. Kapasnna, Xapskos 2007, c. 400.

PomanoBcbknit A. I, Iymanimapro-mexHiuHa enima — nOCMyn 3 MUHynozo 8 Matioym-
He, [B:] Tpaouuii i HayionanvHo-KynvmypHuii nocmyn: 36. nayx. np., HTY ,XIIT%
Xapkis 2005, c. 13-18.
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Abstract

In article modern lesson in establishment of out-of-school education in Ukraine is
characterized. Definition of educational lesson and general requirements to goal set-
tings of lesson are given. Forms of lessons are described. Educational methods are also
classified.
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AxryansHocTh. CoBpeMeHHbIe TpeOOBaHMs K CCTeMe BHEIIKOIBHOTO 00-
pasoBaHMsA 00yC/IaB/IMBAIOT IIOBBIIIEHNE KauecTBa BHEIIKOIbHOI AesATeNbHO-
cTH, 0c000€e MeCTO B KOTOPOJT 3aHMMaeT Y4eOHO-BOCIMTATe/IbHbII IIpoLiece.

[TpaBOBOIT OCHOBOII ObecredeHNst IIpaBa KaKAOro Ha IIO/Ty4eH)e BHEI-
KOJIbHOTO 00pasoBaHus ABsgeTcst Koncrutynys YkpanHsl, 3aKoHb! YKpanHbL
,O6 obpaszoBannn’, ,,O BHEIIKOIbHOM 0Opa3oBauun’, ,O6 oxpaHe feTcTBa’
u gp. ['ocymapcTBeHHYIO ONMUTVKY B cepe BHEIUIKONMBHOTO 06pasoBaHus, ee
[IPaBOBbIe, COLMANIbHO-9KOHOMIYECKIE, OpraHM3alMOHHbIe, 00pa3oBaTe/b-
Hble ¥ BOCIIMTATe/IbHble IPVHINIIBI OlNlpefiesiAeT 3aKOH YKpauHbl ,O BHel-
KOJIbBHOM 00pa3oBaHMy’ U APYyIVie HOPMAaTHBHO-IIPABOBBIE JOKYMEHTBL.

Teopernyeckre OCHOBBI BHELIKOTBHOIO OOpa3sOBaHMs, OpraHM3aLNu
U TIpOBENEHNUs 3aHATUI BO BHEUIKONIbHBIX YUYPEXEHMAX IpeNCcTaBIeHbI
B memarormdeckux tpypax VM. [I. Bexa, E. B. Bsikosckoii, B. B. Bep6uuxo-
ro, B. II. Baxreposa, I'. H. Bamenko, A. C. Makapenko, E. H. MegnbiHCcKOTO,
B. C. Ko63aps, H. K. Kpynckoit, 1. V1. Oruenko, H. V. ITuporosa, I'. IT. ITy-
croButa, C. ®. Pycosoii, C. O. Cepononko, T. M. Cymenko, B. A. Cyxommus-
ckoro, B. V1. Yapronyckoro, C. T. Illanikoro u ap.

Cnepyer OTMETUTD, YTO TPAAMLMOHHO 3aHATHUEM B YIPEXJEHUM BHEI-
KOJIBHOTO 00pa3oBaHys Ha3bIBAIOT BCE TO BPeMsi, KOTOpOe Iefaror IpOBOANUT
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C JIeTbMM, OPTaHM3Ysl Pa3/IMYHYIO IeATeIbHOCTD: Y4eOHYI0, BOCIIUTATeIbHYIO,
JOCYTOBYIO U T.IL.".

3aHATUA OPTaHU3YIOTCA JyIA JIeTell U MO[POCTKOB B BO3pacre OT 5 f1o 18
net?®. Tlegaror BHENIKOIBHOIO 0Opa3oBaHVs, pa3BUBas TBOPYECKUII ITOTEH-
IYall BOCIUTAaHHUKOB, OPTaHMU3yeT LIe/IOCTHDINI 06pasoBaTeNbHbII IIPOLece,
BK/IIOYAIONINIT B ce6s oOydueHMe, pasBUTHE U BOCINMTAaHNE B COOTBETCTBUU
C IIPMPOJHBIMMU 33/JaTKaMM, CKTOHHOCTAMMY 1 IHTepecaMu JIeTeit’.

[Ipyn aTOM, OCMBICTIEHNUe, U3ydeHMe U Pa3pabOTKa TeOPeTUIeCKUX, Me-
TOVYECKVX Y IPAKTUYECKUX ACIEKTOB Y4eOHOTO 3aHATUA B YUPEKICHUU
BHEIIKOJIbHOTO 00pa3oBaHNUA SB/IACTCA aKTyaIbHBIM I HEOOXOAUMBIM B CBSI-
3U € psAROM GaKTOPOB:

- TPYAHOCTSIMU B OIIpefle/IeHNI CYLIHOCTH 1 CrielnyKI yIeO6HOTo Ipo-
Iiecca BO BHEIIKOIbHOM 00pa3soBaHmy,

— OTCYTCTBMEM e[[IHOTO IIOHMMAaHMUSA TOTO, YTO IPEeACTaBJIAeT U3 Cebs
y4eOHOe 3aHATHE, B YeM lieJieBoe Ha3HaueHue JaHHO GOpMBI,

- B BO3HVKHOBEHMM CJIOXKHOCTEII B aHa/IM3e MeJaroroM y4eOHOro 3aHsi-
TUSI U B OLIEHKE Pe3yJIbTaTa JieTe/IbHOCTH JieTell, a TAKXKe B BBIOOpe IIPUEMOB,
Cr1oco60B OpraHU3aLVM y4eOHO-TI03HABATEeIbHOI AesITeIbHOCTI JeTell.

Taxyum 06pa3oM, OCHOBHOII I1e/IbI0 TAaHHOJ CTaTbU AB/IAETCA OXapaKTepH-
30BaTh COBPEeMEHHOE 3aHATUE B YYPEK/IEHN) BHEIIKOTbHOTO 00pa3oBaHUA
B YKpanHe, pacKpbITb 0OCOOCHHOCTH €T0 OpraHM3al/ B COBPEMEHHBIX yCIIO-
BUSIX.

OcHoBHbBIE TONIOKEHMA. Y CTAHOBJIEHO, YTO 3aHATHUE B yIPEX/JeHUM BHENI-
KOJIbHOTO 06pa3oBaHmsi 00/maaeT psoM 0COOEHHOCTel: OHO MeHee pera-
MEHTMPOBaHHOe, 6omee rnOKoe, CBOOOSHOE IO BO3PACTHOMY COCTaBY BOC-
MUTAHHMKOB, IO 4YepeqoBaHUi0 GopM PabOTHI, HACHIIIEHUIO Pa3TNIHBIMU
BUJIaMI JE€ATENIBHOCTY; B OT/IMYME OT IIKOJIBHOIO YPOKa, OCHOBAHHOTIO Ha
CTaH/IApTM30BaHHOM IIPOTPAaMMHOM MaTepuase, OHO HOCUT 37IEMEHT OIlepe-
JKEHIsT; IMeeT IPYTYI0 CUCTEMY OLIEHMBAHUS PE3y/IbTaTOB AesTeNbHOCTI 00-
y4aIoLXCA.

CoBpeMeHHOe 3aHATHE BO BHEUIKOIbHOM YUPEX[eHMM OT/IMYaeTCA Iie-
JIOCTHOCTDBIO, BHYTPEHHEN B3aMMOCBA3aHHOCTBIO 4acTeil, eMHOI JIOTUKON
pasBepTBIBAHMUS [EATENTbHOCTY Iefarora ¥ BOCOUTAHHUKOB®. B koHeuHOM
cyeTe, 9TO B3aMMOJIeICTBIEe 00ecIIedrBaeT YCBOEHe COfep>KaHms oOpa3oBa-
TE€JIbHOI IIPOTPaMMBbl, IO3HABATE/IbHYIO VI TBOPYECKYIO AEATEIBHOCTD JETEN.

' O. B. bukoscbKa, ITo3awikinvHa oceima: meopemuxo-mermoousHi OCHOBU: MOHO-
ep., IBLI AJIKOH, Kuis 2008, c. 336.

2 II.A. AmonauBunu, Bocnumamenvhas u o6pasosamenvuasi pyHKUUs oyeHKu
yueHus uKonvHukos, Mocksa 2010.

> M. B. VimaxoBa, Yue6Hoe 3ansmue 6 yupeioeHuu 00NONHUMENbHO20 00pa306a-
Hus, ,,BHemkonbHUK SIpocmaBib, 1997, Ne 4, c. 30.

* Kynomypa cospementozo ypoxa, nog pex. H.E. lllypkosoii, Mocksa 20009.
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Taxum 06pasoM, yue6HOe 3aHATIIE — OCHOBHOIJI 37IeMEeHT 00pa3oBaTe/IbHO-
T IIpoliecca BO BHEIIKOIbHOM 0b6pasoBaHui, popMa OpraHusanym yue6Horo
Ipolecca, OrpaHNYeHHass BpEMEHHBIMI PaMKaMM, IIPEIIO/Iaratonias Clelu-
IbHO OPTaHN30BaHHOE IIeJaroroM o0ydeHue feTeil (Imepefada VM 3HAHMUIL,
YMEHUIT ¥ HaBBIKOB II0 KOHKPETHOMY IpeIMeTy), B pe3yJbTaTe KOTOPOTO
IPOVCXOAUT YCBOEHNUE [eTbMM ITUX 3HaHUit, GopMMpoBaHue U pasBUTHE
YMEHUI ¥ HaBBIKOB.

Kak ocHoBHas opranusaunoHHas Gopma, 3aHITHE L[e/IMKOM [TOINHSET-
Cs BCeM 3aKOHOMEPHOCTAM Ipolecca obydenus. [TosTromy yueOHOe 3aHATHE
IPaBOMEPHO PacCMaTPUBATh B JIOTMKE OPTaHU3aLUY e TeIbHOCTY, BbIe/IA:

- IIeb,

- 3ajauy,

- dbopMel,

— METOHB,

- Cofiep)KaHIe,

— pe3y/IbTaThl IeATe/IbHOCTH,

— 9TAIbl UX KOCTVDKEHNS.

CrefyeT OTMETHUTD, YTO 1IeJIb — ITO 3apaHee 3alTaHMPOBAHHbIN T KOHEUHBII
pe3ynbTaT 00y4eHus, pasBUTH U BOCIIUTAHNS y4allerocs Ha sausatun’. Llenn
IOJDKHA OBITH AVMATHOCTIYHOI, TO €CTh HACTOIBKO TOYHO U OTIpefe/IeHHO TI0-
CTaBJIEHHOI, YTOOBI MO>KHO OBIITO OJHO3HAYHO [ieIaTh 3aK/II0YeHe O CTeTIeHN
ee peammsaruu. [Ipn aToM ymenne GOpMyTMpOBATH LI€/b U 3a4a4M BXOLUT
B cdepy mpodeccnoHanbHON KOMIIETEHTHOCTY IIelarora M siB/IsSeTCsl OfHUM
U3 IOKasaresell ero npodeccuoHanrpbHoro Macrepersa’. Ileparor, npucrynas
K GOpMY/IMPOBKe 1€/ 3aHATUA:

- obpaijaeT BHUMaHMe Ha TpeOOBaHMs K CHCTeMe 3HAHUIL, YMeHMII 110 JaH-
HOJI TeMe KaK OCHOBe Pa3BUTIsI I03HABATEIBHOI CAMOCTOSITEIbHOCTY y4a-
MXCA,

- OImpefesieT IpUeMbl YueOHOI AesATe/IbHOCTI, KOTOPBIMM Ba)KHO OBJIAfieTh
BOCIIMTaHHUKY,

— BBIABJISET LIEHHOCTHBIC OPUEHTHUPBI, KOTOPBIE MOTYT 00€CIIeUNTD TNYHOCT-
HYIO 3a/[HTEPECOBAaHHOCTb pebeHKa B pesy/IbTaTax 00ydeHu.

ITocre TOrO, KaK LiefIb ONpefe/ieHa, OHa CTAHOBUTCS OPVMEHTUPOM B 0TOOpe
OCHOBHOTO COZIepyKaHMWsI, METOLOB, CPEACTB 00ydeHNs 1 (GOpM OpraHM3aLuu
[I03HABATE/TbHO CAMOCTOSITE/IBHO IeATENbHOCTY BOCIIMTAHHIKOB.

IupakTydeckas Lelb OTpakaeT OCHOBHOE COJepKaHue y4eOHOro 3aHsi-
THSI, BBIJIETISIA €T0 TI03HABATE/IbHBII, BOCIIMTATE/IbHbI, Pa3BUBAOIMIT aCIIEK-
Tbl. COOTBETCTBEHHO Ha 3aHATUY PELIAIOTCA TPU BUJA 3afay:

O6yuaromiye 3afa4y HalpaB/IeHbl HA OCBOEHVE BOCIMTAHHUKAMU CHUCTe-
MBI Y4eOHBIX 3HAHUI ¥ QOPMUPOBAHMS [IPEIMETHBIX YMEHMII ¥ HaBBIKOB.

> Ilenv 00Ha - 00poz MHO20: MPOEKMUPOBAHUE NPOUECCO8 00yHeHUs: KH. O
yuumens: Y3 onvima pabomot, VI.I1. Bonkos, IIpocsemenne, Mocksa 1990, c. 159.

¢ B. C. Porenbepr, C. M. Bonpapenko, Becnomoujroe obyuenue 1 00yueHHAS
becnomouyrocmy, [B:] Mose. O6yuenue. 300posve: Knuea ons yuumens, IIpoceewserue,
Mocksa 1989, c. 117-126.
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BocnuTaTenbHble 3afjadyl HAIpaB/IeHbl Ha OCBOEHNE, YCBOEHME U IPUCBOe-

He OOIIeKy/IbTYPHBIX LJeHHOCTel, popMUpOBaHue IIOTOXKUTETbHBIX Ka4eCTB

nnyHOCTY . PasBuBalye 3aa4y HaIpaB/IeHbl Ha Pa3BUTHE I03HABATEIBHO-

ro MHTepeca, CHOCOOHOCTEN U 3a5aTKOB pebeHka®.

O61yMu TpeOOBaHMAMY K TOCTAHOBKE 3a/1a4 3aHATYS SIBJISIFOTCS TaKe KakK:
- 3ajiauy CTaBSTCS, MCXO/s U3 LieJiell M HasHaueHMsI Bcero mpolecca obpaso-

BaHNA,

- 3aJa4 MOXXET OBITh CTONBKO, CKOTIbKO HEOOXOIMMO /1A OCYIL|eCTB/IEHNA 3a-
ILYMaHHOTO,

- 3ajja4M SOJDKHBI COOTBETCTBOBATH COflepXKaHMI0, GOpMaM U METO[aM IIpefi-
oj1araeMoii 06pasoBaTe/IbHOI e TeNbHOCTI,

- 3ajjauyl JO/DKHBI OBITH OIpefie/ieHbl KOHKPETHO U YEeTKO, YTOOBI Oblna BO3-
MOYKHOCTb IIPOBEPUTD VX BBHIIIOTTHEHME,

- QopMynmMpoBKa 3ajiad JO/KHA OBITh MaKCUMATbHO KPAaTKOI1, HO IIOJTHONL;

- 3aja4yM JTydllle IIOCTABUTD B OIpefie/IeHHON ITOC/Ie;0BaTeNbHOCTH (K/Iacch-
¢uuuposars),

- B GopMynupoBKe 3agaun JO/DKHO ObITh K/II0UEBOE C/IOBO, I/IATOT, OIpefie-
JISIIOIMIT OCHOBHBIE JIEJICTBYS MIefarora ¥ BOCIIUTAHHMKOB (0Ka3aTb, OTpa-
60TaTh, OCBOUTH, OPTAHU30BATD I IIP.).

B pabore KO/UIEKTMBOB BHEUIKOIBLHOTO 00Pa3OBaHMA MOTYT MCIONb30-
BaTbCs pasHOOOpasHble POPMBI y4eOHBIX 3aHATUI, YTO MTO3BOJIAET IEHArory
crenaTbh 06pa3oBaTeIbHBII Mpoliecc 6olee [UHAMUYHBIM 1 MHTEPECHBIM [IJIS
yuarmxcs9. K Tomy jxe coderanne pasnnaHbIXx GopM y4eOHBIX 3aHATUI 1O-
3BOJISIET IIeflarory MCIOIb30BaTh B y4eOHOM IpOLiecce PeabHYI0 OKPY>Kalo-
IIYIO Cpefy, a y4aIMMcA CO3JaeT YCIOBYA A CaMOCTOSATE/IbHOTO OCBOEHNA
couyyMa 1 MojtydeHns 6oee MpOYHbIX SHAHWIL.

[Tpu sTOM HOpMBI y4eOHBIX 3aHATUI MOXHO pas3fie/INTh Ha JiBe TPYIIIIBL:

a) 3aHATNA B y4eOHOM KaOuHeTe:

- TeMaTU4YecKue,

— KOMIIIEKCHBIE W/IV MHTEIPUPOBAHHbIE (M3y4eHUe OHON y4eOHOII TeMbl
C MICII0/Ib30BaHMeM 2—3 BUJIOB TBOPYECKOI IesATeIbHOCTH),

- UTPOBBIe,

— UITOTOBBIE VIV KOHTPOJIbHBIE.

6) BbIe3HbIE 3aHATHA:

- yueOHbIe 9KCKYPCUM,

— TIOXOJBI,

- 9KCIeANINY,

— IpaKTUYecKue 3aHATUA ,Ha MECTHOCTH (T.e. B €CTECTBEHHBIX [I/IsI [JaH-
HOTO BUJIA IeSATeIbHOCTY YC/IOBUSAX).

7 M. V1. MaxmyroB, IIpo6nemtoe 06yuerue. OcHosHvie sonpocul meopuu, Ilegaro-
rmka, Mocksa 1975, c. 246-258.

8 O6yuenue u passumue, o pen. JI. B. 3ankoBa, ITefaroruka, Mocksa 1975.

° 1. I. Bex, BuxosHa komnoHeHma no3awkineHoi ocgimu, ,J1o3amkinpbHa ocBiTa Ta
BuxoBaHH:A 2006, Ne 1, c. 2-5.
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[l11 NONMHOLIEHHOTO OCBOeHMsA KaXJoll y4eOHOI TeMbl Haubojee oII-
TYMAJIbHBIM OyZeT TaKoe cOYeTaHMe PasHBbIX (OpM y4eOHBIX 3aHATHI, IpU
KOTOPOM Ka)kfjas M3 HUX IPUBHOCUT HOBBIE 3JIEMEHTHI B TEOPETUYECKYIO
M IPaKTUYECKYI0 IOATOTOBKY HETeNl.

Vicnonpayst pasnuuHble GopMbl yIeOHBIX 3aHATHIL, He CTOUT 3aObIBaTbh,
4TO CYIECTBYIOT OIpefie/ieHHble YCIOBNS, KOTOpble HEOOXOAMMO COOI0OfaTh
B JII0O0OM CiTy4ae:

— KOMIUIEKCHOCTb Lie/ U 3afiad,
— aJIeKBaTHOCTb COfiep)KaHMs [OCTABIEHHBIM Lie/IM M 3ajjadaM, a TaKkXkKe UX

COOTBETCTBIME OCOOEHHOCTSIM €TCKOTO KO/IIEKTUBA,

- COOTBETCTBIME CIIOCOOOB PabOThI IIOCTAB/IEHHOI 1IN U COIEP>KaAHMIO,

- HaIMYMe YeTKO MIPOJYMAHHOJ TOTVKI 3aHSITH, IPeeMCTBEHHOCTI 9TAIIOB,

- YeTKas OpraHM3aliVisi BCEX ITAIIOB 3aHATH, MOTUBALVIS ieTeil Ha YIeOHYI0
IesITe/IbHOCTD,

- Hajm4ye O61aroNpUATHON IICUXOTOTNYEeCKOIT aTMocdepbl,

- aKTMBHas NMO3MULMs pebeHKa (aKTMBU3ALMsl TIO3HABATENbHOI U IPAKTIYe-

CKOJ1 eSITENIbHOCTM, BKIIIOUEHE KXK/IOT0 peOeHKa B IesATeTbHOCTD),

- IIO/THOE MeTOAMYecKoe obecriedeHne 1 OCHAIleHNe 3aHATISI HEOOXOIMMBI-
M CPefiCTBAMI.

TPpakTOBOK MOHATUS ,METO 00ydUeHMss , a TaKXKe UX HepedHeil M Kiac-
cudukanuii B neparoruke cymiecrsyer Muoro'®. Ilocrapaemcsa Kpatko n3-
JIOXUTh Hambormee TpafuIMOHHBlEe U3 HuX. VTak, MeTon OOydeHWs Ipef-
CTaB/IsIeT OO0l CIOCOO OpraHM3alyi COBMECTHOI esITeNIbHOCTY Iefarora
U yYaIMXCs, HAIIPaB/IEHHO Ha pelileHye 00pa3oBaTe/IbHbIX 3a/ja4.

KnaccuduipmpopaTb MeTOAbI 00YUeHNUS MOXKHO 110 Pa3/IMIHBIM KPUTEPU-
sM (OCHOBaHMSM) — 10 YICTOYHMKY 3HAHMIL, TI0 XapaKTepy II03HaBaTeIbHOII
HesITeNIBHOCTH, TO AMAAKTUIECKON Iienu u T.4. /st yro6cTBa [Monb30BaHms
BBIZIE/IIM METOMIbI OOYUeHNs, TPASULIOHHO MCIIO/Ib3yeMble B CICTeMe BHEII -
KOJIPHOTO 00pa3oBaHMs [ieTell, ¥ pACCMOTPUM UX B COOTBETCTBUY C OCHOBHBI-
MU 3TalaMu o0ydeHNs.

Ha sramne usydeHus HOBOTO MaTepyana B OCHOBHOM JICIIONIb3YIOTCS 00Db-
sICHeHMe, paccKas, MI0Ka3, WUTIOCTPALVsL, ZeMOHCTPALVS, peXe — IeKLIMI.

Ha arane 3akpernieHys H3y4eHHOTO MaTepyana B OCHOBHOM MCITO/Ib3YIOT-
cs Gecenia, ANCKYCCHs, YIIPaKHeHNMe, TabopaTopHas U IpakTudecKas pabora,
AMAKTIYECKAs] WIN TIefarorudeckas urpa.

Ha asrame moBTOpeHMsi M3y4eHHOro — HaOJIOfieHME, YCTHBINI KOHTPOJIb
(ompoc, paboTa ¢ KapTOYKaMu, UIPHI), IMCbMEHHBII KOHTPO/Ib (IIpOBEpOYHAst
pabota), TecTpoBaHme.

Ha stame mpoBepKy IOydeHHbIX 3HAHNIT — 3a4eT, 9K3aMeH, BbIIIOTHeHe
KOHTPOJIbHBIX 33/JaHMI], 3aIITa TBOPIECKNX PabOT, BBICTABKA, KOHIIEPT.

1 V.41 Jlepuep, Juoaxmuueckue 0cHo8bl Mernodo6 00yuenus, ITedazoeuxa, Mocksa
1981, c. 186.
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Coueranue 1enu, 3agay, GopM, METOZIOB, CIIOCOOOB 0OpasyeT MeTOAMKY.
[TpencraBuM HanbosIee pacpocTpaHeHHbIe METOAUKY 00y4eHM s, MCTIOIb3Ye-
Mble B c(epe BHELIKOIIbHOTO 00pa3soBaHus JeTell, a UMEHHO:

- MeropuKa guddepeHIPOBaHHOTO 00yYeHus: (Iefaror usjaaraeT HOBBIA
MaTepuas BCeM YYalIMCsI OffIHAKOBO, a AJIsI IIPaKTUUEeCKOI IeTeIbHOCTI
npepiaraeT paboTy pasHOTO YPOBHS C/IOXKHOCTY, B 3aBUCHMOCTH OT BO3-
pacTa, criocobHOCTel M YPOBHA IOATOTOBKY KaX/0T0),

— MeTOJMKa MH[VBYJYaIbHOIO 00ydeHMs (B YCIOBUAX y4eOHOI TPYIIIBI):
IJIsL KOKZI0ro pebeHKa (a /Tydllle C ero y4acTueM) COCTaB/IAeTCs UHAMBU-
Aya/ybHBII TBOPYECKUII I/IaH, KOTOPbII peann3yeTcsi B ONTUMATbHOM IS
HETOo TeMIIE,

- MeTOAMKA IPOOIeMHOro 00ydeHNs: efaror He faeT JeTsM FOTOBbIX 3Ha-
HUIT ¥ YMEHMIA, a CTaBUT Ilepef, HUMM Npo6yeMy (JTydille BCero peaabHyIo
Y MaKCMMAJIbHO CBA3aHHYIO C IOBCEIHEBHOI KU3HBIO JieTell); U BcA y4eh-
Has JeATEeNIbHOCTb CTPOMTCS KaK IOMCK pelIeHNs HaHHON IpoOieMbl,
B XOfi¢ Yero feTU CaMyl HONy4aloT HeoOXOAMMBble TeOpPEeTUIeCKUe 3HAHNS
M IPaKTUIECKIIE€ YMEHNUS M HaBbIKI,

— METOAMKA IIPOEKTHOI [eATeNbHOCTI: IIPM TaKOil OpraHM3aluy yIeOHOro
Ipollecca M3ydeHye KXol TeMbl CTPOUTCA KakK paboTa Hajl TeMaTmde-
CKVM IIPOEKTOM, B XOJie KOTOPOJl ieTy camu (pOpMUPYIOT Ha JOCTYIIHOM
JIM YPOBHE €TI0 TeopeTIdecKoe 000CHOBaHe, Pa3pabaThIBAIOT TEXHOIOT IO
ero BbINOMHEHNs, 0POPMIAIOT HEOOXORAUMYIO JOKYMEHTALIMIO, BBIITOIHS-
10T IPaKTUYeCKyIo paboTy; MOABefeHIe UTOTOB IPOBOAUTCA B popMe 3a-
I[UTHI IPOEKTA.

CopepxkaHye y4eOHOI HeSATENBHOCTV 00513aTeIbHO [OMKHO BKIIOYATh
B2 B3aVIMOJOIOTHAIOIMX HAIIPAB/IEHM: TEOPETUYECKYIO U IPAKTUYECKYIO
MOATOTOBKY JleTell B OIIpefie/IeHHOM BIiJie TBOPYECKOI1 iesiTeNibHOCTH. Teope-
THYeCKasi IOATOTOBKA SB/IAETCSA ONHOI 13 BayKHENMIINX COCTAB/ISAIOIINX MO~
TOTOBKM JieTell B OIpe/je/IeHHOM BU/i€ TBOPYECKOI [esTeIbHOCTI: MUMEHHO
B IIpOliecce M3YYeHVs TEOPUY JAaHHOTO Y4eOHOTo MpefMeTa yIallyecs UMeIoT
BO3MO>KHOCTb ITOJTYYUTh MAKCUMYM MH(POPMALVIN, He TOIBKO PACIIMPSIOLIeit
UX OOIIMII M CIIelMa/IbHBIN KPYT030P, HO U NTO3BOJIAIOIIE Ha ONpefie/IeHHOM
3Tane 0Oy4eHMs HepeiiTy C PelPOAYKTUBHOTO YPOBHS PabOThI K CaMOCTOsA-
TE/IbHOI IeATe/IbHOCTH, a 3aTeM — Ha IPOJYKTVBHBII (TBOPYECKNII) YPOBEHb.

[yt TOrO 4TOOBI CHleNaTh TEOPETUYECKYIO IO/JTOTOBKY Y4YalLIMXCsl MaKCH-
MaJIbHO pe3y/lIbTaTUBHOI 1 3¢ HeKTUBHOI, HeOOXOAMMO:

1. BBIENUTD U3 JOCTATOYHO GONMBIIOrO 06beMa TEOPEeTUYECKUX 3HAHMII,
MMEIOIIETOCsT B KaX/J0il 006/1aCTM TBOPYECKON [esATEeNbHOCTH, TONBKO
caMoe HeobxofyuMoe Jiist 00ydeHMs feteil (IIocTapailTech He ,,IIeperpy-
XKaTph~ y4eOHBDII IPOLlecC U3JINIIHEN ,, TeopeTu3anmen’);

2. eC/u TeOPeTNIeCKOro MaTepuana 0 KOHKPETHOI TeMe MHOTO, TO pa3-
IeUTh ero Ha HECKOJIbKO YacTell JUIsl M3TIOKEHNsI B XOfie HECKOTIbKIX
y4eOHbBIX 3aHATUIL;

3. IpoAyMaTh IIpoLecc OObICHEHNMsI HOBOTO MaTepyana — Mofgobpars mo-
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HATHBIE JIeTSAM JaHHOTO BO3pacTa C/I0BA, MIPOBECTU aHATIOIMU MEXTY
U3y4aeMbIMU MOHATVAMU U VIMEIOIIVIMUCS Y JieTell 3HAHUAMU U XKU3-
HEHHBIM OIIBITOM, BBICTPOUTD OIIPeieTIeHHYIO JIOTUKY B M3/I0KEHNU;
IpY OODBACHEHUY TEOPUM MCIIONb30BaTh OOJbIe HAIIANHBIX MaTepu-
a7oB (3TO IOMOTaeT aKTMBM3MPOBATH y JeTeil TOIOMHNUTEeIbHbIE IyB-
CTBEHHBIE AHAIM3aTOPBI);

IIpeX/Jie 4eM IepeiiTu OT TeOPUN K IIPAKTUKE, IPEMIOKNUTD JeTAM 1-2
3ajlaHNA Ha 3aKpeIUIeHVe U3YIeHHOTO TeOPeTIYeCKOro MaTepuara;
IPaKTUYECKYyIo paboTy Of0O6paTh TaKMM 06Pa3oM, YTOOBI e TV UCIIOIIb-
30Ba/IM [IO/IyYE€HHBIE TeOPETUYeCKYe 3HaHNA (TOIZIa Y HUX He BO3HUKHET
IpefCcTaB/IeHNe O ,He3aBIUCUMOCTIL APYT OT APYTra TEOPUU U IPAKTYUKI);
VI3YYEHHBIII TEOPeTUYeCKNII MaTepHal ,3aKpennuTh (IPOroBOPUTH OC-
HOBHbIE COflep>KaTeIbHble aCIIeKThl BMECTe C IeTbMI) B KOHIIEe Y4eOHO-
TO 3aHATVA, @ Ha CIAEHYIOMNX 2-3 3aHATUAX 00A3aTeNbHO IIOBTOPUTD
IPOIifIeHHOe, a II0 OKOHYAHUM M3YYEeHN KaXKI0J TeMbl IIPOBEPUTD, YTO
3aIIOMHIIN yyauecs'.

ITpakTuyeckas HOATOTOBKA — OCHOBHAsI COCTABISIIONIAs y4eOHOII AesiTeNnb-
HOCTM JIETCKOTO TBOPYECKOTO OOBENMHEHNS, TaK KaK IJIABHBIM IIPUHIINIIOM
BHEIIIKOIBHOTO 00Pa30BaHMsI IeTell SABISIETCS €T0 IPAKTUKO-OPUEHTNPOBAH-
Has HampaB/leHHOCTb. Ho mpaxTudyeckas MOATOTOBKA YYAIUXCS [ETCKOTO
TBOPYECKOTO 0ObefHEHs] HE MOXKET OBbITDH ,,HEOOBATHOI (T.e. CIOHTAHHO
POX/aThCs B TOIOBE TIeflarora B Xofie y4eOHOro mpoiiecca), a TpedyeT 4eTKoil
OIIpe/Ie/IEeHHOCTI B COfiePXKaHMY U OPTaHU3aL M.

Iy TOro 4TO6bI AEeTH MOMHOLIEHHO OCBOVM/IM MPAaKTUYECKYI0 COCTAaB/LAI0-
IIYI0 y4eOHOI 1esTeIbHOCTH, HEOOXORAUMO:

1.

nopo6parh obliepasBuBaoLe yIpakHeHNs (pusndeckue, MHTENIEK-
Tya/IbHBIE 1 T.JI.) C Y4€TOM O0COOEHHOCTell KOHKPETHBIX fieTell, YTO II0-
3BOJINT CKOPPEKTUPOBATb UX HEOCTATKY, IPEIATCTBYIOINE OCBOCHUIO
TAHHOTO BUJIA IeATETbHOCTI.

. COCTAaBUTDb KOMIIIEKC CII€VIA/IPHBIX TPEHNPOBOYHDIX 3aﬂaHI/II7[ N ynpax-

HEHUIA, COPMEHTUPOBAHHDBIX Ha pa3BUTNE O6IHI/IX, ClieMajgbHbIX I TBOP-
YeCKUX CIIOCOOHOCTEN Ka)XAO0ro yJamerocs.

. OCBOC€HME TEXHMKNM JAHHOTO BIda OEeATE/IbHOCTM HAYMHATD C CaMbIX JI€T-

KX TIPUEMOB C [JaJIbHENIINM IIOCTeIIeHHbIM YCIOKHeHMeM (JKelaHue
Iefjarora Hay4YuTh feTell ,,BCeMY U Cpasy’, JOCTUYD OBICTPOro pe3yIibra-
Ta MOXKET IPUBECTHU K 006paTHOMY 3 PeKTy: HeOCTATOYHO XOPOLIO OC-
BOEHHbIE NIPAKTIIECKIe YMeHMs OYAyT HPeIsiTCTBOBATD Ja/IbHEIeMy
00y4eHIIO).

BCe ITO/TyYeHHbIe B XOJIe IIO/ITOTOBUTE/IbHON PabOThI yMeHNs 00s13aTeNb-
HO UCIO/Ib30BaTh B MPORAYKTMBHON IMPAKTUYECKOI [eATeTbHOCTU MU
XOTsI ObI TPV BBIIIOTTHEHNY TPEHMHTOBBIX YIPayKHEHNUIT M MPaKTUYeCKNX
3aJaHNIL.

11

. . Jlepuep, Juoaxmuueckue 0cHO6b. Memo006 o00yuenus, Ilemaroruxa,

Mocksa 1981, c. 186.

m



COBpEMeHHOE 3aHATNE B YUPEXJEHNN BHELLIKOIbHOTO 06pa3OBaHI/Iﬂ B yKpanHe

5. KOKAYI0 Ha4aTyio peOeHKOM (ZeTbMM) HMpPaKTHMYecKyl pabory obs3a-
TEIbHO I0OBECTH JI0 JIOTMYECKOTO pe3y/IbTaTa — KOHIIEPTHOTO MM CIIOp-
TUBHOTO BBICTYIIJIEHVI, BBICTABOYHOTI'O TI0Ka3a U T.Ji.

6. BBIOMpaATh TeMY U (POPMY IIPAKTUIECKOI PabOThI, MAKCUMA/IbHO aKTYy-
QJIBHYIO B peasIbHOM SKM3HY KOHKPETHBIX yJaI[iXCsl.

7. He TOPOIIUTHCA C ,BHEIIHUM II0Ka30M Pe3y/IbTaTOB IPaKTUYecKOil pa-
60TBI 10 TeX IOp, IIOKa Melaror He yOeaMTCs, 4YTO JOCTUTHY Tl YPOBEHb
BBIIIO/THEHM s IOCTATOYEH I 9TOTrO (,,ChIpble” BBICTYIUICHUSA VU BbI-
CTaBOYHBIE PAOOTHI HAHOCAT Bpef IIearorn4ecKoMy IpoIeccy).

PesynbpTaToM HeATENBHOCTM Iefarora, KOHEYHO, CTAHOBSTCS YCIIEXU Je-
teit. Ho KaXK/iblil IIefjaror Bojleli-HeBoIell IOCTOSIHHO 0OJyMbIBaeT CBOIO Jesi-

TENbHOCTh, OTMeYasl yAauHble U MeHee yauHble METO/bI, MHTepeCHbIe POPMBbI

paboTsl, Kakye-n160 BB 3aaHNIT, BBI3BABLIVE Y feTell HanOOIbLIII MHTe-

pec. OTHUM CTIOBOM, IPOBOAMTCSA aHA/IN3 3aHATHUA.
AHanu3 y4eOHOTO 3aHATHS — 9TO IOMCK OTBETOB Ha C/Ie/YIOLe BOIPOCHL:

- JocTturo nu ydeOHOe 3aHATHE TIOCTABIEHHO 1Ie/n?

- B xakoMm o0beMe 1 KaueCTBe peann30BaHbI 3a/Iaul 3aHATUS Ha KOKIOM U3
€T0 3TAIoB?

- Hackonbko I0/THO 11 Ka4eCTBEHHO pean30BaHo CofiepyKaHme?

- Hacxkornpko ygauno Obyt BIOpaHbl GOPMBI I METOBI?

- KakoB B 11e71oM pe3y/bratr 3aHATUsA, ONPaB/aJICA JIM IIPOTHO3 IIefjarora’?

— 3a cyeT yero ObUIM JOCTUTHYTBHI Te VIV MHBIE Pe3Y/IbTaThl (IIPIYMHBI)?

- B 3aBuCMMOCTHM OT pe3y/IbTATOB, YTO HEOOXOAMMO M3MEHUTH B MOCIIERY-
IOI[VX YIeOHBIX 3aHATHUIX, KaKyie HOBDbIE 9/IEMEHTDbI BHECTH, OT Yero OTKa-
3aTbCs?

— Bce nmu noreHnmanpbHble BO3MOXXHOCTY 3aHATHA Y €TI0 TEMBI OBUIN UCIIONb-
30BaHBbI /IS PelleHst BOCIIUTATEIbHBIX 11 00yJalolyX 3a1au?

Bbiiensi0T pasHble 9TAIlbl 3aHATHS, HAIPUMeDP, IOATOTOBUTE/IbHBII, T€O-

PeTMYEeCKIII, TPAKTUYECKUIL U IP.

B nenom yue6HOe 3aHATHE TI0O0TO TUIA KAK MOJIE/Ib MOXKHO IIPEACTaBUTh

B BIie IIOCTIOBATE/IbHOCTY CIeAYIOLIMX STAIOB: OPTaHM3ALIOHHOTO, IIPO-

BEPOYHOr0, IOATOTOBUTE/IbHOTO, OCHOBHOTO, KOHTPOJIBHOTO, pe(/IeKCHBHO-

ro (camoaHanus), UTOroBOro, nHbopMaImoHHoro. Kakmslit atam oTnnyaercs

OT JPYroro CMeHOJ BUJIOB JIeSITeIbHOCTH, COflep>KaHNeM U KOHKPETHOI 3ajja-

4eit. OCHOBaHVEM JJIs1 BbIJie/IEHNS 9TAllOB MOXKET CIIY>KUTh MPOLIeCC yCBOe-

HUS 3HAHMI, KOTOPBI CTPOUTCS KaK CMeHa BUMIOB [eATeIbHOCTY YIaIUXCS:

BOCIIPUATHE — OCMBICTIEHNIE — 3aIIOMIHaHIe — IpUMeHeHne — 06001ieHne —

CHCTeMaTu3als.

BBIBOZIbI. TakuM 00pa3oM, y4pex/ieHus BHEIIKOJIbHOTO 00pasoBaHus
SIBJITIOTCS B HACTOSIee BpeMsI OHVIMU U3 CaMbIX JIeMOKPaTUIeCKUX MHCTU-
TYTOB 00y4eHus1, 00pa3oBaHys 1 BOCIMUTaHMSA. MUCCUA MTOCTIETHNX COCTOUT
B IIPEfOCTaB/ICHUY IOHOMY IIOKOJIEHIIO CaMbIX Pa3HOOOPasHbIX YC/IYT MHTEII-
JIeKTya/IbHOTO, 03,0POBUTENILHOTO I KPEaTHBHOIO XapaKTepa, 0becreqnBao-
I[MX He TONbKO PaBHBIIl ZOCTYII feTell K PasnuuHbIM 00/1acTsIM CBOOOSHOIL,
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TBOPYECKOI1 JIeATe/IbHOCTY, HO M JAIOIIUX peasbHble U AupdepeHnnpoBaH-
HbIe BO3MOXXHOCTH JIs IX TBOPYECKOTO U (PM3MIECKOTO Pa3sBUTHA.
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The latest publication of Professor Mirostaw J. Szymanski, the outstanding
teacher and sociologist of education, with unprecedented achievements in the
field of educational and social sciences, is a collection of Author’s thoughts,
arising out of research conducted over the last few years. The subjects of his
discussion are key issues related to modern education, because in the twen-
ty-first century the role of education has been changed - it becomes an oppor-
tunity to meet the emancipatory hopes and aspirations of individuals, associ-
ated with their educational way, but sometimes also, under certain conditions,
does not lead to equality and social justice, and it becomes a tool for maintain-
ing divisions and social inequality deepens (p. 10). Therefore, there is a need
to analyze the social phenomena that have the greatest impact on the form of
modern education. In the introduction the author hopes that the considera-
tions presented in the publication will stimulate discussions on educational
problems in Poland, and will encourage the development of projects for effec-
tive reforms in education.

The publication includes twenty-four texts, that are connected to common
problems, which focuses mainly on social change and its impact on the edu-
cation of the twenty-first century in Poland. Part of the texts included in the
volume released in studies published in scientific journals or books prepared
under the editorship of many authors, some of them are papers presented by
Professor at national and international conferences. Due to the high disper-
sion of texts and the fact that these considerations are a valuable source of
inspiration for students, teachers and academics, there was a need for recogni-
tion of studies into a coherent whole, which took the form of a book.

As it was already mentioned, canvas for considerations placed the publica-
tion, is a social change and its educational implications. The volume is opened
by the text “the social and educational change”, in which the Author explains
basic terms such as: change, development, progress and concrete it (talks about
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social change, change in education and learning, development of education
and learning also defines what is progress in education). The Author states
that education, being a function of social and economic life, must respect the
needs of a developing society, including contemporary politics, economics,
culture” (p. 24). Educational institutions must therefore adapt the content of
education, methods and forms of teaching and learning to changing social
environment, because “Society, during the period of rapid change, therefore
forces necessary or desirable due to the nature of these changes modifications
of school as an educational institution and transformation of different areas of
its work” (p. 24).

In the following chapters Miroslaw J. Szymanski raises issues that have
become challenges for contemporary education. So we find reflections on
Individuated and social disparities in the period of late modernity. Social dis-
tinctions as a result of the social changes are the subject, which in this publi-
cation Author often returns in different contexts, for example in relation to
educational opportunities. Similarly repeatedly analyzed is the issue of per-
sonal identity in late modernity. Professor talks about Identity as a task and
addresses the issues of Constructing human identity as an educational problem.
Building one’s own identity in a world of “liquid modernity”, which is char-
acterized by “continuous variation”, is particularly difficult. This is extremely
important in the context of subjectivity student and pupil. Formerly identity
used to be “given” and because in the modern world nothing but change is
not certain or given once and for all, identity has become “asked” and must
be constantly updated and reconstructed. In this sense, the constructing the
identity of young people is an educational challenge of twenty-first century.

Particular attention in this volume deserves the already mentioned text In-
dividuated and social disparities in the period of late modernity. Individualism
should be considered as one of the “difficult problems of modernity”, which
will have to face all teachers and pedagogues. Indeed individualization, giv-
ing new opportunities for the emancipation of the individual, it also has side
effects: decline in social stability and the emergence of new forms of stand-
ardization the aspirations and desires of man. Late modernity, stressing the
importance of individual stories of each person, encourage to seek success and
happiness of all people. Unfortunately, it does not provide a chance of achiev-
ing this for everyone. The role of the school and the teacher in this process is
that to educate a man for himself, prepare him to take responsibility for him-
self (p. 30). Also in this volume, author raises the issue of values of the people
living in a changing society. In the text Education as a value in terms of rapid
social change education process is presented as a factor affecting individuals
and social groups, and therefore one that has to become a national priority.
Education should be the subject of treatment from the authorities (not only
educational), institutions and individual people.

The author devotes a separate discussion Education of Man in the changing
reality. Upbringing in a world of rapid change becomes another challenge for
the twenty-first century education. The author focuses his reflections mainly
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around one of the most visible social change — globalization. It is “the one of
the characteristic phenomena of our time” (p. 121). Its impact is so large that
it affects and changes the education. The author asks the question: “What’s so
different than it used to constructed the world can do education?” and is trying
to find answers to this bothering issue.

The question posed above may be prompted to reflect on the recently con-
ducted in Poland education policy - the author attempts to identify its prob-
lems in the texts: The democratic dilemmas of educational policy and Between
freedom and standardization. Balancing the state educational policy from one
extreme to the other. The subject of Professor’s consideration also becomes the
pedagogy itself — as an interdisciplinary science (text Pedagogy — an integrated
social science and humanities). The author emphasizes interdisciplinarity as an
advantage of modern science education.

An important issue raised by Professor Mirostaw J. Szymanski is the role
of teacher educators and their methods and forms of work and teaching aids
used. These issues are devoted to two studies: Teacher training in the face of
changes and Educational Leadership. The teacher’s role in shaping the academic
scientific elite. The author notes that “The quality of education and the effects
achieved in higher education is the index of the level of education throughout
the school system. Analysing the quality of the preparation and training of
students, enables to get lots of information about the state of the whole edu-
cation” (p. 203). For this reason, the changes that are taking place in higher
education, are interesting for not only specialists, but also for wide circles of
public opinion (p. 203). The author completes his reflections by A few notes
about the prospects for teacher training. His remarks are particularly valuable,
because as a longtime university teacher educating generations of teachers,
educators and pedagogues, Professor is a person with very considerable expe-
rience and an expertise in this field.

The culmination of all the work are two articles that can be an inspiration
for further research. The author is looking for new horizons for research in
pedagogy. He proposes turn in the area of pedagogical interests the interdis-
ciplinary category of everyday life (in the text: The problems of everyday life
in social and pedagogical studies), which enjoys growing interest from sociol-
ogists, philosophers and in pedeutology. He notes progressive, in recent dec-
ades, expansion of quantitative research in the social sciences and suggests to
do pedagogical research in the paradigm of qualitative. This kind of research
will help to discern this, what is often overlooked in quantitative research (text
The need to conduct qualitative research in pedagogy). This is the last text form-
ing part of the volume. It is an incentive to conduct own research, finding the
area of interest in pedagogy, which is an interdisciplinary science, constantly
expanding the scope of its problems, opening to new inspiration and ideas.

The publication Edukacyjne problemy wspélczesnosci is an extremely im-
portant voice in the social discourse on education. Its high scientific value is
mainly evidenced by the authority of the author, his experience, high compe-
tence and outstanding scientific achievements in the field of social sciences,
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which can not be overestimated. Raised in the publication issues are important
not only for professionals in the field of education and upbringing of young
people, practitioners and theorists of education and education, but also for the
whole society. Issues that are analyzed by the author, become the challenges
for the modern education, which academics, employees of educational insti-
tutions and teachers must face in their everyday work. Proposed by the au-
thor suggestions to solve them should inspire teachers, educators, pedagogues
and teaching staff for the future. Despite the large variety of issues covered by
the author, the publication contains a clear message referring to the impact of
social changes and their consequences in the form of changes in education,
which are the main problems of the research interests of Professor Mirostaw
J. Szymanski. The style used by the author, makes that even difficult issues be-
come affordable for the reader. The author treats the problems of education in
the twenty-first century as interdisciplinary, and so turns to his consideration
issues related to sociology, philosophy, history or politics. Educational prob-
lems of the present therefore provides inspiration for researchers dealing with
issues of education and upbringing in the modern world and can help people
just getting to know the problems of modern education in the understanding
of the key issues.

Publication structure and themes of each chapter are composed in a coher-
ent manner, so that subsequent texts, although originally issued at different
intervals and places, that they are their logical consequence.

I think that the position: Educational problems of the present should be read
and thought about by all those who occupy or will deal with issues related to
modern education, as well as all those who care about good education and
upbringing of successive generations.

ANNA MROZ
Pedagogical University of Cracow
anna.maria.czekaj@gmail.com
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Difin publishing house released another book devoted to the issues of wide use
of theater and drama in the process of upbringing, education and treatment.
Previously the were released the two notable works about educational drama
of Kamila Witerska.

The editors of work discussed here are Wiestaw Sikorski and Aneta Sikors-
ka, who’s scientific and professional work involve children education and ther-
apy. Also the subject of the book concerns issues of therapy and psycho-educa-
tion using theater techniques in working with children and other age groups.
The publication as a collection of articles of different authors shows variety
of approaches on the use of theater and drama in the processes of education
and therapy. Ten chapters have been arranged by subject. The first texts relate
general understanding theater as the art its origin, essence, varieties, as well
as the acting. Subsequent chapters go to the relation of theater and pedagogy,
then the issue of social therapy and sociodrama. The whole is crowned with
articles on psychodrama.

Alfred Free, author of the first text Theater — Multiple art shows theater as
part inseparable from human life, its various spheres, not only aesthetic expe-
riences. Theater since the beginning of its history served a variety of functions.
In addition to this the simplest, ludic function, its task was to enable man to
meet with other people and himself (p. 18). The theater also served a kind of
educational an therapeutic role, because the task of plays (drama and come-
dies) was to moralize and allow to experience catharsis (p. 19).

Another article by Andrzej Kacki in addition to a brief characterization of
the variety of experimental theater, develops reflections on the educational
function of the theater. The author describes the use of theatrical art in view
of education and resocialization using an example of play Hamlet, which was
performed by prisoners in Opole as well as the work of young people from
different subcultures in experimental theater. These initiatives were not only
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pleasant time, but also a way of “forcing” to reflect on moral issues and to pose
themselves a questions (p. 27).

Krystyna Nowak-Wolna in the next text, like the previous authors, refers
to the tradition of theater, the ancient meaning of catharsis and describes the
approaches of different authors to the art of acting, explains the nuances of
the different understandings of the actor’s profession. In my opinion it is an
interesting and enriching, because it realizes, especially the laity, multidimen-
sionality and ambiguity of the craft of acting. It also allows to find analogies
to used roles in the drama and even enrichment, or verify our approach to
it. Valuable may be here, for example. K. Stanislavsky guidance on the roles
of acting (p. 37-38). Author takes very interesting issue referring to the RPG
(Role - Playing Games) and LARP (Live — Action - Role - Playing), find-
ing common elements with drama, like the narrative character and taking the
role of imaginary characters (p. 43-44). Nowak-Wolna also shows wide view
of development of drama concept in the world and in Poland, which gives
a broader perspective and understanding of this method, and also refers to the
very first sources (p. 46-50).

In the next chapter Justyna Ewelina Konieczna presents specific methods
of using therapy through theater in pedagogical practice. Besides the theo-
retical description of the differences between several methods based on the
elements of theater, there were presented sample scenarios used in work with
young people. They provide an interesting and practical illustration of the dis-
cussed content.

The next two articles of Stawomir Sliwa and Stawomir Kania take the issue
of resocialization and the use of drama in its process. The first of the authors
emphasized the importance of a positive diagnosis in resocialization and op-
portunities of using drama to work on the strengths with people with disorder
manifested in social functioning (p. 82-84). S. Kania refers firstly to different
conceptions of moral development and the genesis of antisocial behavior, then
presents technical matters concerning the socio-therapy by drama method.
This gives the overview of the techniques and sequence of each phases in so-
ciotherapy.

In the text of Monika Kostusiak you can read about the general framework
of the theater and its relationship with education. The author shows also the
importance and value of individual elements of theater, like a scene, lighting,
props, acting and audience.

Three further articles are about psychotherapy. The first of these by Aneta
Sikorska refers psychotherapy through drama for children and it is a compre-
hensive description of this method contains detailed discussion of the different
phases of psychodrama. It is a text rich in content, specifying the characteris-
tics of the specific and difficult psychotherapeutic work by drama with chil-
dren.

Karolina Mateja in an article Impact of psychodrama in sociotherapy large-
ly focuses not only on the sociotherapy, but also on the person of therapist,
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pointing to his role in this process and the essence of his personality and char-
acter traits.

The whole monograph is crowned with the text of one of the editors, W.
Sikorski, who more accurately than M. Kostusiak develop the issue of impor-
tance of each theatrical element used in psychodrama. Sikorski factly with ev-
ident .... of his own experience describes the applicability of the scene, props,
music and sound effects, light and color. Very valuable seem to be also com-
ments on the risks or adverse effects that can be caused by various objects such
as inappropriately chosen light or music that can evoke negative memories of
children or bring them in the bad mood.

After a brief presentation of the content of each chapter, I would like to
draw conclusion and once again to refer to the chapters as to the entire mon-
ograph.

As T wrote at the beginning of my article, despite the collective character
of discussed work, the chapters have been arranged so as to form the whole
fluently passing from one issue to another. Indeed, the first chapters create
interesting background, outlining the cultural and historical context of theater
and drama. In my opinion the subjects raised here are not only interesting,
but also very valuable, because they broaden the perspective and encourage to
search new inspirations for drama in less-known forms of the theater.

Despite a reasonable composition the whole chapters, from the most
general to the most particular ones, unfortunately, repeatability some of
the content wasn’t avoided. This applies specifically to the texts dealing
about psychodrama and therapy through theater. About the theory of ther-
apy through theater we can read for example in text of E. J. Konieczna and
M. Kostusiak.

Also articles of A. Sikorska and W. Sikorski duplicate some part of infor-
mations. Both authors describe the phases in psychodrama and techniques
used in it, but A. Sikorska dedicates for this matters more space. On the other
hand, Sikorski in a very reliable and interesting way analyzes the value and use
of various theatrical elements (eg. props), about which M. Kostusiak writes in
her article as well. Her reflections on this subject are, however, rather general
and refer to education or therapy far less, which, to my mind, is particularly
essential due to the subject of the publication. Certainly, it would be more
preferred if each articles were more consistent with each other and instead of
duplicating some information, they complement it. On the other hand, in this
situation, the reader is able to compare the content and different points of view
presented by the authors.

I believe that the monograph From pedagogical theater to therapeutic theat-
er is an interesting and necessary position on the Polish publishing market
of education. This is because it draws attention to the importance and ben-
efits coming out of using, still unknown in Poland on a large scale, drama,
pedagogical and therapeutic theater. Despite the fact that the authors primar-
ily relate to the therapy of children and adolescents, matter of adults ther-
apy through theater appears as well. It is also emphasized the importance
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of the theater for the general and lifelong development of each individual.
K. Nowak-Wolna writes: So Grotowski’s theater is a tool of catharsis, under-
stood as self-knowledge, stripping the mask that hides the true face of man. If
the man lost awareness of masks and considers it as his own face, then such
a process becomes very painful. The mask, therefore, lies, and theater allows
to discover the truth. In this way, theater is life (p. 40). The author shows
by this words a general worth that comes from communing with the theat-
er. This quote is not about therapy, but about the overall development,
growth, work which should be done by everyone to fully develop oneself.
Theater is not only a space to meet oneself, but also the Other, [...] presup-
poses a meeting of man with man, which aid is the intensity of experience
the world of emotions and thoughts. This requires opening up to the other
(p. 18). Thus theater becomes a space for meeting, a mirror and even therapeu-
tic cabinet, where we can experience our catharsis.

KINGA SOBIESZCZANSKA

Pedagogical University of Cracow
kinga.sobieszczanska@gmail.com
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